Practice and Theory in Systems of Education, VolénNumber 3 2011

AN ACTION RESEARCH ON
EFFECTIVENESS OF MEASUREMENT AND
ASSESSMENT DIMENSION OF 7'" GRADE

SOCIAL STUDIES CURRICULUM

© Cemil OzTURK
(Marmara University, Istanbul, Turkey)

cozturk@marmara.edu.tr

© Gilten YILDIRIM
(Marmara University, Istanbul, Turkey)

gulten_yildirim@hotmail.com

The purpose of this study is to examine the prablemeountered
especially with measurement and assessment, dapipiication of
the 7" grade Social Studies Curriculum, to provide polssgmlutions,
to implement these solutions and to evaluate theli® Action
research method was conducted mainly in three haise first
phase included defining the problem, the secondehzluded
developing, implementing and monitoring an actitanpthe third
phase included determining teacher’, pupils’ andgpes’ opinions
about the action plan and solutions proposed bynthEhe
participants of the study consisted of a sociatlis teacher, thirty
seventh grade students and their parents in Maltegteict of
Istanbul. Semi-structured interviews and observetjmpen-ended
guestionnaire, informal observations and interviewese conducted
to gather the data. Data was analyzed in conformity descriptive
data analysis. The general conclusions reachetierstudy can be
summarized as follows: 1) There are many obstaiesg from the
teacher, students, parents and educational systemglthe
implementation of the measurement and assessnmeansion of the
social studies curriculum based on constructivestrhing approach.
Because of these obstacles, prescribed measuremeém@tssessment
activities can not be applied exactly as predictBake teacher and
most of the students and parents were willing ®alernative
assessment approaches. 2) To resolve the currebtegms, an action
plan including literature review with teacher, miagt with students
and parents, constructivist activities and altemeatassessment
techniques were developed and applied. 3) It iewstdod that use of
alternative assessment techniques increases stiddnility of self-
expression, sense of responsibility, active parétion in class and
understanding of topics. However, students perdeie use of some
techniques as difficult. In addition to that, stindytogether with the
teacher was a facilitator to develop teacher’s ktemge and skills
about alternative assessment. It also helped thehier to apply the
measurement and assessment dimension of the dumicuaore
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effectively. Besides, it is understood that mestimigh parents should
be organized more systematically and periodically.

Keywords: Social studies teaching, constructivist measureraedt
assessment, alternative assessment, action research

Together with the recent developments educationrarehe world, student-
centered approaches to learning and teaching hese taking into account
in more and more countries. In parallel with theselopment, in Turkey,
primary curricula have been changed based on cmtisist learning
approach since 2005. As other student-centeredoapipes, constructivist
learning approach stipulates active participatidn students to whole
learning process. Individual differences, intereseeds, and experience of
students underpin all learning activities. Therefatonstructivist learning
approach proposes the use of alternative assessapenbaches such as
performance tasks, portfolios, projects, self agsest tools, rubrics, etc.

In a constructivist curriculum, learning and asses# activities do not
separate from each other. Therefore, assessmernsiom of curriculum
must differentiate from traditional one. Alternaiassessment approaches
require new roles and duties for students and &¥acas well as parents.
Especially, this process proposes active participatf students and parents
in assessment process. This approach is a neweballfor Turkish
students, teachers and parents. In related litesatthile many advantages
of alternative assessment have been highlightede sesearch has noted
that there are many problems during the applicafiwocess of these
techniques. In this context, while much is knowowhihe views of teacher,
students or parents towards alternative assessapenvach, little is known
about what actually happens in applying these figces and how
encountered problems can be solved. Taking intouatc¢he theoretical gap
in the literature, the purpose of this study isetcamine the problems
encountered especially about measurement and asS®ESS during
application of the % grade Social Studies Curriculum developed based on
constructivist learning approach, to propose péssblutions, to implement
these solutions and to evaluate the results. la thgard, the research
questions of this study are three-fold: 1) Whattheeteacher, students and
parents’ current views and applications about assest?, 2) What kinds of
solutions can be offered to solve the encountenablems during the
application?, 3) What are the teacher, students pamdnts’ views about
assessment after the intervention?

Literature Review

The most tangible effects of epistemological trarmsftions in the social
sciences can be seen in the field of educatioririfit and Simsek (2006)
claim that these transformations developing fronectivist approach to
subjectivist one are a part of the great transftionaexperienced in “How
we understand and see the world” beyond being gdeary trend or
fashion. In education, the reflections of thesedfarmations can be seen in
educational philosophies and learning theories. this context,
constructivism which has a new perspective to iegrinas emerged as a
learning theory with reference to an epistemoldgassumption and from
there transferred to the application (Fer & Ci2R07). When considered in
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terms of how the knowledge comprises of and hoiw @btained, it can be
described as an extension of the interpretativiogiphy.

