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In many Western countries information literacy, #dity to locate,
evaluate and effectively use the needed informagibecoming a
more and more important part of the public eduaatiand it has been
already a part of university-level education. Agasds their
applications in the Hungarian educational practitiee teaching of
and the training in the pedagogy of informatioed#@cy have been
newly integrated into the curriculum of informatiprofessionals,
namely librarians. In 2007 the students majoringjlimarian studies
in Pécs were the first who have had the possitlitihis
specialization. This can be regarded as a new tasuhe field of
Hungarian higher education, even if there alreadyé been gained
good results in the field of critical thinking trangs of the different
teacher training programmes (see the handbookidif6é Bardossy
et al.), which unveiled similar problems and triedind new methods
as it is done in the librarian education of the Usisity of Pécs. The
main difference is that the base of Bardossy’s lardcolleagues’

work was an RWCT research and after that a crittbalking
development course was taken, meanwhile the |donati
specialization we offer is based on a long-term eoihplex
curriculum with many particular subjects. The prespaper will
focus on the first experiences, challenges androiias of the Pécs
programme, and discuss the adaptability of Americdormation
Literacy Competency Standards for Higher Education.
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Information literacy is undoubtedly one of the lsasbmpetences of people
living in the contemporary environment of fast teslogical changes and
information society. Due to overproduction of tiéormation and the great
exertion of this rich and complex information eviment requires, people
are facing many kinds of information resources,tajubften even in
unfiltered formats. This phenomenon raises questaivout the validity of
the demanded information, and implicates a straeggrfor having efficient
searching and evaluating strategies in almost ev@ace wherever
information is available (libraries, Internet, medcommunity resources).
From this viewpoint information literacy is an exmely important
competence not only during one’s elementary, seamgnénd academic
studies, but also in one’s professional activitiad personal life. According
to this —with Laszl6 Z. Karvalics’ (2003) words Fhe importance of the
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mass acquisition of information literacy is a samy basic phenomenon
today as alphabetization was at the beginningefrilustrial society.”

The term of information literacy itself is an imeationally and widely
used term according to its Anglo-American defimtiolThe association of
American public, college and research librariesngef and characterised the
information literate person as follows (ALA, 1989):

Information literate is the person

1. who realized the special need of relevant inforarasiolving new
problems

2. who is able to choose relevant resources and Faeef searching
strategies, and with the help these strategidslésta access the
needed information effectively and efficiently

3. who is experienced to use diverse resources atidrad and
electronical documents or special online databases

4. who has critical thinking for selection, evaluatamd
interpretation of the founded information

5. who can incorporate selected information into olke@swledge
base , and creatively combines the relevant infoomgaying
attention also for the ethical and legal use afrimfation (citations,
authors rights).

Nowadays the training for information literacy igdoming a central
question and a basic requirement of the public a&fitur, furthermore it also
has its standards in the university-level educafisom the 80’s on there are
more and more pedagogical initiatives, national e®adnd standards of the
development of subject-specialized and general kitgn skills. The
competences of information literacy and criticahking are integral parts of
these thinking skills and are indispensable fouecsssful and productive
life.

Information literacy surveys, guidelines and trags initiated by
American library-, pedagogy- and andragogy exparés dominating from
the very beginnings uptill now, but it is questiblea whether the
pedagogical principles based on American conditians adaptable in
Europe or not. It's worth mentioning the positiveample of the American
RWCT (reading and writing for critical thinking) ggect imported from the
US to 20 Eastern and Central European countrieshdn90’s Hungarian
pedagogy successfully adapted the RWCT methodratiag it even into
the teacher’s training programmes. The RWCT metbhadmbiguously
enriched the continental pedagogy with its compsteand student-centred,
cooperative pedagogical strategies for interactind reflective learning.
The two volumes of pedagogical handbook and thiecmns of exercises
published by lldiké Bardossy's research group insR@&ince 1998) represent
one of the Hungarian ,best practices” in this fiéRhrdossy et al., 2002,
2007). The other representative Hungarian init&fis Attila Nagy’s pilot
project (1997-2000) in which information literacgiueation was introduced
as a cross-curricular goal for learners of age 6d4&gy, 2001). The
compulsory library literacy education required blye t National basic
curriculum should be regarded as the third framélahgarian practice in
pedagogy of information literacy , but unfortungtéhis subject is effaced,
undervalued or simply skipped in schools. It is ptomatic that the major
part of the Hungarian pedagogues does not consicavol librarians as
equal as colleagues in pedagogical work.

