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The use of mother tongue in foreign langue classagoorly
investigated area, although its importance is itee taken the
amount of input, thus the success of language legiinto
consideration. Research in this field is carried mainly in the form
of lesson observations, which provide fertile grddior the
investigation of classroom practices. One prodgctiray of the
observations is English-specialised primary teasharonitoring,
because a written document called observation dergade about
the ongoing teaching and learning practice of laage classes. In
this paper the appearance and types of mother tenge are
summarised relying on observation diaries whicHude observation
logs and lesson plans. Mother tongue use shapesalex system in
the context of language users, forms, functionssahaol tasks.
Teachers’ and learners’ practise of using mothergee is discussed
in relation to the variety of these constituentse Thost commonly
used forms of mother tongue use on the part dietheher are
explanation, command, and disciplining, while laage learners use
it mainly for translation and summary. The obseia@diary writer's
mother tongue use materializes in the form of comsnelated to the
course of the lesson. Depending on language fahmse are a
number of functions to which mother tongue is usedh as
organization, disciplining, teaching grammaticales, explaining
rules of games, giving additional information, efbe tendency of
mother tongue use is outlined and results are dinonstrated by
classes. The research method made the calculatiome duration
spent on mother tongue use possible, thus theastinime by
language classes and by particular language bl@rksalso
indicated.

Keywords: use of mother tongue, code switching, observatiary,
lesson plan, translation, explanation, commanajuliaing

In a modern language class teaching is mostly basdtie communicative
approach that emphasizes interaction as both tl@srend the ultimate goal
of language learning and implies the use of talgeguage for all sorts of
activities in the classroom. Good practice in laaggi teaching should be
built on the communicative approach as opposeldadraditional Grammar-
Translation Method which involves translating textgord by word,

memorising grammar rules and exceptions as welhteslearning enormous
vocabulary lists. The total dismissal of the motta@rgue, representing the
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other side of the teaching scale, is embodied énDivect Way which also
proves to be extremely difficult to hold in cert@incumstances.

Code switching, the sociolinguistic account of tiikenomenon, is
widely discussed in bi- or multilingual settingss for language education,
code switching is primarily studied in the conteoft second language
acquisition, but being put in foreign language eantits forms of
appearance are somewhat different. Literature cgigo language teaching
reports on the extensive use of mother tonguearfdreign language class.
Although the communicative approach to languagehieg is based on
interaction between the participants, which presspp the intensive but not
necessarily inclusive (Tumbull & Dailey-O’Cain, Z2)@_evine, 2011) use of
target language, classroom communication restgctimother tongue use
seems to be difficult to maintain especially ingign language setting where
the target language is usually the second langtagesoth the teachers and
learners. Furthermore, in foreign language settmogher tongue functions
as vernacular, a relaxed spoken system in whicketts conscious attention
is paid on speech, as opposed to the use of folamyuage which functions
as institutional discourse. The difference in thection of L1 and L2 is the
reason why | prefer using the temse of mother tongueather than code-
switching in the foreign language context.

Although the use of target language in a foreigglege class is a basic
requirement that participants should follow, thsutes of interaction studies
reveal that both teachers and learners turn td.thior a variety of reasons
(Nikolov, 1999). Analysing primary school childrertlassroom interactions
Nikolov (2000) found that irrespectively of agendmage level or the type of
exercise, pupils turn to L1 while working in paos groups. They use the
mother tongue when they turn to the teacher tdashelp or information in
connection with a task, in order to instruct orcgpine one another, when
they help peers with explanations, correct eackrigthmistakes, and while
they are solving a task. While the use of mothagte on the part of the
learner can be treated as the constituent of theraldanguage learning
process, language teachers quite often prefer tisengrother tongue to the
target language in the English lesson (Nikolov,&800

Language learners in a foreign language classroshgere both the
teacher and the learners speak the same motharetargyally turn to the
vernacular when they face with communication protse However, the
encounter with native speakers may facilitate the of target language. 11-
year-old children’s communication strategies iraaguage class conducted
by a native language teacher (Szulc-Kurpaska, 208@aled that learners
applied mainly nouns to convey meaning and did seiect language
properties that would be informative. Besides snglords, formulaic
chunks, and coined new words were recalled, andals® switched into the
mother tongue when communication problems occurred.