Constructivism in education reflects a paradigmngeafrom behavioral
approach to cognitive education approach (GagnonCdllay, 2005).
According to this approach, learning is a proce$scanstructing the
meaning by individuals. In this process, every stidconstructs the
meaning based on his/her experiences, knowledgds, sknd values
differently. If so, some important questions emerdfe each student
constructs the meaning him/herself differently amdiependently, how the
assessment will be done? Will the standardizedaolitional tests suffice to
make a decision about students’ different lear@indg development? Which
criteria will be used in this process? Who detessithese criteria and will
these criteria be appropriate for all students?Athese questions point that
constructivist learning approach requires a newfemint assessment
approach, namely alternative assessment.

In constructivist learning process students areeebgul to solve the
problems, to produce a new explanation, to readkeep understanding, to
show a performance, ect. Therefore, assessmenldstigpport this kind of
learning. In literature there are some terms whitdet this requirement:
alternative assessment, performance assessmertienaat assessment,
process assessment, etc. Alternative assessmeefined as an assessment
approach including all techniques except traditioo@es (Sawyer, 2004;
Yilmaz, 2009). Authentic assessment is an assedstype in which
students are required to use their knowledge aifid skreal life or close to
it (Mathison, 2001; Yilmaz, 2009:468). Alternatisesessment includes both
performance and authentic assessment. In this ggp@ssessment is not
separated from learning itself. This approach &ief activities that also
provide the possibility for active learning.

Brooks (1999) argues that an assessment done tlooudeaching by
participating in student-teacher interaction, byseing student-student
interactions, monitoring students’ thinking proesand providing materials
for students as they work gives more informatioouttstudents’ learning
when compared to tests and traditional assessmglied as isolated from
learning process. Traditional assessment approaygresrally are criticized
because of not allowing for students’ creativity;, being rote and not taking
individual difference into account. Therefore, ineasurement and
assessment applications of knowledge obtained dorestructivist way, it
should be focused on more complex structure ofestisd success instead of
to be focused on separated from each other andtésblskills and
knowledge (Pellegrino, Chudowsky & Glaser, 2001nc& alternative
assessment focuses to whole process and multidiomahslevelopment of
students, many techniques such as performance task®lio, project, self-
peer-group assessments, etc. are used in thissgto¢arious assignments
such as making a presentation in the classroonteckléo the topic
researched about, preparing a newspaper or a magameking a poster,
creating maps having different properties, writiagstory or an article,
exhibiting a drama, carrying out a survey, makibgeyvation and designing
an experiment can be developed and assessed bys moedhis approach
(Caliskan & Yigittir, 2008; Alici, 2008).

From the viewpoint of social studies teachingeimms that this approach
has usefulness and serves for the goals of sdcidies. Pat (1993) claim
that the assessment of essential concepts, acquiahuks, obtained
knowledge and skills in social studies course fcemt and unsuccessful.
Along with this, O'Brien (1997) states that skiicuisition is less accepted
and emphasized in the social studies curriculumpawed to other curricula.
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In other courses, students display a variety dfsskevealing basic gains in
contrast to social studies course which focuseéctir on citizenship
education (Oztiirk, 2006) and students enter examsadans of tests about
citizenship which is the main goal of the curriculO’Brien, 1997). It is
quite difficult to measure decision-making and \a&tparticipation skills
using standardized tests, despite these skilla@epted as the main aim of
social studies course (Pat, 1993; Bolinger & Wari07) because a test
which has a standard set of response cannot egahmtparticipating skills
in the society. From this viewpoint, it is necegdar create opportunities for
students to exhibit citizenship skills by means refal or akin-real
assignments if the development of these skilloissered important (Pat,
1993).

