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The folk game in itself has an invaluable role étphthe contact creation
between cultures and shaping normal human connectivhile playing,
children become accustomed to situations. They teaadapt themselves
to each other at the very beginning. Teachers maythis to their
advantage when children make each other followdkes, and it is not
the teacher that needs to do so. We may integeateral branches of
Hungarian folk culture into the teaching proceskevast amount of
knowledge handed down from generation to generaiionbe exploited
from the very beginning of childhood. Folk poefolk games and folk
craft may be used in classes with tales, musicviswthl education. The
game sequences will contribute to the developnfembtion. A vital
guestion is then, to what extent can they be adadpiday, and how can
they contribute to the development of today’s cail@ In my study |
present the possibilities of using folk games aieraing the different
scenes of human life.
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In the life and structure of a nation the formatafrcertain homogeneity and
the appearance and repetition of certain rulesofressential importance.
The lack of these in the life of communities getesauncertainty and
personal and national loss of consciousness. Whahase homogeneities?
Among others, the mother tongue, the rules thabrdirate our living-
together, our every-day and celebration customs, ughbringing and the
education of the young and the respect for the hurights are the most
important of them. The homogeneity cannot be fakedhistory has evolved
parallel with the history of man. All those who leatried to alter a nation
according to an ideology have failed because taeldd the values that are
necessary for the continuation of life and the xistence with nature. The
basis of these values originate from the experiaica thousand-year old
culture and are handed down from father to son.

It is an important feature how a culture preselit®@salues and how it
extends them. Important are the means that conveym t between
generations, too.

In the history of the Hungarian nation the prestéowmaof values has not
always been ideal, however hard communities tiéd geographical basis,
the historical events have a great effect on thié-established order and
customs. Sometimes certain domains of culture evohore slowly and
insufficiently or on the contrary, become even sgigr. A good example is
the struggle of the nation for keeping its mottmrgue at the times of the
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War of Independence of 1848, which affected hugsses and required
immense power.

At the beginning of the twentieth century we, t@who face one or two
insufficient domains of our culture that threaterted homogeneity of our
nation. One of these domains, for example, is tippression of our mother
tongue: the great number of loan-words, the singplifon of the language,
the decline in the usage of synonyms, the incrgasidividualism in our
moral life and the fact that the problems of theithowere neglected or
superficially treated. Looking into these insuféist domains we can
establish that these problems are rooted in ouogss Communities that
lost ground under their feet act in most usual ways

Kodaly writes in his book likewise that when thesfistate schools were
opened it was not folk games and tunes that childeeeived. In nurseries
and schools valueless non-Hungarian study-songs taeght. Most of these
had a German musical background. Children wereweatre of the fact that
these tunes are strangers to Hungarian cultureh&ieiheir musical value
nor their words were suitable to form and develdfideen’s emotional
atmosphere regarding patriotism and taste for msdaly, 1958).

It is true that later smaller parts of collectongirks had been integrated in
the national curriculum, however, it has not bedfe &0 evolve into a
subject of its own. Only after 1946 based on thekeof Jes Adam and
Zoltan Kodaly (Adam & Kodaly, 1995) were even thanstraditional songs
replaced with original folk games and songs. Htik being debated what to
teach to the new generations.

Parents who only chase money and career think shtisfying their
children’s material needs has fulfilled all theisponsibilities. The school,
although it claims to teach in a playful way andahly to the age of the
children, is rather didactic and lays emphasisamtuial knowledge.

Our techniques to teach playing lack the intentirereate a system of
customs. The elder generations do not have thettrmpéay. They might not
even believe that playing develops personality layipg is a link of great
importance in personality development from the poirview of a nation’s
culture and homogeneity.

The role of playing in personality development #mel
formation of communities

Nowadays the ways of culture mediation built in treditional family life
have narrowed down. The natural transmission afittee has mostly died
out. Today'’s children are born into a world satedatvith global challenges.
In this world the tasks of culture transmissiomsoses from family to
school. The Hungarian folkdance and folk games Hasen part of the
education as subject, learning domain, module,dartte art section. This
process began in the seventies. Teaching folk géme#iates knowing our
folklore, the reconstitution and the esteem of @utural heritage.

However, whose duty is to teach the young to playsthool folk games
go mostly with music and physical education. In¢hse of music the games
are not acted out. Children only learn the tune Bmids. In the case of
physical education, the games are played simpliowit the lyrics or the
tune in a sporty way. In both cases they only lgaants of the games,
whereas they could only act holistically as one.
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Theory and practice

In recent years, various and lengthy pedagogicatings have been
published which describe and analyze folk gamesrdang to their potential
role in personal development and school or nuredugation. Earlier studies
usually include teachers’ and psychologists’ erplriobservations. Very
few of them provide measurable and collectable.data

Therefore, | set the question whether there is fpdkne research in
Hungary with the aim of examining games as pedagbgmneans and
methodological opportunities, and whether its fingdi can be proven with
measurable data.