The examples mentioned before are apparently gagds sof the
methodological foundation of information literacedagogy in Hungarian
public education however it is not an integrated pathe higher education
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in Hungary. Though there are surveys (e.g. Boyevesy 2001) and models
also for information literacy competency standdmtshigher education (e.g.
ALA ACRL, 2000), their application has had no ttémh in Hungary yet.

In my opinion, everyone who teaches in undergraduatademic
programmes experienced that the quality of the esttsd information
literacy, their reading and writing skills are detig — a huge part of the
students has very poor information literacy, thhemding and writing skills
do not correlate with the knowledge demanded fgreupevel studies, and
they usually don’t know and don’t use diverse difiendatabases and
scientifically relevant resources. | suppose thahynteachers themselves
have exactly the same problem; and however we hawwurvey data about
Hungarian teachers’ information literacy competescl believe, for this
very reason they are not able to teach informdtieracy.

It is very well known from the PISA surveys tha¢ imformation literacy
problems are rooted in secondary schools, and &a@ertain viewpoint even
in elementary schools. Students from those counjviich has already had
introduced different problem solving-, exploratognd competency-based
education methods instead of the academic knowledggiation, achived
good results. This phenomenon, among others, chatige traditional
approach of relevant knowledge and literacy, amadted to revaluate the
function of schools. The paradigmatic change indbr@emporary pedagogy
means that schools have to teach how to adapt dgeirad knowledge
relying on the competencies related to informatitaracy e.g. library
literacy, digital literacy, Internet literacy, mediiteracy, communication
competences, reading and writing competencies, dotion just the most
important ones in order to prepare the studenta fdelong learning how to
adapt the rapid economical and social changes.

From the foregoing it's clear that informationrigtey is an integral part of
the knowledge and learning process offered in thielip education, and
there’s a special need for its integration in &llhe undergraduate curricula,
especially in the curriculum of information professls. The development
of library studies is one of the best exampledisf need.

In 2007 the librarian students in Pécs were thst fvho have had the
possibility for information literacy specializatiomhis can be taken as a new
result in the field of the Hungarian higher edumatin as so far it has been
the first initiative of independent informationditcy studies based on a
long-term and complex curriculum.

The overall objective of the information and librastudies BA
programme in Pécs is the training of library prefesals with up-to-date
knowledge in the field of library and informationiences. These librarians
as information experts after successfully finishireg/his studies are able to
work for different types of libraries, informatianstitutes and companies.
The mission of the Institute of Library Sciencesdsducate professionals,
who can manage the collection, cataloguing, stoege dissemination of
different information resources; and organize theaty and reference work.
They should be prepared to operate information isesv and apply
computerized information systems.

The core curriculum gives the basis of the infororatind library studies
BA programme, and there are two special progranwess of
specialization built upon it.

Special elective programs:

1. Programme of Media, Press and Publicatiohe students
accomplishing this special programme will be alolerbrk in the field of
journalism, media and publication. The programméo@ising on practice
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and helps the students to become familiar withvibek of printed, audio-

visual, electronic and digital media, the dimensiand conflicts of the

publicity, the situation of media policy, and fugtmore they are also given
an insight into the newest market mechanisms ok ipoblishing.

2. Pedagogy of Information LiteracyThe students accomplishing this
special programme will have a high level theorétieand practical
knowledge of how to create, locate and use infamnatBased on this
knowledge they will be able to teach these subjiecisstitutions of public-
and higher education, and to manage modern schibodries. The
programme prepares them also for master and dbetduaation.