Pennington (1995) found that in bilingual settingachers’ code-
switching behaviour indicated a general patternwa® used predominantly
for whole-class instruction and for the formal mmmtion of the language
context, but they relied on mother tongue use @eta-face interaction and
in discourse without language teaching content.

Pennington (1998) proposed a model of code switchirthe classroom,
which relates vernacular and institutional classrodiscourse to four
frames: (1) lesson frame, (2) lesson support fra8,the institutional-
support frame, and (4) the commentary frame. Tlssole frame is most
likely to feature the institutional discourse besmmuit consists of pre-
structured information, formal patterns of interactand asymmetrical role
relationships, while the lesson support frame atmsmaintain on-task
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behaviour by clarifying talk and keeping discipliféne institutional-support

frame is related to the wider school agenda anddhamentary frame is the
one more likely to entail vernacular discourse. ghdiscourse in the

classroom ceases to be authentic since commumcatads upon the

institutional purpose of teaching English as aifprdanguage and thus it
should be regarded as a sociolinguistic varietinstitutional discourse with

a certain pedagogical goal (Seedhouse, 1996:23ss@om discourse can
be defined as an activity primarily meant to proseinguage learning and it
can be valued by this aim supporting its use ircthssroom.

Considering mother tongue use as infiltrating fgmdianguage classroom
communication, a number of questions arise: whoused by and what is it
used for, can any function be attributed to its, wgkat are its forms of
appearance, how often and how long is it used foreign language class,
and what types of school tasks yearn for its usk?hkse questions are
going to be answered relying on observation dianesde by English-
specialised teacher trainees.

Methodology

For investigating the use of mother tongue a neveey was followed that
entails the study of observation diaries. A quibenmon practice for data
collection about school work is visiting the classobserve and if possible
record the ongoing processes. Analysing data detlethis way might
provide a reliable source for classroom researcie ©rm of recording this
data is the observation diary, a written documeiatdenby pre-service
teachers who, as a part of their school practiaetjgipate in classes and
record what is going on. Besides recording the sswof actions, additional
information is embedded into diaries substantiaitsgvalue. Observation
diaries typically contain the following data:

» data on the class (which year they are in, nanteeo$chool,
teacher and diary maker, the course book pupits ligam)

* teaching purpose (material, aids, aims, main lagglearning
skills and other skills to improve, presupposedviiedge of
learners)

» description of ongoing activities,

» language behaviour of the participants,

» time duration in which certain activities are cadriout,

» classroom instructions,

» children’s behaviour,

» and comments made by the diary maker.

Observation diaries include observation logs, lesptans or micro
teaching plans (Figure 1). Observation logs arerced by the observer
about school work; while lesson plans and microhésy plans are prepared
by teacher trainees before their teaching pratdises place and include the
intended teaching material. At the beginning ofrthbeactice teacher trainees
visit lessons and make records in order to gatdead about the good
practice that enables them to prepare their ownarteaching and lesson
plans. Later on, besides observing classes, tlagltheir teaching practice.
By a teacher trainee who is to start the practitly a part of a lesson is
taught, which usually takes 15 minutes and a mieaching plan has been
prepared to support the teaching procedure.
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Figure 1.Terms

( Observation diary )

Observation log 45’ Lesson plan 45'
(about school work’ or Micro teachina plan 15

The diaries | analysed were written by English-ggdesed teacher
trainees about their visit to primary school inardo perform their school
practise. Normally, diaries should be written ingish but having read them
| realised that Hungarian, the mother tongue ofdiaey maker quite often
appears. At first, | wondered why students use srotbngue against the
rule saying that diaries should be written in Esigland wanted to know
whether the use of mother tongue serves any fundiocan be attributed
only to the low language proficiency of the diargiter.

Table 1.Mother tongue use in the observation diaries

Observation diaries
Without mother tongue usgwith mother tongue use

Observation log 197 126

Lesson plan 38 32

Micro teaching 15 +15 18

plan

All: 265 176 = 66.4%

This motivation made me investigate the use of ewtbngue in
observation diaries. As Table 1 shows 265 diariesewlooked
through altogether, including 197 observation 1088, lesson plans
and 30 micro teaching plans. Micro teaching plaosmally do not
stand separately but are integrated into the observlogs, that is
why | indicated in Table 1 that half of the diaregre part of the
observation logs, and the other half were writtadependently. |
found observation diaries with and without the asenother tongue.
Hungarian was used in 176 diaries (66.4%) out ef 265 | looked
through, clearly indicating the intensive use.