Furthermore, | highlight some publications in whitte study of folk
games have an important role. Most of them do antain any research but
their content is necessary for future researclegprb

These publications are collections of folk gamkeytdo not include any
studies. The value of these writings is the cdiltecbf games and dances,
and the pedagogical suggestions that the writeem¢xpnade.

Conferences and its volumesych asthe Hungarian Dance Academy
Conferences, Perspektivak az U] évezredben a tAdszetben, a
tancpedagogidban és a tanckutatasban (Perspertivhe art of dance in
dance pedagogy and research in the new millenhjd). (1.), Annalessuch
as the Studybook of ELTE — Gyermek, Nevelés, Paglagj@pzés (E6tvos
Lorand University Faculty of Primary and Pre-Schiducation, 2007) and
Periodicals, as the Néprajzi Latéhatar, Neveléstudomanyi Edgesi
Iskolakultdra, Nyelviink és kultarank, Létiink, Ovodeevelés, Fejlesat
Pedagogia, Tanitd, and Folkmagazin communicate estiggs and
empirical observations.

In the case of hesis and dissertatiofioth Sandorné Csontos Zsuzsnna'’s
thesis (2011):Az énekes, mozgasos, ritmusos népi-gyermekjatékok
fejleszty hatdsa 6vodaskorbafThe improving effect of folk- and children’s
games (folk games of songs, motions and rythmishdergarten age) and
Tamasiné Dsupin Borbala’'s dissertation (2010): Aifétékok és a mozgas
relacidéja a 3-7 éves gyermekek személyiségdégében(The relation of
folk games and motion in the personality develograEnhildren of the age
of 3-7) are significant to mention. | am sorry to say ttia final theses |
have read do not contain considerable resultsey tise a small number of
samples. And in many cases they are built from regexy sources. In the
case of dissertations the number of writings innemtion with this topic is
sparse. In the course of my research | have ontyome, the one mentioned
above.

The functions of folk games from the viewpoint ofian
development

First of all, let's take a look at where we can eoatross folk games. Most
of all, at home in the family circle. The child gatew information about
himself and his environment with the help of hisgués and siblings in the
natural atmosphere of the family. Then the firdk fgames are lap games,
for example: stroking the face, finger games, dameaind riding games. This
cognition goes on in children communities. Such gmmwere, in years of
old, the girls’ circle games and the boys’ instruma¢ and sporting games.
Now this generation has disappeared from the ptayuis or plays

destructive games in bands. | used to play hopscatd skipping with

rubber bands. And not to mention singing games.sé&tae disappearing
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now. Now unfortunately, passive activities suchaasching television and
surfing on the Internet have taken the place ofagam

In school, after the lessons there could be afltie for singing games
in the yard, however, this is a rare occurrancenséquently, the functions
of singing games are the followin@etting familiar with our own body

Getting familiar with our own body

Besides the lullabies the children’s folklore camsdap games. It is playing
with the child’s hands, legs accompanied with nyrseymes or songs. The
aim is to entertain the child and increase therfretiesonal relation with the
parents and family members.

Parents are the first educators and teachers. hg&tian villages, games
surrounded the child from birth in peasant commesit Grownups and
siblings caressed the baby’s face, identified paftthe face. Children can
learn through lap games where their body partsearé how they can move
them. Early childhood is the age in which imitatioas the most important
role. Children learn to clap, stand, walk and esprak through imitation
(Lazér, 2005:191-192).

Getting familiar with the outer world

At the age of 5 or 6, the games in which childriy pvith peers come to the
fore. At about the age of 6, children awake to ¢basciousness of rules
(Lazar, 2005:193).

Although the parents and families provides the @ation for children’s
social skills development, schools and kindergartare the main places
where children learn to get along with their peers.

Getting familiar with the community and the society

To this process, play serves as an important wehicteach children social
skills. Through a simple game children learn tosdmate their individual
wishes to the goals of the group. They must devalopwareness of rules.
These things are not innate, so the children maainlthem. And all this
takes place unnoticeably through games. The therhgames encompass
different phenomena from human entertainment aniklife.

Doing things without restraints and experiencingaahievement of
success

No child’'s personality can be complete if he did have the opportunity to
enter fully the spirit of the remains of the cuéiwenriched by the experiences
of our ancestors. But playing activity is importat only from the point of
view of preparing for adulthood and secure cultwedlies but also from the
point of view of satisfying childhood needs (BUS99).

