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Over the last three decades school bullying has lae@ore and more
widely researched phenomenon in several Europeantdes, as well
as overseas in Canada, the United States and alsastralia.
Everyday experience and research results both ateica strong
need for prevention and intervention, which soamtstl, on different
levels. The procedures include those aiming apHrécipants
themselves and those aiming at the wider commustéps to
intervene when bullying happens and steps to ptdudlying form
happening. Some procedures are organized aroungpeeific idea,
some combine different techniques. The person nsgigle for the
steps can be a peer or an adult, one individuakams. The
difference in them reflects different interpretasoof bullying itself,
considering it as an act of individual responstyilor that of some
malfunction of a whole community - with the latteing more widely
accepted. This summary introduces the steps sweghistreducing
bullying, with special respect to those less knawthe Hungarian
context. The steps include the ,Whole school apgmbabefriending,
Circle time, Circle of friends, mediation, peer popt approaches like
.No Blame”, the Method of Shared Concern, Schoabtinal / Bully
Courts, restorative practice, assertiveness buddinystander
training, School Watch and also mentions procedarsged at school
staff like training school personnel, enhancingyground
supervision, reorganizing activities or at improgithe physical
environment of the schools by rebuilding placesrletildren are
not attended. These procedures are carried out udifierent
conditions and in different contexts, which makekfficult to
compare them. Data about their efficiency is ratbegsirce, and most
often do not stand the test of objectivity andafality. An example of
where this is done and several of the above praesdare evaluated
and compared is the anti- bullying programme ofBingish Ministry
of Education, the results of which are also introeld.
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Bullying, an act of aggression, has been in thdareeof both public and
scholarly attention in several countries for desaddthough data about its
prevalence show great differences across courgndscultures there seems
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to be consensus about the fact that it is a senqoablem and deserves
attention — both from the public and from professis.

The definition of bullying includes the elementinfentionality to cause
harm and an imbalance of power (Smith & Sharp, 1¥eus, 2001) —
although for some researchers repeatedness is netessary condition.
Although research has been going on for long ansl been aimed at
different directions to try to find causes for thescts, it has been
unsuccessful to indicate particular conditions #ilatays lead to these acts.
It is an extremely complex interplay of reasonst titrggers an act of
bullying, which complexity seems to be the mainsmwf difficulties in
finding the right measures to counter it. This nggye a reason for why
there have been so many attempts and so manyetiiffapproaches — some
of which are introduced below.

The methods presented below largely differ in ss@vaspects. Some are
simpler in focusing on one particular techniqueheos include several
different ones. The methods can be classified aghat they aim at: they
can be aimed at an individual or can be commumitp$ed. They can also
be classified as interventive — or sometimes cugati those focusing on the
event right after or when it happens, and prevemiethods, those trying to
avoid bullying events to happen by building up altiyy community.

Table 1 summarizes some aspects of the methodssdestt (based on the
2002 evaluation of the anti-bullying pack used d¢haols in Great-Britain).
Though most of them have multiple foci, their prisndocus is indicated
below.

Table 1.
approaches Starting at Focus
Bully / Vic- peers School| School
bullies | tim(s) environ- | ethos
ment
Video films, literature school X
Bullying in the school X X X
curriculum
Dram and role play school X
Circle time 5 X
Circle of friends 5 X
Befriending 9 X
Mediation 9 X X
No Blame Approach 9 X X X
Method of Shared C. 9 X X
School tribunals / Bully n.i.* X X
C.
Restorative practice n.i. X X
Cooperative group work 5 X X
Assertiveness-training Primary X X
groups and
secondary
Bystander training n.i. X
School watch 9 X
Whole school policy school X X X X
Playground policy n.i. X
Training playground n.i. X
supervisors
Rearranging and n.i. X
improving playgrounds

* not indicated - Based on Smith & Samara, 2003
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On introducing these approaches first approacmemag@iat the personal -
social aspect are presented. These include mettiatsfocus on the
participants of the bullying act and are mostlyeigentive or curative in
their approach. Others, having a wider focus, airth@a whole community
and by trying to establish a healthy community ainavoiding these
problems from happening, thus are mostly preventive

Approaches working on the topic of bullying

Most of the techniques presented here can be ingpissd more widely,
depending on the materials used. They are inclided because they can
counter bullying by working against this phenomenoyn making the
community more aware of the problem and its difieespects. In fact they
can be used both in a preventive way by raisingremess and also in a
curative way, by using the pieces to help discusnts that happened and
need intervention.