Before presenting the results | call the attentiorthe research
method discussing the issue of observer’'s paradiiren teachers are
observed and become aware of the focus of attettimntry to avoid
situations or activities they think should not bexptoyed in the
classroom and try to follow the good practice afglaage teaching.
Turning to the mother tongue might be perceiveddachers as an
undesirable classroom routine that needs to becesdar abolished.
From this methodological perspective, observati@mies function as
neutral documents because they are negotiated rasopdeacher
trainees’ practising procedure rather than an adcon classroom
participants’ performance, therefore use them fassroom research
eliminates the observer’s paradox.
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Research questions

Realising that the use of mother tongue based serghtion diaries is not
sporadic at all, | wanted to gain insight into hawvorks and investigate
whether it is used randomly or shows any pattem.altention was focused
on eliciting answers to the following questions:

1. What is mother tongue used for in the foreign laggu
classroom?
Who uses the mother tongue in the English class?
Is mother tongue in observation diaries used syaieaily?
What are the forms and functions of mother tongse?u
Is there a difference in use between the typedbséivation
diaries?
How often is mother tongue used?
How much time is spent on using the mother tonguani English
class?

aprwd

No

The research results may get closer to understgrmdother tongue use
in the foreign language classroom.

Results
A model of mother tongue use in the English clamsro

Before presenting the results of the analysis tbeelty of the applied
method must be emphasized. Since observation sliacientain the
description of activities in progress, the timenfea in which certain
activities are carried out, the behaviour and laggu behaviour of the
participants, and the diary maker's comments, tldesmiments certify the
ongoing procedures, thus real-life classroom pisEescan reliably be
demonstrated by them.

A model of mother tongue use in the foreign languatassroom is
represented in Table 2. The use of mother tonguebservation diaries
shows a complex system, although this kind of regmeation might not be
complete. The participants who use the mother temgoorded in diaries are
language teachers, language learners and teactieeas who write the
diary.

Mother tongue is used in a variety of forms to vahig number of
language functions are connected. Teachers user itinstructing and
disciplining learners, for explanation and conveosa They instruct
learners using the imperative, interrogative, aaclatative forms in order to
organise classroom activities and school tasksenedeners solve tasks and
urge them to use English in the classroom. Whentéaeher using the
vernacular instructs the learner to use the tadgeguage is quite
controversial, since the primary intention of tkied of verbalization is to
elicit language use. However, language behavider this not only fails to
facilitate language learning but works against ratacquisition processes.

Nikolov (2000) found that elder students use Eihglisore often when
the teacher does not speak in the mother tongad, ah other words, the
more English is used by the teacher in a foreigiguage class the more is
used by the students. Teachers using the targgudge should set an
example in the classroom since language learnigsriargely on copying
the phonetic, phonological, morphological and gratcal features of the
foreign language and it also urges learners tau$s. Moreover, young
learners’ foreign language learning is largely kasm the supportive
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environment that maintains acquisition-like corafis, and the extensive use
of target language is a crucial factor in this.

Disciplining by the teacher usually happens in iratiee, interrogative,
and exclamatioforms, and also in the form of making remarks. piaging
is directed to the behaviour of learners and to agamgy task solving.
Teachers also explain grammar rules (e.g. possessijectives, pronouns,
plural nouns, the distinction between this or thes® must or mustn't),
vocabulary and rules of games in Hungarian.

Mother tongue is used for conversations to shackdraund information
with children. In class 2, for example, the teacttarts a conversation with
pupils about going to the market, putting up questiin order to find out
what fruit they know.

Relying on observation diaries, language learnes language class use
the mother tongue, first and foremost, for transtet. They translate words
or phrases, sentences and texts, and rarely susartasits in Hungarian as
indicated by the diaries. When analysing the resallmore comprehensive
picture will be shown on this phenomenon.

