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Turkish educational system consists of two maiisidivs: formal
education and non-formal education. The schooksydtas four
levels: pre-school education, primary educatiorges®lary education
and higher education.
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Formal education

Pre-school education is optional in Turkey. Turkey children ranging in
age from 6 to 14 are obliged to attend primary sthall state schools are
free of charge. Primary Education consists of eigdr schools and it is
compulsory. At these schools, education is uniofged for a period of
eight years and graduates are given primary schedilficates. Primary
education anticipates a process which takes inttsideration interests,
maturation, talents and vocational values in acord with the aims of
Turkish National Education and contemporary edoacati
(http://Iwww.byegm.gov.tr/references/education-systgm).

Secondary educatiorcovers general and vocational technical high
schools which provide at least a four-year edundto graduates of primary
school. The aim of secondary education is to pestudents, through
various programs, with general culture and to peephem for higher
education, life and business according to theeregts and talents.

Higher Educationinstitutions of Higher Learning, the course of whis
at least two years, is based on secondary educalibese educational
institutions aim to meet the requirements of sgcfet skilled personnel at
various levels. Today, the development of a couistdetermined according
to its level of education, science and technoldgyrkey's basic aim is to
reach world standards of higher education bothuadity and quantity.

Significant developments have occurred in highgucation since the
foundation of the Republic of Turkey. In 1933 thBatulflnun" was
transformed into Istanbul University. During the02e2005 scholastic year,
the number of universities reached 77 (includesapei universities) and
2,073,428 students are presently enrolled in thasd@versities.
(http://Iwww.byegm.gov.tr/references/education-gystem)

Non-formal education

Non-formal education, which constitutes one of tlve basic divisions of
the national education system, covers educati@nimg, guidance and
applied activities, which are not included in tlwnfial education system.
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Non-formal education applies to those individualsowhave never had a
formal education, or who are currently at a patéicstage.

Non-formal education aims at providing adults wliteracy skills and
basic knowledge, to further develop acquired kndgéeand skills and to
create new opportunities for improving their stamdeaof living. Non-formal
education includes two main parts, which comprieeegal and vocational-
technical education. (Office Of The Prime MinistBirectorate General Of
Press And Information, offical web site)

History of the turkish education system

Modern Turkish Education System is starting withnZiemat Reforms in
Ottoman Empire time.

The Tanzimat Reforms (1839-1871).1845 before the Imperial Decree
of 1856 confirming that European education, scieswee capital would be
used, Sultan Abdulmecid, who succeeded Sultan Malinhad message
read, to top officials of his government.

The Ministry of General Schools, founded in 184@svincorporated in
1857 to the Ministry of General Education. The maegram included: The
Alphabet, Turkish (writing two and three-letter wer ethics (brief,
anecdotal stories), Calligraphy and Religious imfation (about Islam),
Koran to be read twice (without memorizing by hpa#rithmetic (four
basic operations), the Outline of Ottoman histonyd aon outline of
geography. For writing exercises, introduced anaupils were to be given
slate boards to be supplied by Sultan himself. Slohg was to begin at the
age of seven and continue for four years withoatrlyepasses or failures,
but terminating with a graduation exam at the érftbse failing the final
exams were allowed to remain in school until the aigl3.

Tanzimat proposed three new schools, namely, RysHdadiya and
Sultaniya: Rushdiya, a 4-year make-up or maturityosl at the primary
level; Idadiya, a 4-year school for preparationhigher and vocational
education; and Sultaniya a 6-year secondary sc{@mve Rushdiya but
including idadiya), which was the first Ottoman lycee. Duédht® lack of a
real university, the first Ottoman Sultanis esttidid in Istanbul, like
Galatasaray and Darushafaka ("Datchka") towardstiieof Tanzimat, set
up the national standards of a Baccalaureate degtgeh was later taken
up and continued by the Republicans. In 1848 th& feacher training
school was opened in Istanbul for educating thehRiya teachers. There
were in 1852 only 12 Rushdiya in Istanbul whileli®74 some 18. In big
cities of the Empire there existed a total of 25siliya in 1853. The
Tanzimat leaders' decision to open a universit§846 came true in 1863
with an impressive list of Ottoman scholars lined as teachers. The
building, constructed of timber, burned down in 88@dth some 4000 books
acquired from abroad.

