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This study aimed to compare the stress experiebngedademically
talented students from three types of schools; sti@am schools,
residential schools, and Mara Junior College MARMRSM). The
difference in stress can be seen by the differeinctbe mean which
are categorized as high, medium and low. The @teahip between

the stress variables with gender and type of schodlits
contribution to the academically talented studeras also be seen in
this study. A total of 177 selected samples, thepgaconsisted of
students who earn all A's distinction in all sulifetaken at the
Penilaian Menengah Rendah (PMR) examination (edgido lower
secondary assessment). Correlations and Multipkrédsion were
used to examine the relationship and interactictwien two
variables by gender and type of school. The reshitsved that
gender and school type did not affect the stressvéver,
academically talented students from MRSM are seeeceive the
highest stress. Stress is also seen to contritlte(6% of the
students' academic achievement.
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Majority of previous researchers considered acaciiyitalented student as
a special person and able to handle their stressekkr, this view is a myth
that should be ignored (Nik Azis, 1994). Tupper9@p has concluded that
the academically talented student is an easilgstiak person. Tupper (1996),
has listed types of stress that are faced by adadi#yntalented students
such as pressure from outside (the environmeminéial problems (social
economy), and minimal opportunities for furtherditis. Tupper (1996) also
stated that the academically talented studentshalge problems continuing
their studies after completing their academic leateh specific stage. This
shows that not all academically talented studemtswitheir aims/ directions.

Stress among academically talented students based o
previous research

Just like normal people, academically talented estids also a normal
individual, but possess an additional advantage rtieke them differ from
other students. Although academically talented esitgl possess high talent
and intelligence, they also experience stress andtienal disturbances,
social, and psychological problems as experiencgdother students
(Yewchuck & Jobagy, 1991). In addition, Nik Azis9@4), in his study on
academically talented students have indicated #lcademically talented
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students also faced failure to control their cutjobecause academically
talented students might possess multiple interedt might be active in

various activities in schools and after school Bour this context, they need
to control their feelings of curiosity and to useit energy effectively so
that they can complete the tasks given to them.

Parke (1989) has stated that academically talestiedents also faced
problem in creating a good social interaction. Thtisee academically
talented students sometimes are being pressuréaebsituation. Failure to
create a good social interaction occurred becacademically talented are
those who prefer to work alone, do not like to tpmg with their peer group,
and not easily influenced by demands culture (R&ar89). In this context,
academically talented students need guidance talgag with peers and
adults, but not comply with the requirements ofeoshblindly. Instead, they
must learn to be independent without isolating theles from society (Nik
Azis, 1994). Apart from it, academically talentaddents also suffer from
stress as a result of circumstances. There is W@ that academically
talented student love to be called as “smart sttidbnt in actual fact they
feel very stressed with the situation. Academicaliented students, in
reality feel that they are actually as same asratglents, and they have no
special abilities. Academically talented studeimsl such labels affect their
emotional wellbeing and social interactions. Suebklihgs become more
pronounced when the academically talented studsmter their secondary
school and their peers become a critical elementhiir social life.
Academically talented students do not consider #edves possessing such
extra ordinary abilities. Instead, they feel thelwse as ordinary human
happen to have different methods in their studylene interest in activities
that are quite different from their peers.

In general, academically talented students dotbKkee isolated from their
peers too. They also do not like to be referredbasitive and negative
examples in their classes. In such situation, ttlegs teacher exposes them
to sanction or social action organized by theirrpe€&his phenomenon can
create such a situation that the academically tiadestudents feel afraid or
less happy to reveal their true intellectual abit

In addition, academically talented students are alsrdened with high
expectation from their parents and teachers tos #lso possible that the
academically talented students feel very stretbgeif failed to fulfill the high
expectation from their parents and teachers. Soarenfs put illogical
expectation on their academically talented childesd as a result, this
action put their children under immense emotiomal psychological stress.
Moreover, there are also some parents who forcen thildren to study
without any adequate rest time in order to makentlexcellent in their
academic achievement (Freeman, 1993).

Teachers on the other hand too used to createatas<climate that is
not productive when making wrong conclusion thaadsenically talented
students “do not make mistakes in their study aitid thiat, they do not need
attention from the teachers”. We need to realiz #ttademically talents
students are just like other students that alsod nee satisfy their
physiological, social, emotional, achievement,gielis, and spiritual needs
(Nik Azis, 1990).