The attainable qualification is Bachelor of Libragnd Information
Science (with the indication of the special spézadion). The qualified
person can apply for a Master programme. The wBAl@rogramme lasts 6
semesters and the field of specialization must leeted in the second
semester. In the present paper | would like to $omu the first experiences,
challenges and dilemmas of the Pécs informatiergldty specialization.

The starting point of the specialization was tremaithat the acquisition of
information literacy demands special professionaléth high-level
information literacy who upon finishing the progname will be able to teach
this kind of competencies in public and higher edion.

The students electing this specialization stairt ihe third semester and
obtain 42 credits from the following courses:

- Contents of information literacy

- Critical thinking and evaluation of information $gms

- Press and media studies

- Information retrieval

- Economic, legal and social issues surrounding $feeofi information
- Didactics

- Project works in public education and school litesr

- School library trainings

Competencies attained during these two or more stenselong courses
mostly are important parts of the information anbrary studies BA
programme according to the new certification moadél library- and
information sciences in Western countries. The niogortant aim of the
specialization is to offer an in-depth and sper@liinformation literacy for
librarian students and to establish the pedagogiethods to be applyed
when teaching information literacy.
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Figure 1. University of Pécs, Institute of Libraapd Information Science, A. M.
Sipos, 2008

Topics of courses related to information literacy in BSc (in hours)

Infarmation Theories; 30;
%

Specialization (Pedagogy
of Infarmation Literacy);
120, 14%

Data Handling; 105, 12%—_ _

Introduction to
Informatics; B0, 7%

Analysys of Documents
and Information, 210, 24%

Library Informatics; 240,

0% Infarmation Resources
b

and Reference; 105; 12%

In the future students will have the possibility twmntinue their
information literacy studies also on MA level atettspecialization of
disciplinary , research & development informatioarmager. In my opinion it
is worth thinking about other possibilities as wdtir example about the
possible connections between the pedagogy of irdtom literacy, teacher
training and andragogy, and to open the speciaizaalso for other
students, not just for librarians.

The European Council of Information Associationsbifmined (1999,
2004) the common guide of LIS Euroguide which dshbd the
competency standards for the European system dfificaion for
information-documentation professionals (libraryieace, documentation,
archival science, knowledge management). The LI®dtude differentiates
the groups of fields which influence the key corepetes of information-
documentation professionals: the literacy of infation retrieval, the
analysis and evaluation are at the highest levetha hierarchy before
information technology, communication and managermempetencies. It is
crucial to integrate all of these competencies thi contemporary library
studies.

As | have already mentioned before, the secondectuge for library
studies programmes derives from the general probemstudents entering
the universities have an extremely poor informatiiteracy and similarly
poor thinking-, reading- and writing skills. In gee conditions it is a very
hard work to teach them diverse disciplines ancaeh-based learning
since they are lacking even basic skills. | supptbsg every university
teacher faces this problem not only us, teacherghef Pedagogy of
information literacy specialization in Pécs.

The traditional academic knowledge-centred and rthedented
university studies can also scale up students’idgckompetencies. The
major part of the university subjects do not inelndergraduates in the
practical research process and they do not appfest-centred education
focusing on research-based learning. That's whyestis have poor skills of
analysis, evaluation and synthesis. In my opinitnis problem raises
guestions according to tHaformation Literacy Competency Standards for
Higher Educationof ALA ACRL (2000) which declared that developing
lifelong learners is central to the mission of lgkducation institutions. By
ensuring that individuals have the intellectuallinés of reasoning and
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critical thinking, and by helping them construcframework for learning

how to learn, colleges and universities providefthendation for continued
growth throughout their careers, as well as inrthaes as informed citizens
and members of communities. Information literacyikey component of,
and contributor to, lifelong learning. Informatioliteracy competency
extends learning beyond formal classroom setting$ provides practice
with self-directed investigations as individuals vaanto internships, first
professional positions, and increasing responsgésliin all arenas of life.
Because information literacy augments students’ pmiemcy with

evaluating, managing, and using information.”