The use of alternative assessment approaches ial stadies education
plays a vital role in materializing the main godltbe curriculum. Social
studies requires- to a greater degree- the student& sensitive towards
different viewpoints, be able to emphasize theitidsl to analyze the social
affairs and events from different perspectives, tike on active
responsibilities in the community and the environtmeand to ensure
participation through various ways in the societyl anteraction with the
society, in comparison to lessons that focus onamimor linguistic studies.
That way, students are able to gain first-hand eepee to grow up as
active citizens, which is the main goal of socialdées, who are trying to
build up awareness of problems based on real-litdblpms and who are
aware of their own roles in solving the problemsBi&@n, 1997). As put
forward by Moon (2002) the best assessment, faprmkyevaluating the
success level of a student in a limited field gpits, should assess the
impact on the student. Social studies aims at @xigba stance by drawing
the attention of the students to current issuegdigiblishing the ideas based
on various perspectives and investigating from owggi sources. In this
context, for example, having the student to writeaaticle in the school or
local newspaper, other than carrying out a resealtut a topic in the
course and present it as a report, is a more afigimplementation (Moon,
2002), and provides more information about studemksvelopment.
Research conducted to investigate the effects ef ube of alternative
assessment approach and techniques on social ssttgdiehing provides
strong evidence. The results of this research @tdithat this approach has
effects positively on students’ academic succdssr attitudes towards the
course, self-efficacy perceptions and motivatidnsaddition, it has been
found out that students like to work with such tEghes. Students
understand the tasks more easily by using theasilamd conduct their own
studies. Therefore they see these tools as uggiplied research indicates
that as teachers gain experience about these appgositive effects of it
increases. Moreover, despite they regard to useettapproaches and
techniques as positive, they abstain from usingelftechniques (Zimbicki,
2007; Karaky, 2006; Altintg & Altintas, 2008; Moon, 2002; Yanp&ahin,
2002; Pfeifer, 2002; Jonson, 1999).

The results of research conducted with the aindefiifying the status of
the application of the new social studies curriouin Turkey have revealed
various problems encountered by the teachers regardeasurement and
assessment. In this research, it was found outtdlaathers generally have
preferred traditional assessment techniques; dely have positive views
about these approaches. As classes become crowdedof portfolios,
observation forms and interviews decrease. Tedchelstance, crowded
classes, ignorance about these approaches andgueehnlimited time and
assessment difficulties were the other importardblems (Celikkaya,
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Karakuy & Ozturk Demirba, 2010; Erdemir, 2007; Algan, 2008; Dundar,
2008; Acun & Kamber, 2007). Teachers think thas ddsessment approach
is difficult (Kaya & Ersoy, 2007). Much researchenes to the inadequate
teacher training and parents’ support as the ssuatethese problems
(Erdemir, 2007; Algan, 2008; Adanali, 2008). In &ideh to these results, it
was understood that teachers see themselves amqiretd (Parmaksiz &
Yanpar, 2006; Aykac¢, 2007). The study carried oyt Hersan (2008)
discloses the opinions of parents about the ugemdrmance tasks in social
studies courses. According to this, it has beemabished that besides
parents who have a positive opinion about perfooeatasks, they also
reckoned it negative with regard to students’ latlkknowledge on how to
carry out investigations, heavy work of projectshal expenses and rising
stationery needs.

An important contrast or gap is noticeable when régmults of applied
researches related to the use of alternative amesaessapproach in social
studies course is compared with the results ofrges® research related to
the status determination. It is noticed that wtelgchers assess the approach
to be positive, it is not reflected in sufficienktent in their classroom.
Regarding this problem, the aim of this researdb tetermine the problems
encountered during the measurement and assessrimabhsibn of the
curriculum and to produce and apply the solutidrad tan be developed for
them and to assess the results of the solutions.

Methodology
Design

This study was conducted with collaborative actiesearch method. Action
research is defined as “a systematic approachviesiigation that enables
people to find effective solutions to problems tloeynfront their everyday
lives” (Stringer, 2007:1). This method gives a at®non working
collaboratively for both a researcher and a pracidr (teacher, etc.) to solve
the encountered problems (Yildirim &imsek, 2006:296). In this study
mainly three phases were followed: The first phastuded defining the
problem, the second phase included developing, eémehting and
monitoring the action plan, and the third phaséuded determining of the
teacher, students and parents' opinions aboutnagian and solutions
proposed by them.