Diary writers make their comments in Hungarian atibe school work,
teacher’s work, learners’ work, and about their gunsuits. Mother tongue
is used in a number of exercise types, such asihgarand practicing
vocabulary, learning and practicing grammar, wgtitests, telling and
summarising tales, playing and explaining gamesmsiating songs, doing
reading and listening comprehension exercisesfansktting and checking
the homework.

Table 2 Use of the mother tongue in observation diaries.

User of the

mother tongue Language form Function Type of exercises
instruction -
imperative organising
T X solving tasks .
- X X learning vocabular
:jntelrrogz?\tlve using English 9 y
- declarative practicing vocabulary
disciplining I )
— . . earning grammar
!mperauvc_a solving tasks o
Teacher - interrogative behaviour practicing grammar
- remarks
- exclamation tests
grammar rule tales
explanation vocabulary
games

rule of games
conversation background infg songs

_ word/phrase reading comprehension
translation sentence . _
Learner text listening comprehensior
summary content checking the homework
school work

. setting the homework
teacher’s work

learners’ work
own pursuit

Diary writer comment

Evidence for code mixing can also be found in tlzgigls. Code mixing
in second language acquisition is a developmertyes during which
language learners mix elements of more than orgubage. However, as the
examples show, the diaries report on teachers’ cagimg. Teachers might
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use this strategy of language use for differenppses. First and foremost,
when they explain grammar rules and decide to svwatcthe mother tongue,
it would be very difficult to completely omit tharget language since its
working must be described with its components. tha reason, the easiest
way is to integrate foreign language items into tim®ther tongue
explanation. Another explanation for teachers’ cadixing can be for
practical reasons, i.e. they want to avoid additi@xplanations both in the
target language and in Hungarian.

Although this model of mother tongue use designediata gained from
observation diaries is not exhaustive, it highliglthe most common
classroom discourses which involve mother tongeeassopposed to using
the target language.

Use of mother tongue in the observation diaries

As it can be seen in Table 1, the rate of diariesher tongue is used in is
quite high (66.4%), especially in the light of tmemmonly accepted
standard in teacher-training which inspires stusléntthe restricted use of
target language.

Figure 2.Use of mother tongue in the observation diafies
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Figure 2 presents the distribution of mother tongise between the
different forms of observation diaries in which imat tongue use occurred.
Among the 176 diaries with mother tongue use mdetigon plans (82.2%)
and observation logs (64 %) relied on its use,rbate than half (60%) of
the micro teaching plans also used the native laggu

The indication of the time frame spent on eachhiggcunit in the diaries
allows calculating the time spent on mother tongse as well (Table 3). By
a teaching unit 1 mean the part of a lesson in lwhitother tongue use
occurs. Since the lessons were not recorded, thelagon of time spent on
activities is based only on estimation from thedimdicated next to each
activity in the observation diary. However, estimgtthe duration helps to
form a more comprehensive view about the classrpmuesses, since not
only the whole duration of mother tongue use cacdieulated but also the
time spent on mother tongue use in a language. class

As Figure 3 shows, mother tongue is used in 27%leEson relying on a
micro teaching plan. It implies that teacher tramerepare with activities in
the mother tongue for teaching. Taking lesson pk®sa source, mother
tongue is used in almost 20% of the language classid based on
observation logs it is used in more then 10% oflésson. This tendency

235



HARDI, J.: Use of Mother Tongue in English..., p. 229-246.

shows that the less trained the teacher is the tmoeeis spent on mother
tongue use in the language class. On the first ,htnisl result seems to
support Nikolov's (2008) findings that English thacs in the primary
school are not prepared enough and they use theemtmtngue in most of
the lesson. On the other hand, they show a tendefdevelopment in
decreasing mother tongue use in the classroom.

Figure 3.Time spent on mother tongue use in the Englisss{da)
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Table 3 shows the time in minutes spent on motbhague use in a
language class. On the average 5.6 minutes arefoisedtivities using the
mother tongue in case the length of the class im#ites, as it is usual in
Hungary.

Table 3.Use of mother tongue in the English classroom

Minutes Minutes/Class
Observation log 641 5
Lesson plan 280 8.7
Micro teaching plan 75 4.1
All 996 5.6

Another advantage of gaining data from observati@mmies is that the
sections of mother tongue use can be identified,iti.is possible to gather
and categorise information about different classroactions which are
conducted in the mother tongue. Based on the digoene parts of certain
activities seems to require the use of mother tergyuthe part of the teacher
or the learner and these activities can consissroéller units, called
sections. It proved to be quite practical to idgnthese sections in a
language class, since not always the entire agctigitcarried on in the
mother tongue.