The major educational breakthrough of the Tanzicaate with the 1869
"Ordinance of General Education", conceived andtemiby Sadullah Pasha
in response to a diplomatic French note requegtiegestablishment of a
modern lycee.

In summary, the Tanzimat Reforms created a systecomtemporary
schools of three years each: Sibyan schools, Ryshddadiya and
Sultaniya, Teachers Colleges and University, reaspddyg. With few
exceptions most of these schools were locatedantisil. A generation after
the decision for Tanzimat Reforms, nearly 20 %heflmperial schools were
following the modern curricula, while more than 70%il remained the
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darkness of the Madrasa tradition. This dichotonuited a remark from a
minister of education "If not for the schools, heuld run the education
perfectly.” He was not complaining of schools ashsiut rather, and
ironically, of the ruthless opposition by the Mashadirected to schools. In
brief, despite a variety of obstacles, Tanzimatceaded in creating
Rushdiya and Idadiya and in training their teachenthe western tradition.
Though University failed or fell short of its objaes, the professional
schools filled the vacuum. More specifically, Tanat was successful in
introducing:

» Writing, mathematics, history, geography and soatenal sciences.
» Modern techniques and aids in classroom teachidgpplications.
» Teaching of Turkish and modern languages (ie, Freimcschools.

In all fairness, it should be underlined that #yicould not do any better,
it was not because they did not know better, beabse they did not have
the financial means and the political will to sugpthem. Many broad
visions of the 1869 Ordinances, are, by and largkd models of reforms.
Tanzimat was further handicapped from the factt #ilhough there was a
Ministry of General Education, madrasa, militarja@als, private or foreign
school and vocational and professional (higherpstshwere all supervised
by different State Ministries of equal rank-witharn effective cooperation
or coordination between them. (History of TurkistuBation ,BOZKURT
GUVEN(;,Turkish Education Association, Part Il. Frofmanzimat to
Democracy: Hunderd Years, 11.2. The Tanzimat Refri839-1876.)

From Monarchy to Republic (1878-19230ne of the political
consequences of the Tanzimat was that the Ottonmapir& had its first
Constitution in 1876. It was however a short-livddtle appreciated
experiment. His Imperial Majesty Abdulhamit |l, egising the
constitutional power invested in the Sultan, indigfly dissolved the
Parliament until the second Hurriyet in 1908. Tinigrim period is known
as the "absolute monarchy". Tanzimat education &atkd to save the
Empire by creating an Ottoman nation out of itsnathdiversity. More
realistically perhaps, the Sultan followed a polioyhold its own and create
a Muslim nation. Hence technical and vocationalosth replaced the
Tanzimat programs displaying positivism and natunatory. Although
private schools and colleges were developed, gerssf#ools, teacher
training programs, books and press came under ttid éand nervous)
censure of the Palace. The Ministry of General Bton published
educational Almanacs. In 1880 the first School aWlLwas established and
in 1883, an educational tax was introduced, intamdito Ashar (literally a
plus 10% tax taken from agricultural producers)1885, the first Idadiya
out of Istanbul was opened in the Kastamonu vilagetl in 1891 teachers
schools for elementary and secondary levels wererjiorated as a Teacher
Training College. The Grand Vizier (Kiguk) Said Raspeculated (in the
1890's) that a secular university could perhap$obhiaded without risking
the fate of the Throne. The same university wasnegdor a fourth time
(1900). In 1904, under Education Minister Hashirstza the program of 3-
year elementary (iptidai) schools was radicallyiged. (History of Turkish
Education ,BOZKURT GUVENC,Turkish Education Assdicia, From
Monarchy to Republic (1878-1923))