Classes of folk games

In another viewpoint, we can group folk games saslartistic mean of
activity. Singing games have versatile repertoiréaunes and movements,
also increase creativity. Considering the 180 tygpfea circle game ,, Lanc,
lanc, eszterlanc” in Dupin’s dissertation (Tamadds#pin, 2010).
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There are also psychological means which also ptasefolk games.
During play, personality, identity and emotionahdtions are improved.

Therefore we can establish that one undoubtedlpitapt function is the
pedagogical use of the traditional games. Applying games dyrin
educational process, and environment is important.

In the following section | present the other polssigrouping using folk
games. These groups can be characterized by feeedif fields of training.

1. Therapeutiddance and music therapgpproach Therapeutic practice
often applies lap games. For instance sensory ratieg therapy or the
dance therapy.

2. Motor approach (such as physical development and movement
coordination). The various elements of movemennhfin games play a part
in developing and increasing physical stamina. oeements involved in
walking, running, clapping, spinning and skippiregjuire the activation of
both physical and mental mechanisms. As a resutiose connection is
formed between these two areas (Tamasiné Dsudl@) 20

By repeating spontaneous movements children becawsre of the
consequences of their motor behavior. Accordintheomovement analysis
approach (Fugedi, 2003; Zérandi, 2003; Lévai, 2af#)ce movements are
taught starting from natural movements (for examptepping, jumping,
hopping, running and spinning) and these are roatethe Hungarian
traditional folk games.

3. Cultural approach(the traditional game as national treasure andgbar
the Hungarian culture). Folk songs represent amei¢ of the culture of the
group, dialect, or ethnic unit, and remembering asidg them strengthened
the awareness of belonging to that group. The itapoe of the words in the
rhymes and songs becomes an important source ficheng the children’s
mother tongue vocabulary. Some of the words thddrem encounter in
these activities are no longer used in everydagodise, but the game
situations enable children to understand rare wdiitemasiné Dsupin,
2010).

Although our children’s games and folk songs lookpde at first sight,
they contain a lot of mysteries, traditional idigragstem of symbols that are
not present in our use of language. For examplie: @ad silver are symbols
of value or a playmate, tree and flowers or fraits symbols of love.

4. Social approach(the formation of groups, the ability of following
norms). During singing and playing, the sense gktberness develops in
children. Their inhibitions are reduced and thegsothat they sing have a
deep impact on their emotions (Tamasiné DsupinQR01

Functions at school

In education we may integrate several branchesuoigdlrian child-folklore.
Folk poetry (as tales and poems) may be usedeiratiire classes or the folk
games in music education and physical educatiolk ¢faft can be used in
visual education as useful generative instrumerit. these should be
considered in imbibing social skills. For exampféf rains and we would
like to play inside but the classroom is too smak, can play the matching
games and the castle circle games around the tigideurows of benches
(pulling the benches a little bit into the middl&he players can act at the
middle row of benches.

Other examples of the abilities which can be dewedoin the course of
folk games:Situational practices of decision makinBefore folk dance
training the children usually make up a spontanemmse. Those who have
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changed their clothes join in the game without §dimld to do so. While
playing tags, they try to cope with the problemattemerge during the
game. For example if a player is caught or not. &eld see examples of
making relationships, decision making situationsh@Aghall | go to? Who
shall | choose?).

They have to bear the responsibility. | hold mytpar during the swirl so
that she won't fall down. There are other numernpruxesses and activities
which are hidden at the first sight, but have éffem the children behavior,
such as: helping to perform before others, copirith veonsequences,
bearing the responsibility, making relationshipsipioving fantasy and
creativity and so on. Also, memory skills, imagioat associative capacity,
creativity, attention and interest will developdhgh folk game activities.

Summary

As | present it in my study, the teaching proceas be facilitated with
several good means through folk games. In my stusigt out to lay the
emphasis on these opportunities. We can also reauak shese examples in
other publications. However the stress should heppractice. Our task is
to integrate folk games into the curriculum. Fo#loages are of many colours,
are versatile and their application in school isessary.

Folk games can only fulfill their functions if welay together with
children and, or teach them in a complex way. Tikahe game with the
tune. We have to consider the fact that every ghime its place and
function. Every game is holistic in itself, becaiutsgoes its work by itself. It
depends on the teacher if they take this chance.

| assume that, dance and folk game education iecegs that can act and
promote the formation of rules for playing togetlad proper behaviour
such as patience and tolerance. It would be a wedddea to introduce folk
studies as an independent subject in teacher ricaicolleges. Knowing all
this, | establish that there is need for furtheesrch. There have been many
writing published in the past years. For the maat,punfortunately, these
are only empirical descriptions and recommendations
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