The most general way to tackle the issuedissussiondased on video
materials and literature. Materials on bullying asédely available in
English-speaking countries, some developed for rdeson (educational
materials: Bullying: Don’'t Suffer in SilenceBeat Bullying — DfES
(Department for Education and Skills — the Britisimistry of education),
Making the Difference- ABA (Anti-Bullying Alliance), some on their own
right (the filmBilly Elliot, directed by Stephen Daldry (for further films on
bullying see www.filmclub.org) a chapter of the children’'s novélhe
Dreamerby lan McEwanor Lord of the Fliesoy William Golding). These
from the basis of discussions organized by teacheducational
psychologists, counsellors as a regular part ofctiveiculum or of special
events, like anti-bullying days or weeks.

Drama and role playare also widely applied techniques in countering
bullying. Pieces worked on can be of topics ofyint, but these events can
also act as a medium of releasing tension for @pants or of developing
social skills.

Circle timeis a method — widely used in British schools- \khicses
some time (20-30 minutes) daily or weekly to disctgpics of common
interest or do storytelling and games. Participaiits a circle —as the name
suggests. Besides improving participants’ convematechniques (turn-
taking, interrupting), it improves social skillspcgalization, understanding
own and others’ behaviour, tolerance, problem-sglviln work about
bullying principles for the community policies cde worked out and
negotiated through discussing problems and expmzien

Evaluations about anti-bullying techniques show reticular events of
curricular work (discussing the topic of bullyingg¢ed to be complemented
by consistent work and other steps (Smith & Shhg94).

Approaches aiming at children

The approaches discussed in the following parth paper all work for
those who have taken part in a bullying incidertte Tchild needing help
most often is the victim.

The methods described in this subgroup have chiltiyénelp their peets
These children —as individuals or as a group — farmrotective circle
around the child victimized or at risk. By gettisgpport the victim —who is
often lonely and lacks friends — is given confidenc
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Circle of Friends is method widely used in psychology to treat
individuals with relationship problems. The patienin this case the child
bullied and experiencing a personal crisis-, ispeél by children whose
friendship and mentoring helps the child overcorhe problem. The
facilitator finds the friends and asks them to hile person in need. They
first discuss the case — with the victim not takpagt - and then decide on
how support can be provided. The groups meet omoeest and spend about
15-30 minutes to discuss and evaluate events aiiepns of the week and
suggest solutions. The method is based on the catopeand support of the
peers. In the case of successful cooperation Huhée / facilitator takes part
only in starting the group, then work continueshwiit adult intervention.
The method has proved to be flexible and creativéforming positive
relationships among peers.

Befriendingis used mostly in social work in Great-Britain. $method
pairs an individual living alone and isolated wahfriend who acts as a
supporting companion to them. Their cooperatiosuigervised. Ideally the
relationship is mutually advantageous for both ipart they take
commitments on both sides. In school bullying thedeldren take
responsibility over the victimized child; they spletime together in breaks
and out of school. In some schools a corner ohdi$aip is set up, where
these groups or pairs can play together (Thompsah,e2002:141). These
methods are supported by research results proviag dullying is most
successfully countered by friendships (Smith et24104).

Children helping peers on adult guidance

The following methods are similar to the previoag®in children being the
key participants, but differ from those in that¥eemethods rely on adult
expertise in a larger extent. The children who reflpuld also be trained so
that they could take part in the process.

Mediationuses negotiation between the bully and the victimugh an
impartial mediator to help them realize the probkam its solution, and also
to achieve that both parties accept the soluticth @rcept it as fair. The
trained mediator (student or adult) leads the m®da a structured way.
First the problem and the key issues are defirtesh both parties suggest a
solution. They agree on the steps to take, thete wiem down and sign it.
During the follow-up process results are evaluated.

The approach is generally successful, and imprdyah the school
climate and the quality of peer relations. In Hulyghese methods are used
to avoid matters getting into court.

Peer Support Approaches

Although mediation can also be run by peers thus #lso a peer support
approach, the following two approaches are the tnaeltionally termed as
peer support approaches. As the name shows itildrern who facilitate
solving the problem as peers, classmates, counseltosupporters. Using
peer support approaches in preventing bullying hesn proved to be
successful, especially with seventh and eighthegsadnd those with special
needs (Cowie & Sharp, 1996). In Naylor and Cowi@9@) results were
similar: those enjoying the support of peers hall-esteem and self-
confidence strengthened.
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No Blame

As the name of this approach —developed by Maine$ Robinson -
indicates, intervention is believed to achieveaits not by prohibitions and
punishment. Since those advocating this approatiaveethat bullying is
fighting for dominance and status by hurting otherdong-term positive
change in the bully’'s behaviour can be achieveddbyeloping higher
standards, unselfishness and empathy. To achiév¢ht teacher takes the
following steps:

e interview the victim focusing on his/her feelings;

« talk to 6-8 participants about the victim’s feebngsing a picture or
a poem. Blaming the bully and / or the victim aridcdssing the
details should be avoided;

« share responsibilities: the teacher, emphasiziagekponsibility of
the group, asks the group for suggestions on hewittim can be
helped.

e The group is given the decision. A date to disaessllts is agreed
on.