Quest for Cultural Modernity (1923-1950Jhis was the state of affairs
when the National Assembly of Representatives acoeddor the first time
(1920) in Ankara, where Mustafa Kemal Ataturk, tleader of the
nationalist movement, discreetly proclaimed on aahposter: Sovereignty
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belongs to the Peoplet by inference - not to God the Almighty or any
imperial [human] dynasty! The early declaratiorRefspublica (Cumhuriyet)
was a signal of things to come, the unfolding TshkiRevolution. The
moving spirit of revolution saw the salvation ofshf'semi-colonised,
warweary, agrarian people" in the creation of a flawkish Man, a new
Turkish Society and a new Turkish Culture so thatduld not fall again to
the brink of extinction. How, then, was the cultuflalamic) heritage to be
reconciled with the revolutionary Republic? Thempeared two, distinct
strategies: first, an "Islamic Republic of Turkeg&cond, a national culture
to sustain the secular republic. Though the figiom seemed difficult -
remembering the long dichotomy lingering betweerdMaa and school- the
second was not much easier, although there werightgthed Muslim
scholars like Mehmet Akif Ersoy who earnestly bedié and proposed that
"bearded hojhas" could be more effective and tloeeeshould be given a
role. "The foundation of the Turkish Republic wam®iphg to be] culture"
declared the leader -not the "obsolete culturegiivdd from Ottomans but a
viable culture to be created anew by the educdtjpolecies and purposes of
the Turkish RepublicThe purpose of our revolution is to render the peop
of the Turkish Republic a modern and civilized stygiin every and proper
sense of the words, in substance and form.

After the proclamation of the Republic (1923), aeseof three laws were
enacted on 3 March 1924. They affirmed that theuRkp of Turkey:

1. Abolished the Ministry of Pious Foundations (Madfasand
Religious (Sharia) Courts (Law No 429/1924),

2. Placed all educational institutions (except Istanbaoiversity but
including all Madrasa) under the Ministry of Eduoat(Unification
of Education Act, Law No 430/1924),

3. Shut down the office of Khaliphate and exiled themaining
members of the Ottoman Dynasty (Law No 431/ 1924).

The third article of the Unification Act (430/192¢pve the financial
control of all educational endowments to the Miyisdf Education. The
fourth article, however, authorised the Ministrydpen special schools for
educating the Imam-Hatib (Pastor-Preachers) schaold a Theology
(llahiya) Faculty at the University for educatinglightened scholars of
Islam. Madrasa were closed down but 29 new schaele opened for
training the Imam-Hatibs who suddenly fell out abéur or demand; in the
early 30’s the new schools were closed.

Bold and decisive steps and measures followed antplemented one
another. In 1924, Mustafa Kemal addressed the cuiore of teachers:
"Teachers! The new generation will be your creatibhe Republic needs
and wants guardians who are strong physically, lieteually and
spiritually.” Parallel to this call to arms, the principle afeducation was
introduced to elementary schools. A few months lateSamsun, the leader
declared that "Science is the most reliable guidtfé!" For the first time
Imam Ghazali's, "incompatibility verdict” was puthi challenged. Years
later this maxim was engraved on the facade of Amkéniversity. During
the same (1924) year, educator John Dewey reconadeadMinisterial
Board of National Education and the famous pollogan "A school at each
work place and a work place in each school.” Itnglmd convincing but
there weren't many schools or any work placesanctiuntry. Before going
into action, Turkish educators pondered this "wathool" idea for nearly
15 years.
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In 1925, all mystic or esoteric associations anghel of any religious
affiliation (like tekke, zaviye and tirbe) were stal.

In two years, all public education at all levelsswaade free of tuition
fees and the civil code was adapted fromS3kgss In Nutuk, the "Speech"
read before the National Assembly in 1927, the deddr the first time
pronounced the word laicité ("secularism") althoaHegal foundations of
secularism were already laid and much had been d@heut publicity. In
1928 the Latin alphabet was adapted and accepteuh Sereafter folk-
schools or courses were opened for teaching thmdts new Latin
alphabet. Teachers themselves were mastering ht téir adult students.
Turkish students were required, by law, to attemdkiBh primary schools.
The Arabic Ezan or prayer call was given in Turkishthe first time soon
followed by ritualistic reading of the Kur'an in rkish.