Participants

The participants of the study consisted of a sosiatlies teacher, thirty
seventh grade students-13 boys and 17 girls- agsid plarents in Maltepe

district of Istanbul. Average of students’ ages wadeen. They were also
attending to different courses to be prepared & $BS (central exam).
Socio-economic status of the school was said tmioelle level. The social

studies teacher was thirty years old, had beemiggor ten years, and was
studying for master degree.
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The Methods of Data Collection and Analysis

In this study, data was collected in three maipsté&) Determination of the
status before intervention: to determine the ré&atus of the application of
assessment dimension, 2) Monitoring and changinggss: to monitor the
application of the action plan and to make changss needed, 3)
Determination of the reflections of the action plao evaluate the
contribution of the intervention for solution ofetproblem. In this context,
the following data collection techniques were used:

Tablel.Data collection techniques and schedule

Prior to intervention During monitoring After the
(Two months) _process intervention
(Five months)
* Open-ended * Open-ended * Open-ended
guestionnaire form questionnaire form guestionnaire
(with all students) (with all students) form (with all
With » Semi-structured * Focus groug  students)
Students interview (with 12 interview (with 12| ¢ Semi-
students) students) structured
¢ Informal interview interview (with
« Informal observation| 12 students)
With . _Semi-_structured * Informal interview * Semi-
Teacher interview _struct_ured
interview
With . Open_—ende_d . Openfende_d
Parents guestionnaire form - guestionnaire
form
Classroom © Semi-structured * Semi-structured )
observation observation

In an action research, data analysis process cm#iat every stage of the
research. In this study all data was analyzed tiraqualitative descriptive
analysis. According to this, initially all data veetranscribed. Afterwards, to
reach a general sense of pattern, they were rqadately. In the second
phase of the analysis, each transcript was codddtail and then compared
with the others. Finally, the latest coding listsa@btained. This process was
performed for each phase of the study. Researdinfjs were presented in
conformity with research steps. To quote partidpndents’ and parents’
responses in the open-ended questionnaire, evergipant was assigned to
a number such as'student, 3 parent. For the students interviewed, code
names were used, such as Serkan and Hakan.

Procedure

This study was carried out during the 2009-2010dewcac year. General
procedure followed was summarized as below:
» Permissions were taken from Ministry of Educatioarents and
students.
» Before intervention, data were gathered to detegtttie real status
of application of measurement and assessment diomens
* Inthe second phase, an action plan was develapkd a
implemented together with teacher to improve th&ust In this
study teacher was a main practitioner. All lesssage observed
by the researcher. Intervention included the usatefnative
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assessment techniques in addition to previous sieees
approaches used in social studies courses. Theaimaiof the
intervention was to use the alternative assessteehhiques such
as performance, portfolio, project and classroosessments;
concept maps; observations; rubrics and other sgaéeer, group
and self-assessment, etc. This implementation roaedi for five
months.

« After the intervention, data were collected to aatd the
intervention and action plan in terms of teacheerdents and
parents’ views.

Findings

This section includes main findings of the studindihgs are presented
under three headings in conformity with the redeastages. In this
framework, the first heading includes the findingached about the problem
and current status of the measurement and assdssiingmnsion of the
curriculum. The second heading includes the maiioraglan steps and its
effects. The last heading includes teacher, stgdemd their parents’ views
about the intervention and alternative assessnpgmbach.

Findings from the study

In the first stage of the study, it was aimed tdedwine the application
status of the curriculum and its assessment dirmengis a result of the data
analysis, two main themes emerged. The first onelated to curriculum
and constructivist learning approach. The secon& @ related to
measurement and assessment dimension of the dunnicu
Views about curriculum and constructivist learnirgpproach and

applications The findings of the study indicated that the kesicgenerally
had positive attitude towards constructivist leagni approach and
curriculum changes. According to the teacher, nemri@ulum provides
active learning environment for students and makes more interested to
social studies topics. Providing richness and depthopics, application
diversity and material richness were some otheitipesfeatures of this
approach as stated by the teacher. Nevertheles$aghdoubts about some
issues. She believed that applying the constrsttiléarning approach
efficiently is not possible and can be insufficigior able students. In
addition, she stated a problem of inadequate trgirélated to new curricula
during the curriculum changes. She stated her apias follows:

“So | think it has become very good for both teastend students.

Because | was thinking that former curriculum dad assist for students

and it was rote learning. In many topics studerds getting bored and

teaching was difficult because the topics wereatiactive for students...

Work load for the current curriculum is not lightjt for example, in terms

of course materials, because it provides diffekamds of material it he

course becomes very intensive. | think that qualftgurrent education is

better than the former.”

The second issue related to how to apply the cactstist curriculum. It
was understood that she had some problems in gutim curriculum into
practice. The teacher stated that she has beargthgr best to meet the
requirements of the approach, but has encounterew gproblems during
this process such as being too dependent on tegtimrmorance of parents
and students about new learning approach, havinfficulies in
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implementing some teaching methods, time constrémaddition to all of
these, the teacher emphasized that she woulddike tible to implement the
curriculum more effectively.