* In a week the group meet again and they discusd hés been
achieved. This way the teacher can monitor the casd the
participants.

The approach believes helping the victim to berust important and
does not blame the bully but tries to develop emp#dwards the victim. A
detailed discussion of the case is to be avoidadesit would produce
tension, and the ultimate goal is to find a solutand create peaceful
conditions. It is strongly believed that a permd@ngrange can be achieved
only by raising emotional awareness and empathydéweloping social
skills, and by avoiding punishment. The approaahmoissuitable for extreme
pathological cases. Also it is often difficult feeachers not to use the
traditional blaming attitude (Smith et al., 200fenesini et al. point out a
positive change in attitudes and negative behasicharacterizing the group
formerly: they succeeded in avoiding negative dgwelents that happened
in the control groups (Menesini et al., 2003).

The Method of Shared Concern

The method developed by Swedish psychologist Aaddtas emphasizes a
basic difference by claiming bullying a group eventhe sense that it is not
one individual bullying a victim, but a group of lieis (possibly with one
leader). The method is to be used for events whsinoag group commits
physical or mental aggression on a weaker individilze aim is to break up
the bullying group by talking to its individuals ing frank, two-way
communication. It must be achieved that bulliesbaére their shared
concerns and worries and prepare a mutual coméislution negotiated in
group discussions involving the victim (Pikas, 2@1®). Breaking up the
group is not aimed at breaking up friendships bwhanging their attitudes
and behaviours towards the victim — and other pgiatlevictims.

A typical procedure includes the following steps:

e The teacher studies the case: possibly by askitrgesses or relying on
his/her experience of the event and not by quesiiotie bully/bullies and
the victim.

« In a conversation with the bully the teacher abkshully (individually)
and talks about his/her — teacher’s- worries abfwivictim, asks the child
what he/she knows about the case and how he/sfiesttie case can be
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improved. It is important that some solution beiaetd. (All bullies
participate in a similar discussion.)

e The teacher talks to the victim assuring him/herualhe teacher’s support,
and examines the victim’s role (the victim can b@@vocative victim,
challenging the bully), and tells the victim of tb&lutions and promises
suggested by the bully/bullies.

« Following the meetings and discussions with thepe&ators the group
discusses what has been achieved, and if the bglhas stopped, they
prepare a meeting with the victim participatingslimportant that the
bully/bullies promise that they behave in a positivay towards the victim.

« If the teacher sees improvement, on the meeting thé bully/bullies and
the victim they record — in writing also, if posieib- how they will behave
in the future (Pikas, 2002).

The approach is justified by the following (Rigt4998): Bullying done
in a group decreases the individual responsibititya bully and makes
him/her insensitive towards the victim’s harm omhgerious the harm is. In
general, however, as individuals they do not realilow wrong their
behaviour was, nor can they feel the support ofjtoep.

Since the teacher does not act as accusing or pogisuthority but
expresses care and sympathy, the bully’s positiekrasponsible attitude is
promoted.

Both these approaches put a strong emphasis odiagddlaming and
thus a possible aggravation of the situation. Tkéwd ofSchool tribunals /
Bully Courtsapproaches work against bullying from the othee:sadthough
they also employ children to restore order, it ragtg differs from most of
the other methods in its approach in its preferefocepunishment. The
procedure is based on legal courts and aims airjgdige bullying event and
deciding the punishment, usually with the childestting up the court and
agreeing on the verdict. It is a less favoured weths it puts the emphasis
on retorting.

Restorative practice

These practices are known in the Hungarian corasxivell, suggested as
alternative punishment in criminology. It aims aakimg the perpetrators
aware of the harm done to the victim and make®dsiple for him/her to
offer individual compensation. During the practarticipants of the case
discuss it together and work out a strategy togetbesettle the case
(Herczog 2008). In English-speaking countries -aasethod in bullying
intervention - community conferences, small grongividual conferences
and class-conferences are used, where differefitipants investigate the
case in a shared discussion and mutually agre@wrghod relations can be
achieved or restored. Problem-solving, apart froaking the bully account
for his/her deeds, should give support to the comiydarmed.