The article stating that "The religion of Statelstam” was dropped
(1928) from the Constitution. Soon the secularismingple was
incorporated into by-laws of the CHP (Republicamf@e's Party) and the
Turkish nationalist Akcura was installed the asskRlent of the newly
founded Historical Foundation (THK). The Turkishnbuistic Society
followed the lead in History, in reviving a forgett language. In 1931,
Peoples' Houses and Peoples' Chambers were ingedyfioa educating the
parents of pupils going to Republican schools. Jidweth probably benefited
more from the novel programs of these culture e¢entdich convened the
community together. The Faculty of Theology wassebtb because there
wasn't sufficient demand (students). In 1933 affiweth Commemoration of
the Republic, the semi-autonomous Istanbul Unitxeraias reorganised
(with the help of some Academicians running awayrfrNazi Germany)
and brought under Ministerial supervision. The w$eall honorific and
titular titles, Islamic or otherwise, was outlawiedl934. A new nation was
coming of age and seemed proud of its accomplistsnBefore the death of
President Atattrk in 1938, by another amendmerthéoConstitution, the
Turkish Republic was declared to be a "seculae’stataw No 3115/1937).
An old dream had finally come true. A year later 1939 the first
Convention of National Education was held in Ankara

At the start, Republican schools were a continnaté the Ottoman
3+3+3+3 system which was first changed to 6+3+3 labtel to a 5+3+3
years model. in which he 5-year elementary schogfdaced the 3-year
iptidai and the 3-year Rushdiya, the 3-year |dathgaame the middle (orta)
school and the Sultani was now called the "LisefimBry schools
concentrated on the 3-R's rather than Holy Kugdus life studies, history,
geography, science and civics, handiwork, drawiigand music, all taught
in Turkish. The middle (Orta) school and lise weossidered the first and
second levels of the new secondary education.

The positivistic character and the secular purpadethe curricula are
evident as no Kur'anic readings or Islamic studippear in the official
syllabi.

Parallel to the modernisation of public educatitre young Republic
made serious efforts to develop the programs fiangry school teachers. In
early years these programs reflected an Ottomdan(is) character but in
the 1930's they became a corollary of the new aeeducation.

During the Second World War years, the Turkish Réipuundertook
two major projects of educational significance. (An “"educational
mobilisation program for social change", better Wwnoas the "Village
Institutes" and (2) Parallel to the general (acddgsthools, a second track
of "vocational-technical" secondary schools foinirag the manpower to be
employed in industrial productions - or eventualustrialization.
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According to the first official program publishetthe Village Institutes
were designed as 5-year, coeducational, boardirngksehools after and
above the 5-year elementary schools. Students seéeeted by examination.

Village Institutes at long last seem to be desigoeflfill John Dewey's
idea of combining work and education. Graduatesvespected to be both
school teachers and community leaders at the samee $tudents actually
built their own schools, homes, barracks, work @taetc; and learned by
doing and living together. Perceiving educationlening the 3R's in a
classroom, many parents were shocked to see thiddiran working hard
out in the field with pick and shovel in hand. Sopagents also objected to
the novel but alien "co-educational boarding schad¢a. Sibyan schools
were coeducational but not for teenagers.

According to the law of establishment (1940), ohighly qualified,
university graduates were to be appointed as Utetteachers. Rumours that
there had been leftist infiltrations into the Ihsies caused probably more
harm than the leftist teachers themselves, proyiagenet that "rumours are
more powerful than actions".

Resisting all pressures or temptations to enterSkeond World War,
Turkey maintained her neutrality until the very eftlis meant hardship not
only for Village Institutes but for the whole conpnaind nation. A huge army
mobilised to protect the country consumed the &ohitesources, causing
shortages of basic foods, consumer goods, highegriblackmarket
profiteering and an ensuing general discontent.

Hence, the year 1945, was a turning point in thpuBkc's destiny. The
Allied Nations notified that, in order to becomdoainder of the UNO, the
Turkish Republic had to qualify as a liberal (wesjedemocracy. Turkey
responded without delay and a Democratic Party famamed, in opposition
to the People's Republicans Party in power. Thallptipn census gave a
demographic profile of the nation in 1945.