At this stage, the findings from the data analysis related to parents’
views about constructivist learning approach. Datalysis indicated that
parents’ views differ in three aspects. The fingiup of parents stated that
they were highly ignorant to new curriculum apptoak majority of parents
expressed this idea. Other group of parents stptsitive views about
constructivist curriculum. For exampld and 22¢ parents expressed their
views by saying;We don’t know anything about this curriculum” afiddo
not know of any”Transition to active learning and causing positilianges
on students were main positive features expresgquhfents. For instance,
3 parent mentioned his/her opinion with the wordsam not informed
enough about it but | think it is a better systdmant rote method and it
encourages individuals to investigate, so it is@jod 8" parent highlighted
his/her view with these statement4:de/she is able to produce own
solutions. He/she uses computer or other sourcésut any helping”The
last group reflected a negative viewpoint about newricula and
constructivist learning approach. It was understdbdt these parents
focused mostly on knowledge. They thought that thisriculum and
approach would cause to an illiterate society.@@mple 2 parent stressed
his/her doubt in the following excerpt:

“In Turkey, because everything has changed in & $inee, | don’t know
how long this will continue. Formerly, students wesed to studying
from their textbooks. Now there is no need for.thidon't think that they
reach the knowledge”. Same doubts were expressé@byarent with
these words: “Certainly | think it is lack and wprChild whose parents
have time, money and interest will have a betteication. | think that this
approach will cause a difference among people.”

Views about measurement and assessment dimenstbe ofirriculum
and applications The second subheading is concerned with the veavds
status of the measurement and assessment dimeoisithre curriculum.
According to results of the analysis, the teachast hositive views about
assessment approach of the curriculum. She sthiad this assessment
approach has some advantages such as providingyfaxfi assessment,
neutrality and standard, helping to guide, blockingjudices. The following
expression made by the teacher indicated teaclyerseral view about
assessment dimension of the curriculum:

“So, | think it was approached to this issue ahduld be. If we speak of a
process in constructivist learning approach anuincthat process
evaluation is important as well as outcome assassiiese are
necessary, it should be done. For a child, sesssrent, peer assessment
and to receive feedback in the process of assesamenery necessary.
Otherwise, everything is unclear. So, children tlanderstand what you
say. They do their own thing. You assess and magérding to your
criteria. There is a gap between the two”.

At the same time, the teacher stated some featisrdssadvantages of
this approach since they require additional workli amensive effort,
being extremely intensity of the curriculum. Sog gshought this process
as highly problematic, and she was confused. Thenfimg statements of
teacher supported this finding:

“My mind is not clear about this topic. And actyall don't know what
more should be done and how. And | don’'t know howeflect on it. This
is not only valid for me but also for my colleagiéhen I talk to them, |
see that they don’t know either”.
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Looking at the teacher's practices, it is seemed there are many
problems in this process. First of all, the teachas familiar with a very
limited number of assessment techniques and trotme semester she used
three written examinations, one performance taskerpl judgments and
projects for only a few students at the end ofabhademic year. The main
reason for not applying this approach effectiveberas that appropriate
approach and behavioral style to this approachnatesettled. Teacher's
explanations indicated this problem:

“Doing an investigation according to criteria ditlséttle. It is not important
what you say, they do what they want to do. So,nithey are assessed
according to criteria, they don’t understand... 8d)¢ assessed traditionally
according to criteria didn’t settle”.

In addition, using rating scales tools ineffectyyalot acting according to
directions, parents’ perceptions of studies such hasnework and
performance assessment as a burden, parents’ @saegenvolvement in
student homework, time constrains and ignoringviddial differences in
assessment were found out as the other problernesour

Results from the analysis showed that studentsdmtld positive and
negative views of assessment. Some students sthid alternative
assessment techniques were enjoyable and hadtdipbof enhancing the
perception of success, facilitating understandimgyiding an opportunity to
show their skills and to increase the grades. kample Sevil stated her
positive opinion with the following words:

“Performance tasks, projects are better... In exaget exited, | feel that I'm
under stress. This causes a lack of attentioninSmerformance tasks | can
receive help and this is better”.

Nevertheless, a group of students highlighted soemative aspects of this
approach, such as being unnecessary; making lebsadng, worrying about
group assessment.

Parents’ views related to assessment approacheotudlriculum were
similar to their views about curriculum and conetivist learning approach.
The main problem which emerged from data is theorgnce about
measurement and assessment, especially altermahessment approaches.
Many parents stated this situation with similar dgr‘l don’t have any
information.” (For example ®, 7" 8" 12" parents). Some of them had
positive opinions on these techniques because greyide a holistic
assessment and improve different skills. For insta®d' parent expressed
this view in this statement! don’t have enough information, | think this is a
good approach because it provides holistic assesmesome parents
highlighted a discord between national central exard approach of the
curriculum and class applications.