In Table 4 the number of language sections withheotongue use can
be seen with and without comments. Diary write@hments are taken out
of the calculation because they reflect additiodehs and observations that
can not be asserted as part of the ongoing teaeletngty; rather they make
remarks on the employment of certain means or idesy such as aids,
tasks, behaviour, language use, etc.
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Table 4.Sections of mother tongue use in the English class

Language sections Without

. Mean
in mother tongue comments

Observation logs 241 194 1.53

Lesson plans 86 81 1.12

All 327 275 1.56

In an English classroom mother tongue use appraabriost 2 sections
on the average, i.e. a language class is ‘intezdiftvice with the use of
mother tongue. The number of sections with motbegiie use is higher in
the observation logs than in the lesson plans stiggethat teacher trainees
who prepare for teaching with constructing thedesglan try to reduce the
number of sections in which mother tongue is useds (used only 1.12
sections on the average), nevertheless they speate rtime (8.7
minutes/class, see Table 3) on using it.

The sections of mother tongue use can be represdntethe most
common language forms. Teachers use Hungarian the roften for
explanations closely followed by giving instructsoranguage learners, on
the other hand, use the mother tongue mainly imstaéions and rarely for
summarisations. Diary writers, especially in thesewation logs, add their
comments in their mother tongue quite often.

Table 5.Sections of mother tongue use by language forms

Teacher Learner Diary writer
Expla- Instruction DISCIP-  Conver- Trans- Summaryl Comments | All
nation lining sation lating
Obser-
vation | 44 52 11 2 84 1 47 241
logs
Lesson g 5 0 0 59 1 5 86
plans
All 60 57 11 2 143 2 52 327

Figure 4 shows the distribution of sections withtineo tongue use in the
most frequent language forms. The most common matimgue section is
language learners’ translation (43.7%). Teacheesths more sections for
explanation (18.3%) and for giving instructions .@%). Diary writers make
their comments in 16% of the sections.
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Figure 4.Use of mother tongue by language forms basedesdhbtions of mother
tongue use
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To discover how much the teacher, the learnerstlamdliary writer use
their native language data on the most common farfhmsother tongue use,
can be summarized (Figure 6). The most common fafmaother tongue
use, as it was indicated before, are teachers’aaggibn, command,
disciplining and talking, learners’ translation asdmmary, and diary
writers’ comments.

Mother tongue is used mainly by language learndrk300) closely
followed by language teachers (39.7%). Diary wsiteomments take 16%
of the mother tongue use in the observation diaAékough, all the forms
of observation diaries are written by teacher #amin different positions,
acting as observers, pre-service teachers or diatgrs, when they fill in
the position of diary writer they use the mothergoe as well.

Figure 6.Use of mother tongue in observation diaries

16%

39.70% Teacher
H Learner
& Diary writel

44.30%

Without the diary writer's comments, distributioh mother tongue use
between classroom participants can be assumedréFigu The mother
tongue use of the teacher and the language lesrribe classroom is very
close to each other suggesting that the more #uohée uses it, the more it is
used by learners. However, the teacher does ngtsehlan example with the
language use but also responsible for choosingitie methodology for
teaching. For this reason, teachers who conduchéeatrainees teaching
practice should take much higher responsibilitypcsi they not only
influence learners’ language behaviour but are dmmand of trainees’
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performance. Any activities or methodologies theglaage teacher chooses
convey the message of ideal classroom communicakiomever, certain
exercises, such as translations, assume the esgemsg of mother tongue,
therefore they should be reduced to an optimal |let@at serves
understanding, but do not hinder the language aitiqui process.
Moreover, teacher trainees may widely apply traimsia believing that it is
an essential part of language teaching.