After Atatirk's death however, one philosophy teadurned educator,
Hasan Ali Yucel, as the Minister of Education, faarly a decade towered
and outshone the rest. From mobilisation for natiditeracy, to program
developments in primary, secondary, rural, vocati®echnical, teacher
training, adult and informal education projectkdlithe translation of the
World Heritage of Literature) and finally, to theutanomy of higher
educations, he became the legendary minister addallanged "Champion
of National Education”. From time immemorial, heneeyed the message
"know thyself". He said, for a nation or individu&What is important is to
know who you are!" In the 1940-1941 School Yeaassical branches of
selected lycees offered five hours of Latin as kctive. Under political
pressure this option was discontinued after 194#h ‘itie phenomenal rise
of democratic opposition, Minister Yicel yieldeddonservative colleagues
(1946).

In 1947, some parliamentarians recommended relgicourses as a
counter or preventive measure to the growing Comshtinreat. In 1949 the
Republican Party Caucus decided that subject tenpar request, religion
may be taught in only the 4th and 5th grades ofipudzhools, and that
Imam-Hatib Courses, too, may be opened by the kynisf National
Education. (History of Turkish EducationBazkurt Givengurkish
Education Association, Quest for Cultural Modemit923-1950)

From Scholastic to Social Education (1950 to PréseDichotomies:
General or Technical, Separate or ComprehensiwatBror Public; English
or Turkish; Tuition Fees or Free School?

After the 1950's when the process of change beganng momentum,
Turkish education has faced several dichotomiesileAfoth the Industry

100



Practice and Theory in Systems of Education, Vol@nNumber 2 2008

and economy needed more technical-vocational gtasiutne popular trend
was in the opposite direction: white-collar profeas like medicine, law
and engineering (geometrics, that is) Were populdin families in the

middle echelons wanted their sons to move to, aryr@meone from the
top. Most of the secondary and technical schoolew®t coeducational.
Separate schools developed different programs. Whmateconomy and
democracy badly needed was a comprehensive scHoglemeral and

technical education, boys and girls under the semoé or on the same
campus. One school with a variety of programs.

Educators talked and planners worked on such schentedid not have
the political will to implement them. American sches versus the European
STET the French one often led to stalemates. lhase a comprehensive
high school what will be the fate or future of therkish lycee. What is a
lycee anyway? In the National Education Conventioeld in 1960,
educators deliberated for a month just to defirssit "school that prepared
individuals for University". If this is what a Lyeds, then everybody would
prefer to go to the a Lycee. Why not the best?ifiea of Sultaniya was so
dear that educators wanted to insure its high sraisd They succeeded in
creating nearly 70 different lycees, all equivaleat the lycee, ie, all
graduates eligible at least to apply and go to emity. Screening the
unqualified rather than selecting the qualified, @aborate system of
entrance and placement examinations was innovdtieen there was the
crucial question of secondary graduates who wetadmitted to, or placed
in a university. Some contended that the examindto Higher Education
should be abandoned, without offering however,asitde alternative. The
Open University did not prove to be the panacetithsas once hoped to
be.