Although the academically talented students pos$égis talent and
intelligence, they also experienced stress andienadtdisturbances, social,
and psychological problems that have plagued athetents (Yewchuck &
Jobagy, 1991). Here are some of the problems thatfaced by the
academically talented students.

283



ZURI GHANI, M. & CHEAHMAD, A.: The Academically Talented..., p. 282-288.

Failure to control curiosity

Academically talents students may possess differgatests and may be
active in various in and out of school activitiesthis context, they need to
control their feelings of curiosity and to use themergy effectively so that
they can complete their school work efficiently.ejneed to balance their
creative exploration with the discovery of systemattivities.

Failure to form good social interaction

Academically talented students often have problemsreating a good
social interaction. They prefer to work alone, ad ke to be accompanied
by their peers, and not easily influenced by peenlsure (Parke, 1989). In
this context, academically talented students negdagce to get along with
peers and adults, but not easily comply with thguiement of others.
Instead, they must learn to be independent witlseyiarating themselves
from the society.

Failure to accept and understand own ability

Academically talented students sometimes have ¢leénfy that they are
“unique and different” from their peers. Such faglican lead to situation
where the academically talented students will teofsom other students.
Thus, the academically talented students shouldyitzen guidance and
awareness to enable them to understand the coofceplividual differences

and sense of self-conscious that every human dedsgcertain advantages
and disadvantages. This is all a gift from the Gwotest the level of human
faith and piety.

Failure to form a good noble system

A lot of academically talented students like tocdss issues related to the
philosophy, values, and ethical life. But withobetguidance of parents or
other adults, they are not able to build a systématues that provide the
appropriate place to knowledge of rational thougimpirical experience,
and intellectual intuition.

Failure to fulfill expectation of parents and teach

Some parents placed senseless hope that creatésrexhand psychological
problems to their children. There are also par@rite seem forcing their
children to focus their time on study without gigithem adequate rest time
(Freeman, 1993). In other issues, there are temchleo seem to create a
classroom climate that is not productive when thegke the wrong
conclusion that the smart students smart “do ndtenmaistakes in learning,
and therefore, they do not require the attentionteathers”. We need to
realize that the academically talents studentsjwstea normal person like
other students, need to satisfy physiological,apemotional, achievement,
and spiritual needs (Nik Azis, 1990). To build glsisticated scheme of
action and scheme of operational, academicallyntate students need a
good and conducive home and classroom climate. Ehibecause the
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process of reflection and abstraction to build lzegre of action and scheme
of operational has been very difficult to run ircanductive atmosphere.

Failure to accept other people

Some academically talented and skilled studentk faglus fully on their
own activities, the tendency to isolate itself, dadcaught in the rain of
praises until they develop the attitude of undeinngjrthe ability of others
They have become arrogant and proud of themselkesssgively. In this
context, academically talented students need togiwen guidance to
understand and appreciate the concept of spidwareness that only Allah
(God) is perfect and worthy of our praise

Sternberg (1991) stated that adolescence stadee istage of emotional
conflicts that cannot be avoided. They believedt tharmonal changes
during puberty cause changes or turbulence thaurscsuddenly in
teenagers. This turmoil is a biological change ihatevitable.

In conclusion academically talented students aréifierence from any
other normal individual that cannot avoid themselfrem having problems.
As such, they certainly are under stressed as wtiar individual are
facing. However, the way how they overcome theesst is different from a
normal individual.

Research questions

This study aimed to determine the stress experiehgethe academically
talented students in three different type of schedbich are normal school,
residential school and Mara Junior Science Coll@geSM). The research
questions in this study are as follows:
1. Are there differences in stress levels amonglemwécally talented
students according to their gender?
2. What is the level of stress of the academictdlgnted students
based on the type of schools?
3. Are there any differences in stress levels amaogdemically
talented students in the normal school, residestiabol and the Mara
Junior Science College (MRSM)?
4. Are there there any interaction and contributation on stress
factors among academically talented student basedeir gender?

Hyphotheses

1. There is no defference in stress levels amoragerically talented
students according to their gender.

2. There is no difference in stress levels amongdamically talented
students in the normal school, residential schndltae Mara Junior Science
College (MRSM).
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Research design

This study involved outstanding students whom renared grade A's for all
subjects taken at the PMR (equivalent to lower sdany assessment). A
total of 22 items must be answered by the respdadem meet the
requirements of this study. The questionnaires Hmeean developed by the
researchers. A pilot test has been carried outlam@lpha value was 0.666.
This research is a quantitative study using caitelaregression, ANOVA,
and also taking into consideration the mean value.