The findings as summarized above set ground fointeevention. From
data gathered at the first stage of the studyag uwnderstood that the teacher
in the study was willing to apply the constructivisurriculum and
alternative assessment approach. But she statedhtdad some problems.
Lessons could not be properly organized in accaelamvith the
constructivist learning approach, students and nparevere not informed
enough about new learning and assessment apprdaehteacher also
mentioned that she was not informed about alteraatssessment approach
and techniques. To apply the alternative assessammbach effectively,
lessons should be arranged according to constisictearning approach.
Because, assessment should not be conceived of lssiparate from
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learning itself. In this context, an action plartlimed below was developed
and implemented.

The Findings Related to Implementation and Monmigri
of the Action Plan

Action plan mainly aimed to develop the applicasionf the teacher,
especially about alternative assessment approatipracess, to inform the
students and their parents about constructivistnieg and alternative
assessment approaches, therefore to ensure thenewiation of the
curriculum effectively. In this context as the finmain step, a literature
review was planned about alternative assessmembagp and techniques
with the teacher throughout five months. Both thacher and a researcher
reviewed the theoretical and practical sources, tath developed new
learning and assessment tasks. This step aimesvadap both the teacher’s
professional development and classroom applications

The second main step included the process of infgrmtudents and
their parents. With this aim, three meetings weganized for students and
one for parents. In these meetings, constructieatning and alternative
assessment approaches, their responsibilities wém@duced to them. In
parents’ meeting, twenty-two parents attended t® rieetings. A letter
introducing these approaches was written for parant sent to all of them.
Students’ meetings were re-organized accordindnéoréquirements which
appeared in the process.

The implementation process of the action plan wasitored and some
changes were made in the plan. Data gathered dthisngmplementation
process indicated that students were generallysfieati with the
constructivist learning activities. Nevertheledseyt have some problems
especially in group activities and assessmentsfopeance tasks and
portfolios. It was observed that despite the mgjoof students considered
these studies as positive and enjoyable, someeaf gtated that they were
having some problems such as feeling anxious daguassessment in peer
assessments, difficulties with working in a groupgving organizing
problems, marking group work. To solve these pnoislggroup works and
marking system were re-arranged. Students weréetivinto performance
groups with respect to their competencies. In theking system, individual
contributions of students to group work were coadd as much as the
group-score. In addition, it was observed thateél@®blems decreased over
time as they became accustomed to new learningassgssment approach.
Similar problems occurred in using assessment &t as rubrics, check
lists, etc. To collect a portfolio was a very neasghk for students. Initially,
they got confused about what they would add tar theitfolio, though they
had been informed about these techniques in thdingee Therefore, to
support the students about these tools, meetings iweorganized according
to requirements and systematical feedbacks wermirad. Like group work
and performance tasks, students got used to pngpariportfolio in time.
But generally they considered this technique negati

In the process of the literature review and proagcihe alternative
assessment tools, some challenges were encounsgecially reading the
sources was a very challenging problem for thehain terms of time
constrains. After these reviews, alternative assent task and tools were
developed. Similarly, time constrain was a probierthis process.
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Findings Related to the Results of the Action Rlad Intervention

In the third stage of the study, views of the teaclstudents and their
parents were investigated related to action plat #re process of the
alternative assessment applications. The curresdihg includes views of
the participants. These findings are briefly présénn three themes as
views, acquisitions, and encountered problems.

Views related to the intervention and alternatigsessmentit the stage
of determination of the problem, it was understtwat lessons could not be
properly arranged in compliance with the constuistilearning approach.
Therefore, expected assessment process did notr aftectively. So,
initially, lessons were arranged according to oawmsivist learning
approach. After the analysis of the data, it wadeustood that students were
generally satisfied with this learning process. itRas aspects stressed by
students were having enjoyable lessons based dvitiest working in
groups, using worksheets, active participationeissbns, and those effects
on easy understanding and permanence, havingyeoattitudes towards the
course.. For example, Hakan stated his satisfaetittmthese expressions:

“It was very enjoyable. We learned many things #oedthings | learned
became more permanent, so, it was good”. Simil&#ykan mentioned his
opinions in these statements “l think it is gooéf@dehand, we were used to
watching videos from Vitamin. But now, we startedunderstand the topics
with worksheets, group works better... We are leagraind having fun. |
learned better than last year”.