The tipical problems of the students at the speeigbn of the Pedagogy
of information literacy are rooted in the aforenien¢d educational context.
The most frequent problems of the students aréotlmvings:

1. The information literacy of the major part oétstudents is beneath the
average. They don't use special databases anchssagnes just the Google
as the world’s biggest shopping mall for findindgoirmation on the Web. If
student have to gather information their first anaistly the only trial is the
so called ,googling” which is a general problem tife globalizing
information societies’ citizens (Zsak-Béres, 200&yerage users suppose
that ,everything is on the Internet” and they tralitinformation found on
the Internet as relevant information. Sad to sapgiing has become the
best and most trusted searching way for many pe@iledents have the
same problems when they use the first unfiltere@A@Google hits working
on their presentations, home works or exams withselecting and
evaluating the information found. Undoubtedly ittie simpler and faster
way of searching information to type a key worghbrase into Google. Case
closed. Because Google said so.

2. Librarian students learn very much about WWW poksds of
special databases and catalogues during their eoimgt they don’t have
efficient searching strategies: their main probienthe efficient finding of
the needed information. They are not familiar vi@bhniques for

- selecting effective approaches for accessingnfioemation needed
from the investigative method or information retdesystem

- differentiate search tools according to whataiarinformation
requires (multiple and refined search)

- access more precise information using varietideee word
searching (abbreviation with substitute charactamsbination and
synonyms of key words, logical operators, tesaatog

- narrowing down search results (filter by domaiogurence, date,
language, file format etc.)

These lacking skills can be considered as gengraptoms because a
survey made among the students of the Faculty ohfiieal Engineering
produced very similar findings (Krauszné, 2006).

1. Students usually can’t evaluate information with professional
knowledge. For example when they find many material a certain
academic topic they can't choose the relevant énoes them because they
don’t use helping techniques e.g journal repersorabstracts of articles,
book reviews.

2. Students many times can't evaluate and inteipfetmation because
their reading comprehension is poor (Reisz, 200®)cording to the
experiences of my Hungarian language literacy @unany students can’t
summarize the main ideas to be extracted from tf@rmation gathered,
they don’'t understand the essence of scientifidadles and the language of
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old or contemporary literary texts, and can't iptet the meaning of
metaphorical or ironic texts.

3. Students don't have routine in self-directedr@gay. They are mostly
socialized in a public education lacking competebaged and project
methods which could help them in problem solving aritical thinking. In
this meaning many students have just low-levelkihip skills and they do
not recognize that existing information can be comd with original
thought, experimentation and analysis to producs mmgormation. They
can't pose scientifically relevant questions arglythre not able to interpret
and present their findings.

The teaching of information searching strategiesildimot be started at
the university but it would be an important task $ohool library exercises
and teachers of public education. Teachers haveed@side role in
developing students’ information literacy also ahe t universities.
Information literacy training teach students totidiguish the relevant
information. Once students know the basics of Geaaglarch, they might
want to try advanced search strategies seekingnaftion on WWW or with
other search engines (vizsla24, altavizsla, heurdékdir, yahoo etc.) which
offer numerous options for making searches moreiggeand getting more
useful results.

For improving students search skills theirindep@bdeploration is so
important than teachers’ guidance. On one handestadhave to be
introduced to the practical knowledge of their fatyprofessions through
interactive seminars and works of projects, suryvepsesentations,
workshops. To improve students'writing abilitiesdaoral communication
skills is also a very high priority. With the hetfp these kind of exercises
students would become well-trained in the reseandthniques
(measurement, evaluation, questionnaire). On therdtand students have
to be led along their searching and researchingcgss with direct
professional instructions of their teachers andrtutlt is sad to say that
many times this basic conditions are not given ematoctoral schools.
Summarizing | would say that the pedagogy of infation literacy is one of
the main success criteria of the mass acquisitionfarmation literacy. This
process needs the parallel improvement of studeatsd teachers’
information literacy as in the public educatioriraghe higher education.
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