Figure 7.Use of mother tongue in the classroom

47.30% & Teacher
B Learner

The percentage of mother tongue use in the mosjudmly used
language forms can be seen in figure 8. In the rghien logs mother
tongue is used more often than in lesson plansah éanguage form. This
difference is, however, the smallest in case ofdiaion and the biggest in
case of comments. That translation has a consigepalot in both kinds of
observation diaries points at the recurrence af tdching method, i.e. it is
used by teachers and by trainees who may intetjnatédearnt methods in
their future classroom. The work of teachers wHe tpart in training pre-
service teachers is particularly liable becauséngetrainees an example
with introducing them into good classroom practisegery important.

As figure 8 shows, diary writers avoid writing thetomments in
Hungarian when they prepare their own lesson plansuse it for adding
remarks in the observation logs. A possible exglandor this might be that
in the planning phase comments are not as extdypsised as in the
observation phase, and making comments rarely saitiver in the mother
tongue or in English. Although making commands he tnother tongue
seems to be a common practice in the languageratass this form of
mother tongue use is not very general in the lesgdans, because they
function as responses to the ongoing observed itgedivas opposed to
prearranged actions.
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Figure 8.Use of mother tongue in the most frequently useduage forms
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The duration of mother tongue use spent on celdiguage forms can
be calculated from its overall use. From the edth®96 minutes of mother
tongue use recorded in the observation diaries miRfutes are spent on
translation by language learners. As Table 6 remtss teachers spend the
most time with explanations and instructions madiné mother tongue.

Table 6. Duration of mother tongue by language form

Teacher Learner
Discip- Conver-
lining sation

Minutes/Diary

Explanation Instruction Translating Summary All

82?;“’3“” 119/33  54/14 1218  12/1|  441/69 31|  641/126
Lesson plan  62/5 4/3 0 0 208/23 6/1 280/3p
Micro

teaching 0 212 0 0 73/16 0 75/18
plan

All 181/38 60/19  12/8  12/1| 722/108 92 996

Table 7 demonstrates the average time spent onemtihgue use by
classroom participants. In lesson plans teacheretea use it for explanation
for more than 10 minutes per class. Based on thergation logs that reflect
the documented ongoing activity, mother tongue $edu mainly for
instruction (8.8 minutes/class). Mother tongue feetranslation is more
intensive in the lesson plans suggesting that wbalteachers regard it as a
relatively safe way of teaching or intend to folltlie most common form of
observed classroom activity. The investigation thi® use of mother tongue
by language forms in the English classroom shows ¢h the average 6.6
minutes are spent on translation in the motherueng a language class.
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Table 7.Use of mother tongue by language forms in the iEimglassroom

Teacher Learner
Explanation| Instruction| Translation
Minutes/class

Observation log 3.6 8.8 6.3
Lesson plan 12.4 1.3 9
Micro teaching plan 0 1 4.5
All 4.7 3.1 6.6

That translation seems to be the most common #@ctivi which
participants use the mother tongue requires inyatstin into the types of
translations. Figure 9 shows that learners of Bhglise it mainly for
translating words and phrases (53.90%). It mightthe result of the
commonly accepted practice in the language classieben learners write
the meaning of the words in their vocabulary. Motiomgue is also used for
translating sentences (25.90%) and texts (20.20%).

Figure 9.Use of mother tongue in translation (minutes/%)

‘ B Word/Phrasei Sentenced Text ‘

The function of translating words, sentences amtstean be seen in
Figure 10. Words and phrases are translated i ¢odearn (70.70%) and
practice (23.70%) them, and also it can suppontngrar practice with the
translation grammar expressions (2.80%), and iisied for writing tests
(2.80%). From the fact that translation is direateainly to the translation of
words (53.90%) follows that testing vocabulary kiedge also relies on this
method, i.e. learners are asked to write the mgamfirHungarian words in
English or in reversed order. Nevertheless, the afsmother tongue for
testing is less than 3% based on the diaries, whely not reflect the
classroom practise. However, this form of activgyot typically part of the
demonstrated classroom process. Furthermore, fisaagnce in observation
diaries calls the attention to the activity itsaifjce in the course of teacher
trainees’ school practice the main goal is to shi& most important and
useful teaching techniques and avoid displaying hmsting occurs
(especially if it is based on the traditional methcsince it is an obligatory
but not necessarily the most important factor ngleage teaching.