It may make up for the shortcomings of secondancation but not for
much of a higher or technical education. Theretaeviable contenders to
a higher education degree: foreign languages amghgter sciences. Most of
the public advertisements for market employmentiregboth, even before
the diploma or the institution. Then the questisnhbw to acquire these
skills. One of the dilemmas of recent decades le@ Ifa) "teaching of a
foreign language” (Yes) or (b) "teaching in a fgrelanguage (No!) Private
schools that teach in a foreign language also dedme more successful in
teaching the foreign language. Families in middime groups who cannot
afford the high tuition fees charged by privateasah, forced the ministry to
have a new category of "Anatolian Schools" teacisioige selected subjects
like maths and sciences in foreign languages sb shalents will learn.
Then, in the name of "equal opportunity”, everybagyfor an Anadolu
College or Lyceé. Educators with some common sémdker argue that
teaching the Turkish language is just as impor@sitlearning a foreign
Language. If foreign languages replace the mottvague, will this not lead
to a modern Madrasa? Having bitter memories ofrebestory, educators
do not want to take this responsibility. Everybatyrees that mastering at
least one foreign language is essential. Yet ththadeand techniques of
teaching it have yet to be found or innovated, aithsacrificing, the
language of national instruction-Turkish. The pepy of private
secondary school teaching a foreign language ikigio that the "private
classrooms" (dershaneler) of tutoring have alrdagiyome a billion dollar
business. But the "equal opportunity" principlesi#l dear and valid, Turks
half ironically remark that "Everybody is equal lagme are more so" (the
upper one-fifth of the society gets 55% and renmgjriour fifths the 45% of
the GNP). Among the cries for educational refoimose who can afford the
tuition fees of private colleges teaching one oo fareign languages stand
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better chances in the higher education placemearhgxfor admission to a
foreign language university and finding a job waitiready at graduation.
This is but the classical "Socio-Economic-Statuafagigm: Good family

background - good school - good education and ssdcelife cycle. Many

Turkish families aspire to break into this vicioogcle at some point or
phase. So they send their children to tutoringsctamms but refuse the
educational tax or paying a tuition in public schddthe state, on the other
hand, rightfully contends that though it is condtgnally responsible for
free and compulsory basic education, the cost cbragary education, at
least, should be shaved (lycee or college), anduition charges in higher
education - public or private, established by nofiprfoundations. The

constitution was recently amended to legitimize di@hotomy. (History of

Turkish Education ,BOZKURT GUVENC,Turkish Educati@ssociation,

From Scholastic to Social Education (1950 to Prgsen

Current system of higher education

Higher education is defined as all post-secondasgnams with a duration
of at least two years. The system consists of usites (53 state and 23
foundation) and non-university institutions of hégheducation (police and
military academies and colleges).

Admission to higher education is centralized ansebeon a nation-wide
single-stage examination administered by the Studgelection and
Placement Center (OSYM) every year. The center egtablished in 1974
and affiliated with the Council of Higher Educatimn1981.

Each university consists of faculties and four-ysahools, offering
bachelor’s level programs, the latter with a vomadl emphasis, and two-
year vocational schools offering pre-bachelor's¢agate’s) level programs
of a strictly vocational nature. There are presed@8 types of bachelor's
and 267 types of pre-bachelor’s level programs atpey in 2835 bachelor's
and 3336 pre-bachelor's programs in universiti€ewards The European
Higher Education Area,Bologna Process Template Nrtronal Reports
2004-2005)

Graduate-level programmes consist of Master's andct@al
programmes, coordinated by graduate schools. Medjpecialty training
programmes equivalent to Doctoral level programarescarried out within
the faculties of medicine, university hospitals ahe training hospitals
owned by the Ministry of Health and the Social regice Organization.

The examination, named the Student Selection Exatmim (OSS),
consists of verbal and quantitative parts. Candglaith scores between 105
and 120 points are offered a restricted choiceiglidr education programs.
Placement of the candidate is based upon the camEm®re calculated by
taking into account the score of the entrance exatioin as well as the high
school grade-point average, normalized nationadliypgithe success of the
classmates of the candidate in the entrance ex#ionnand also using a
factor which depends on the high school type are glogram of the
candidate.( The Council of Higher education of TRepublic of Turkey,
http://iwww.yok.gov.tr/english/index_en.htm ,The Kish Higher Education
System,Part 3 -Current Status)

You can also see organizational chart of The ThrEducation System
in the table.
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Organizational Chart Of The Turkish Education Sgste
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Turkish higher education and Europe

Turkish Higher Education Council is working for adation to European
Union’s general education quality. During the BalagProcess students got
many possibilities to be exchange students in B€ida countries. Exchange
possibility (Socrates, Erasmus programme) gaverawelt opportunities to
Europe, international friends, new perspectivesioracademic subject and
life, confidence to live in another country etcsdluniversity lecturers have
some possibilities with European adaptation pracess
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