Research findings

Table 1.T-test for Stress Factor Based on Gender of AcacldipiTalented Students

Standard t Sig.p
Gender N Mean Deviation DF
Stress Male 88 3.5305 .46568 175 -.992 .322
Female 89 3.6037 .51440

Significant level at p< 0.05

The t-test result showed that there was no sigmfidifference in stress
levels among academically talented students aauptdi their gender (t = -
0.992, p > 0.05). Therefore, the null hypothesishig study is acceptable.
From Table 1, result shows that there is only allsmean different among
the male and female academically talented studemtsddition, the analysis
also showed that the stress is not influenced mdegeof a student. On
average, the level of stress among academicalnted students is at
medium level. The following tables show the intetption of the mean
value interpretation and descriptive statisticsdwess factor based on type
of school.

Table 2.Mean Value Interpretation

Mean Value Interpretation
10.00-2.33 Low
2.34-3.66 Medium
3.67-5.00 High

Table 3.Descriptive Statistics For Stress Factor Based ypeTof School

Gender N Mean Interpretation
Normal 63 3.500 Medium
School
Type of Ressc'ﬂggf'a' 56 3.551 Medium
School

Junior Science

58 3.655 Medium
College

Table 3 shows that the stress of academically tedestudents according
to the type of school is at moderate level. Fromtdble, it can be seen that
normal school has a mean score of 3.500), boastihgol has a mean score
of 3.551) and MRSM has a mean score of 3655. Acaddiyn talented
students in MRSM seem to have the highest leve$tdss. To see the
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difference between the stress factors and typeclodas, researchers have
used one-way ANOVA and the analytical results aréolows;

Table 4 ANOVA For Stress Factor Based on Type of Schools

Source JKD DF MKD F Sig. p
Among Group 742 2 371
In Group 41.647 174 239  1.549 215
Total 42.389 176

Significant level at p< 0.05

Table 4 shows that there was no significant diffees in stress
experienced by the academically talented studerttsrding to the different
type of schools (F = 1549; DF = 2.176; p>0.05). réfme the null
hypothesis has to be accepted. Result shows fifextedhit type of schools did
not show differences in stress level experiencethbyacademically talented
students.

Table 5.Interaction Effect Between Stress Factor With Gefl@academically
Talented Students

Standard Standard
Trait Beta Error T Sig.
Stress 7.641 .077 992 .322

R?=.006 Sig. F =.322

The analysis showed that there was no significatgraction effect
between stress factors among gender of academtaddiyted students. This
situation is expected and this means that stredsr&only affect 0.6% of
academically talented male students and academnitalented female
students. In other words stress factors only douteid 0.6% to the academic
success of academically talent students.

Discussion

The result of this study shows that the stressofacalso influence the
achievement of academically talented students, thaugh the influence of
this factor is small (0.6%). However, the resultpast researches as well as
this study, researchers suggested that the albitgcademically talented
students may have absorbed the stress that thefpang. The finding of
this study that gender is not a significant elenwdrgtress contradicted with
findings from previous researchers who found teatdle students are more
intense in having stress. The finding of this statiyo found that different
type of schools did not determine the effect afisdramong the academically
talented students. This mean that the academitzénted students who are
studying in normal schools or residential schooldVlRSM, do faced the
same stress as other students, only the levelredssexperienced by them
distinguished between them and their peers.

Indirectly, through this study, we can see that \NR§udents received
the highest level of stress, and this was follovigdresidential school
students, and normal school students. Therefosearehers recommended
that administrators and teachers in MRSM schoolsensensitive to this
situation because they feared that students watlthar able to absorb stress
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and then lead to other unexpected issues. Thiatimtumay occur because
teachers and administrators in MRSM schools anddessal schools

emphasis more on academic achievement. Usuallgatiern of learning in

the residential schools also varies with the pattérlearning in the normal

school. In addition, competition among studentsesidential schools is
more significant than students in normal schools.

Conclusion

The results of this study shows that the levelstafss among academically
talented students are different based on the mtatof the three types of
schools which involved in this study. The study iiadtly proves that
academically talented students are able to takestit®ss. However, these
unigue characteristics of them should be understoa@Void things that are
beyond our expectation. Therefore, teachers shalwedys be aware of the
unique features in each and every one of theirestisd The understanding of
the teacher with regards to this matter will hetpdents towards their
excellent goal. We must also remember that stras apntribute 0.6% to
the academic success of academically talented rdtutlieerefore, excessive
stress should be avoided to ensure that thesenstudgll excel and not
continue to be drop out.
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