Some students also considered this approach negaticording to these
students, the most negative aspects of this appreas that the studying
process was intensive and tiring. In addition, megg more effort was the
other negative features attributed by the studeltsreover, students
mentioned some additional features of the processemative such as
overusing the worksheets, collecting the portfalising structured grids and
writing portfolio background. Some students statleir negative views
about the process as follows:

“It was enjoyable and interpretive, my participatio lessons increased.
But it was a little bit tiring.” (15 student),

“This study environment seemed to me as intengit@"'student),

“So, now we have started to do projects in satiadies course. My
project friends were students | didn't like. Sdljdn't like projects.”
(Gokhan)

“l am bored with structured grids. | can’t do thegls.” (21" student).
“Collecting a portfolio was difficult. I've had ditulties in producing the
original products. | think collecting it was an wuessary activity. Despite
| learned new things in some areas, it was notssecg. We already
learned enough in lessons.” {2&tudent).

Acquisitions reached from interventionThis theme defines the
acquisitions gained in the intervention by the heac students and their
parents. First, the teacher stated that she hag¢ meguisitions. The most
useful gains for her were being informed aboutratBve assessment
approach and techniques, having experience to @eveése task and tools,
applying them. Because literature review comprishd basis of her
professional development about these approachespst her theoretical
knowledge into practice. She mentioned acquisitihgh she has gained
with the excerpt below:

“So, for example, | couldn’t understand some teghas. You can
understand how you can use them by virtue of teealiure review. You
learn what you do as technically and then you & Eor instance,
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sometimes | had tried to use these techniquebastiine | couldn’t
produce new tasks before | started to study timd kif studies. Without
reading its philosophical basis, | could meet aaneple outside, | could
produce similar examples. But now, because | uhoedst well, it helped
me producing new things. | was very busy beforg pinoject. | can’t say
that | reviewed it deeply... When compared to lagtryeunderstood
these techniques better than last year.”

In addition, she stated that she had self confidénwse these techniques
after the intervention. The other important acdigisi for her was to reach
the feedbacks about students and to use them towaphe students’ status
and to plan next studies. She stated that she leeesrare of that she can
use these techniques. Similarly, after the inteiganshe stressed that she
had an opportunity to apply her plans which arbén mind. As mentioned
before, she was willing to teach with more congtvigt learning approach
and use alternative assessment techniques.

In the intervention process, it was found out tihat students had many
acquisitions form these approaches. These acaguisitivere expressed by
the teacher and students as well as parents. Beihdgimore constructivist
lessons and using alternative assessment technogused students to be
more interested to the social studies course. fittisess especially affected
their perspectives toward learning and social stidiourse in a positive
way. For instance, Meltem said that she didn't tiike social studies course.
The following statement reflects a change in hewugnt: “It was too
enjoyable... It contributed to the lessons; | begatike the social studies
course”. Similarly, some parents mentioned same effettshink he/she
liked it more after this application.(6" parent),“l saw he/she studied
eagerly and determinedly (7" parent).

Towards the end of the intervention, as they weedito this approach,
students started to follow the instructions an@@aeh accord with them. In
addition, development of research, self expressiomd regular and
disciplined study abilities were other importantinga of students. For
example, teacher expressed her thought with thenfmlg words:

“Certainly, it was very good for students. | thihkvas very useful for
them. First, social studies was a course to be meeth this perspective
has changed their opinions. Second, they begasatze that memorizing
and reading without meaning is not learning. Aythad some difficulties
on some topics and met different things, they atard discern what the
learning is. For many students, especially studeatscipating in the
lessons, it helped improving themselves. Most efittbecame much
more conscious to investigate different things endo research. As they
already say, expression skills improved more.”

The increase in the value of the responsibility was of the most
important gains of students. By the time of progretudents began to
plan themselves and to get up according to feedbalkk addition,
students began to take into consideration the sise#dg scales, rubrics,
etc., and to behave with respect to them. For elgrg" and §' parents
stated these developments with the following womdspectively,
“He/she studied more attentive”, “| see he/she @éng) his/her homework
with more discipline and excitement”.