The function of translating sentences is practisirgmmar (92%) and
words (8%). That language learners use translafmmgracticing sentences
also indicates the application of traditional graanfiranslation practice in
the English classroom. The translation of textshinggrve the understanding
of listening (76%) and reading comprehension (2d%ercises.
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Figure 10 Division of mother tongue in translation by tagges
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The school year or language class in which therebhien or teaching
practice takes place is also indicated in the eisamaking the classification
of mother tongue use by classes possible. Tabl@®&show much time is
spent on mother tongue use in the different langud@sses. Unfortunately,
the analysed observation diaries were written iffedint quantity in
different language classes, that is why making @ispns would not give
adequate results. Most of the diaries with motloeigtie use are written
about the classroom processes of year 4. In tlkabtes mother tongue was
used for 219 minutes altogether meaning that 4 mmis spent on mother
tongue use on the average. In class 6 the tima spemother tongue use is
quite close to the means in class 4. In this scheal, mother tongue was
used for 116 minutes in the 32 diaries, for 3.6 utes on the average.
However, in class 5 more than 7 minutes was spennhother tongue use
taking the 30 diaries as a point of departure. &inaclass 8, mother tongue
was used only in one diary, the result cannot Iserilged as a tendency.

Table 8.Use of mother tongue in translation by classes

Class 1 2 3 4 3 6 8 All
MINUST 4114 | a4i25 117719 210/85215/30 | 116132 7/1 | 722/176

Mean 0.3 1.8 6.1 4 7.2 3.6 1 4.2

Taking the forms of mother tongue use into accoaifter translation, the
second most common activity in which mother tonigugsed is explanation.
Its forms of appearance are illustrated in Figuie Explanation in the
mother tongue is used mainly for explaining gram@&.90%), but the rate
of explanation of vocabulary in Hungarian is alsaite high (24.90%).
Another function of explanation in the native laaga is clarifying the rules
of games. Unfortunately, contrary to the low ocenoe of testing in mother
tongue, the rate of explaining the rule of gamekis not because games
should not be the part of good classroom practikcmnsequently the part
of teacher trainees’ practice, but because plagarges is not as common in
a foreign language class as it should be.
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Figure 11.Use of mother tongue in explanation (minutes/%)

O Rule of game<& VocabularyE Grammar‘

Table 9 shows the time used for explanation inrticeher tongue by
classes. As it was indicated before, the data mjuage classes cannot be
evaluated in relation to one another because ofdifferent number of
observation diaries in each class, yet a kind mdléacy might be illustrated.
As most of the diaries were prepared and analysethsses 4, 5, and 6 it is
possible to rely on the mean values of mother tengge in these classes in
the case of explanation.

Table 9.Use of mother tongue in explanation by classes

Class 1 2 3 4 5 6 8 All
Minutes/ | 1 11 5105 | 26/10| 76/58 330 15/32 4l -
Lesson

Mean 01| 08| 14| 14| 12 05 4 13

In class 4 the mother tongue is used for almostanmea half minutes
and in class 5 for more than 1 minute for explajnihings. However, the
low occurrence (0.5) of mother tongue use for axgi@n in class 6 where
learners are to study and practice a lot of gramsnquite unexpected.

Discussion and Implications

Results indicate that mother tongue use in the i&mgillassroom is quite
systematic. Learners use it mainly for translationorder to learn and
practise vocabulary and grammar. However, tramsiain the foreign
language classroom is usually an instructed agtithitat aims to teach
vocabulary and grammar. Its immense use reporteabservation diaries
suggests that teachers follow the traditional acts opposed to the
communicational approach to language teaching.igiolanguage teaching
often relies on the grammar-translation method twhémploys translation
and learning word lists on a regular basis in #rmglage classroom. Orosz
(2008) found that vocabulary is usually practiced the techniques of
translating words from Hungarian to English withgutting them into any
context. Evidence for the exploitation of this nethcan be found in the
observation diaries in the form of writing wordsgpeessions and short
sentences in the vocabulary book. This procedung$iout the rote learning
of word lists, as well. The extensive use of vodalyubooks is usually
based on parental expectations towards school wakpesides exercise
books, vocabularies function as a kind of documahbtsut what is going on
in a language class conveying the message thatrehilspend their time
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beneficially in the foreign language environmentorgbver, they can
function as a source of hearing children their dassAs a consequence,
parental expectations underpin the applicatiomisfmethod.