Procedures to improve the personality or the conitpuooperative
group workis not specifically a way to counter bullying batused as a
general approach in education. It was however asdte central idea in the
1990 Sheffield experiment to counter bullying, elaig that children who
cooperate successfully are less likely to harash ether. It is based on
research data (Rigby & Cox & Black, 1997) indicgtithat both bullies and
victims showed lower measures in cooperative skilmfortunately results
have not proved to be convincing: though childrafidated fewer victims at
the end of the experiment, the difference was nghificant (Rigby,
2002:41-42).
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Group work is also used to build assertiveness Kviorimprove self-
confidence and assertiveness in individuals ofgitoeip, e.g. children learn
how to withstand manipulation, how to handle naralirtg, how to step out
of a bullying event or keep their calm in stre§$)dmpson et al., 2002).

Bystander Trainings one of the preventive approaches, and is based
the recognition of the fact that the outcome ofiyindg) largely depends on
the bystander, who, even if does not support thiky batively, with his/her
presence and passive encourages him/her by prgvitie bully with an
audience. This is why it is extremely importantcteate an awareness in
bystanders that their action and disapproval issterin a positive outcome
of the event. For this the training needs to adhithat children recognize
bullying and can make correct decisions, and eitlyeasking for help, or
with a conscious choice from their own strategied stervening they can
affect the case in a positive way (DfES Anti-Butigi Pack: Smith &
Samara, 2003).

School watchpriginally developed by South-Wales police, is thethod
where pupils of the school take responsibility farsafe and healthy
environment all over the school and in the neighbood. To achieve this, a
group - with teachers and police taking part -oisrfed. The group patrol the
surroundings, read reports in a bully-box, supertte area kept for “friends
only” in the playground. Schools taking part instlprogramme reported a
decrease in bullying and improvement in school atam(DfES Anti-
Bullying Pack, 2000 — Smith & Samara, 2003).

Whole school policis one of the most often introduced methods, whose
efficiency and long-term effects are emphasizes biased on the belief that
bullying behaviour is recognizable and can be tdiiné a right direction by
a systematic transformation of the school’'s scamlironment. The teachers
and pupils of the school put together a set of-lamitying initiatives and
policies regarding the whole of school life. Thegeclude roles,
responsibilities and procedures of school staff gedsonnel, rules of
behaviour for students, consequences of bullyiregulations on how
bullying is dealt with. The clear and consistentesuare advertised for
everybody at school, and are constantly develoBebool life is regularly
evaluated based on these rules. In working outdewtloping these anti-
bullying measures, beside teachers, pupils andnigréocal authorities,
counsellors and psychologists also participate.ridfpam support in theory
the school promotes a safe environment by enhasaedrvision in the
breaks, on the playground, in the schoolyard, gnthaking the whole area
of the school safe (Suckling & Temple, 2002).

Steps regarding the physical environment

Steps outlined so far focused on members of thenagrity. Steps focusing
on improving the physical environment to avoid buly form a different
group among anti-bullying approaches. Among theskygpound
supervision, training playground supervisors anel ithhprovement of the
environmental quality and educational use of thwetgrounds are some of
the methods among the possibilities. Playgrouncesigion is a step often
taken to improve the playground or school yard irdeo to avoid
unsupervised activity or to facilitate creative idties. Playground
supervisors are educated about bullying to helmthecognize and tackle
these acts. They also learn how to help childrerspending their time
meaningfully and in playing games. These methodsae boredom-based
bullying, both children and adults become awardwfying, interpersonal
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interaction is improved, and children learn how use their time in a
meaningful way (Smith & Sharp, 1994). Also, publioas indicating where
most bullying happens are made available to deerd¢las possibility of
bullying around the school.

Assessing the procedures

There are few sources documenting the usefulneggeaibove methods and
approaches in their whole and in comparison. Omreore for this is that
different institutes choose different methods, they locations of different
conditions cannot be compared. Another reasonas dften data showing
success come from the institute / company deveaipile method, which
makes their data unreliable. Beyond these assessn@n overarching
evaluation measuring and assessing the same methodsre to find.
Although the following evaluation is part of a reppe and is not of a scholarly
article- this is the only source that gives infotima about most of the
methods in use and also their efficiency. Data fthen2003 evaluation of the
improved version of the 1994 British Anti-bullyifack, the 2000 DfES Anti-
Bullying Pack, show a summary of the schools usiimgpack. The Pack was
first introduced in 1994, and made available forpablic schools in Britain
free. Although not all schools made a full useraf pack, slowly it started to
be more widely used. The results of the first eatidun carried out in 1996
made the authors rewrite the pack. The secondovevgas made available in
2000, and was evaluated again in 2002, publishe2D08. The results are
broken down into three age groups and are showheitable below, with the
most successful methods of the age-group highlighte