Problems encountered during interventiofhe third theme emerged
from data reflects the problems encountered inyapgplthe action plan and
alternative assessment approach. Some of the fisdéaiated to encountered
problems during the intervention were mentionedeuride second heading.
The teacher, students and parents expressed sothe eme and further
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problems after the intervention. In terms of teagligrature review process
had some difficulties such as requiring excessifarteand time. In addition,
despite the literature review provided importandfis for her, study area
and alternative assessment, still seemed to beowrkarea for her and to
get used to them was very difficult. To develop tlev assessment tasks
and tools was time consuming works. Moreover teacketed that group
works and group assessments were other problersaties. Teacher stated
this problem with the following sentences:

“Too much time is required. So, | have to focusooty this issue and to

do something. This is outside my engagements Xamele, when | focus

on a class; | might neglect the other classes. Sénisester | taught td"7

and &' grades. When | prepare fof grades, | can apply it, there is no

problem with them, but | might neglect §rades... | think this problem

stems from lack of having grasp of subject matfdrhave the grasp of

the field, this review would not disturb me... Eaebhnique has an

extended literature, you have to read it. Suppogiagyou apply a

technique, you have to review this technique; yawetto read about it.

But, this is a challenging issue for a teaches ithivery intensive”.

Conclusion

This study tried to a holistic overview on measusaiand assessment
dimension of the % grade social studies curriculum and its applicatio
Firstly, the study confirms the idea that to imprdkie implementation of the
assessment according to constructivist learningrogmh, professional
development of teachers should be provided. THairfgs revealed that the
teacher had better applications through the liieeateview and systematic
practice. This finding corresponds with those afsim (1999) who refers to
the importance and necessity of teacher traininghimissue. Despite, this
approach ensured the professional developmenteotdhcher about new
approaches and provided many gains for her; it avhard process for her
due to various problems. Actually, this study préeéd a case study in which
the problem was investigated in depth. But to extiés implications seems
to be limited because each teacher might not watdke place in this kind
of study. So, in-service training of teachers beesrrucial. She had had a
formal in-service training about this approach ptio this study. But she
stated that it did not work since it was presetied traditional way, namely
direct expression. Therefore, this kind of trainisigould be arranged as
workshops which enable teachers both to learn ngproaches and to
practice them instead of traditional trainings. sThésult that emerges from
this study is similar to that in Buyukoztirk et @010). In this study carried
out under the OECD countries, it was found thathess prefer more
applied in-service training. In addition, to implem the alternative
assessment approach, lessons should be arrangednore constructivist
way. In this context, the importance of in-servicainings to fulfill the
alternative assessment becomes more vital. Beceasssgrch found out that
teachers are ignorant of this approach.

Another important finding of the study is relatednforming the parents
about these approaches. In this study, parents imésemed about new
learning and assessment approaches because it ndasstood that they
were ignorant of such approaches. After the infagwprocess, they became
more interested in their children’s studying precesd began to observe
them. In addition, parents started to considercthestructivist learning and
alternative assessment approach more positivelgy Htated many gains
reached by their children and mentioned their fati®n with these
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developments. These findings call us attention #wemts’ systematic
collaborations. Schools can organize systematictingge to inform the
parents about new developments and to interacttivitim. This is necessary
for constructivist learning approach.

More importantly, this study supported that altéinea assessment
approach has many utilities for students. Positibanges in students’
attitudes, interest and behaviors toward the satialies course, becoming
aware of their own learning process, acting in edaoce with the
instructions, a development in self expressioniskénd increase in the
value of responsibility are the main gains of studdrom the intervention.
A similar pattern of results was found by KarakR006) and Pfeifer (2002).
The researcher especially revealed that the catisist learning and
authentic assessment affect the attitudes of stedeward the social studies
course. In addition to these findings, gaining halbithe regular studying,
providing the understanding easily and permanenee: wther important
results of the study. Same findings were reachednparSahin’s (2002)
study which examined the use of portfolios in slbostadies course. These
positive results put forward the importance of ralédéive assessment
approaches in social studies course and the neegtication despite it has
some difficulties. To overcome these difficultiespplication should be
persistent and long-term.

In addition to all these, more long term studiesraquired to understand
the reactions of teacher, student and parents situckents have begun to
show the appropriate behaviors to the construttlesrning approach and
alternative assessment. Besides, teacher's devetdpibout this topic
requires the time and experience. This study shaveatence of this reality.
Same issue was pointed out in Moon’s (2002) stuthpam this point,
findings show consistency. Therefore, studies wianitor a process for
three or four years should be done. Furthermoig,sttudy presents a case
study in which a teacher, thirty students and thpgirents are included.
Secondly, more extended studies in which teachdrs tave different
conditions can be arranged with a larger actionugroThus, more
comprehensive studies can be conducted to examineftects of different
conditions on applying the measurement and asses&h#he curriculum.
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