Teachers’ explanation, instruction and disciplininghe mother tongue
corresponds with the lesson support frame in Pgbtmirs (1998) model of
code switching in the language classroom, whichsaimmaintain on-task
behaviour by clarifying talk and keeping disciplirtevidence for the use of
commentary frame was also found in the observat@iies with the
intention of sharing background knowledge. Backgubinformation about
curriculum supportive stuff was communicated inmierof conversations.
Pre-structured information and formal patternsnééiaction, however, must
have been shared mainly in the target langue. Mere@bservation diaries
are supposed to contain a list of classroom instmg or classroom English
recorded on the basis of classroom communicatitighwspecifies the most
frequently used set phrases and expressions. Betptm the lesson frame,
classroom English features as the institutionalalisse teachers and teacher
trainees seem to be prepared for. In summary,prégng the results based
on Pennington’s model (1998), it can be stated thafioreign language
settings teachers use their mother tongue in thgdigbnclassroom both in
the lesson support frame and in the commentarydrianwhich interaction
in the vernacular seems so be more emphatic ahéraid. On the contrary,
the target language might be used in the lessomefraince it is constituted
from certain patterns of communications. This claiight also be
confirmed by the supplementary lists of classroonglish attached to
observation diaries.

The results of analysing observation diaries, anfttst hand, indicate
that teacher trainees’ effort is based on their smas methodological
knowledge backed up with language learning motwat{Hardi, 2010,
2011a), but their language knowledge should be éngad (Hardi, 2011b).
The findings also suggest that diary writers, esigcwhen starting their
teaching practise, are not confident enough tochtie use of mother tongue
for language teaching and to rely exclusively oairttknowledge of the
target language. However, the analysis and congran$ observation logs,
lesson plans and micro teaching plans highlight ldv@guage teachers turn
to the mother tongue less than teacher traineesteatcher trainees at work
less than those who have just started languaghitegsuggesting that there
is a tendency of using more English with gettingrenpractice. This calls
the attention that in the course of teacher trgi@mphasis must be put not
only on language teaching methodology, but the awgment of teacher
trainees’ language learning competences in Engilsbuld be a primary
duty. Trainees when preparing the diary must bepiied to be more
confident, and follow the instruction of writing sdrvation diaries in
English. Since these diaries are looked throughraisthkes are corrected, a
good practising opportunity is provided by them ethshould be exploited
in order to improve language knowledge.

Based on the data gathered from observation djdtigglish teachers not
only use the mother tongue in the English classydmuhare likely to apply
the grammar translation method. On the first haamsl it was suggested
before, the major motivation for doing so might Wanting to suit to
parental expectations. Another possible explanaiionthe use of mother
tongue, on the other hand, might be that it fumstias a vernacular which is
a relaxed form of language use. It must be time emetgy consuming for
language teachers to formulate grammar rules astductions in English
and to anticipate learners’ understanding on thgistiplining in the mother
tongue can be more emphatic and calls for an imaedesponse of the
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receiver, consequently it sounds more authenticn ee a language
classroom.

In sum, it is the teachers’ responsibility to apphethods facilitating
language learning and to use the target languagbeirforeign language
classroom in more circumstances, for more langdagetions and forms
making learners’ second language acquisition easier

Conclusion

Analysing observation diaries provides a reliableugd for both data
collection and the interpretation of classroom\aiiéis. The usually hand-
written manuscripts approve ongoing activities eatltally, since they are
based on observations that follow the specificatiohthe training institute
about how to write them, what should be included st but not least, in
the case of observation logs what should be obderve

Observation logs report on the ongoing processkie lesson plans and
micro teaching plans inform about the planned awa/ They all provide
useful ground for teacher-trainees’ teaching psactiith the outmost aim to
let valuable insight into classroom processes. @hismakes it operate as a
source of information for gathering data on happgsiin the classroom.

The research presented here relied on the factorotiier tongue use in
the English classroom. The model of mother tongse emerged and the
system was further analysed in order to get deeépsight into its
manifestation. Although the model, based on a newy wf data collection
presented in this study, is not comprehensivs, tiné first working model of
mother tongue use in the foreign language classrdeumther research,
audio recording classroom processes, is needgeetifg the findings of this
investigation.
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