Table 2.Results of efficiency from the 2003 Evaluatiorhef2000 DfES Anti-
Bullying Pack

Percentages of respondents rating the
Intervention / Approach Pack asusefulandextremely usefuh
setting up and running the intervention

infant primary secondary
Whole school approach 71,4 61,7 80,7
Video film 33,3 56,7 56
Drama, role play 20 51,2 26,9
Literature 0 46,4 40,9
Cooperative group work 0 61,4 40,7
Circle time 25 56,9 52,6
Circle of friends 0 53,1 22,2
Befriending 50 40,7 38,9
School watch 0 17,7 0
Support group approaches (No Blame 0 47,4 43,8
Approach, Method of Shared Concern
Adult mediation 25 49 37,9
Peer mediation 50 45,2 43,8
Assertiveness training groups 0 29,4 41,7
Working with victims 0 53 37,5
School tribunals / Bully courts 0 13,4 20
Involving parents 25 51, 30,8
Cooperation with parents of bulliesand 33,4 40,5 28,6
victims
Developing a playground policy 14,3 51,7 16,7
Training playground supervisors 28,6 52,2 37,5
Improving the environmental quality 20 52,3 26,7
and educational use of the grounds

Source: Smith & Samara, 2003
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The reason why the whole school approach has higtbars is the fact
that this approach is a collective one, includiegesal more specific steps in
itself. It includes an anti-bullying school policwhich British schools are
required to have since 1999 by law. This policyslajown rules and
sanctions, and might outline other steps takeedacge bullying.

Smith and Samara’2008 evaluation compares the efficiency of theesam
steps and also compares the 1996 and 2000 reSaliée 3 sums up the

results.

Table 3.
Mean satisfaction with
intervention on a five-point
scale (s.d. in brackets)

Intervention / Approach 1996 2002
Whole school approach 3.9 (0.7) 3.9 (0.7
Video film 3.2(1.0) 3.4 (1.0)
Drama, role play 3.7 (0.9) 3.7 (0.8)
Literature 3.3(1.1) 3.5 (0.7)
Cooperative group work N.A. 3.8 (0.7
Circle time N.A. 4.1 (0.7)
Circle of friends N.A. 3.5 (1.0)
Befriending N.A. 3.6 (0.8)
School watch N.A. 2.8 (1.1)
Support group approaches (No Blame Approach, 3.5(1.2) 3.5(1.2)
Method of Shared Concern
Adult mediation N.A. 3.7 (0.7)
Peer mediation 3.1 (1.0) 3.5 (0.8)
Assertiveness training groups 3.4 (0.9) 3.2 (0.0)
Working with victims N.A. 3.7 (0.8)
School tribunals / Bully courts 1.8 (1.2) 2.6 (1.0)
Involving parents N.A. 3.9 (0.7)
Cooperation with parents of bullies and victims N.A 3.7 (0.7)
Developing a playground policy N.A. 3.7 (1.0
Training playground supervisors 3.9 (0.8) 3.5 (1.D)
Improving the environmental quality and educational 3.9 (0.9) 3.8 (0.9)
use of the grounds

Source: Samara & Smith, 2008

The analysis reports a growth in the systematickvsmhools used in
working against bullying and also in evaluating therk done (Samara &
Smith, 2008:14).

As the figures show, the two least successful nreaswere School
tribunals / Bully courts and Schoolwatch. The nmsatcessful one is Circle
time, which also proved to be successful in the3268Qaluation with the
primary and secondary age children. Most of thehowd score in the higher
3 values and do not show significant differencethee across the different
techniques, nor across the two times of evaluation.

Summary

It is easy to see that although there is a hugetyanf techniques, methods
and approaches to combat bullying, results on #fétiency are not always
convincing. What is more, results published areelyarsupported by
scientific evidence. What no conclusion should hesveexclude is the fact
that only a very careful study of the whole phenoameand its complexity
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can attempt improvement. Context is also a veryoimgmt aspect: a method
can prove to be successful in one experiment aod sto improvement in
another, as it has been the case with the eaaligsbullying programme as
well. (The Olweus anti-bullying programme in Bergessulted in a 50%
decrease in bullying, whereas the same programnRodgaland resulted in
an increase. Researchers point out differencess-demmitted staff, less
cooperation with experts - that might result in ifedence of this size.
However, a high degree of cooperation with expeats also result in staff
feeling less committed and more incompetent, whiolght decrease
improvement.)

All the diversity is not to be taken as discourggion the contrary, it
should remind those responsible to make informedisims and do
consistent work.
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