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As a result of a humanistic philosophical attitube approach to
‘difference’ has fundamentally altered in the phfty years. Due to this
change in approach, the education provisions featled people are
interpreted differently and are also changing thdags. Due to the
international strategic approach and my own perdaral professional
motivation, | have begun a comparative study tdarmhow integrated
and/or segregated education operates in Hungary $ypain. The
majority of respondents in Spain agree with intégdaeducation whereas
in Hungary respondents are for integration in pile but practice
shows that children, adults and teachers i.e. $gdias strong
discriminative attitudes.
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Precedents and research objectives

How ’difference’ is judged has entirely altered aasesult of a change in the
classical philosophical approach in the past fifgars. Thus ’difference’ is no
longer interpreted as a negative quality but rattsea variety of 'normal’ in the
case of a disabled person. Consequently, the ednahktare for people with
disabilities has gained a different interpretatiwhijch is still changing.

In the process of change the 1975 Civil Code ofU8& can be regarded as
a turning point. It stipulated that every disablguld must have a right to
education in the least disadvantageous environmentmost should attend
mainstream primary schools.

The demand for programmes to be introduced by 26@@bling children
with special needs to be educated in mainstrearofchwas raised at the
World Conference of UNESCO in Salamanca in 1994 El stipulated its
comprehensive strategy concerning the disabled9®6.1For Hungary, as a
member state, that should be an example to follow.

At present one of the main issues of educationkdyim Hungary is how to
implement integration, how to avoid mistakes and/ ho find the best way -
learning from experience abroad.
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| have participated in the education of childrerthwspecial needs at the
Andrés Pet Institute for the Motor-disabled and Conductorifiirag College for
nearly three decades and through a cooperatioregirbjave experience and
close knowledge of the efforts towards integratiorthe Navarra province of
Spain.

The above facts have motivated me to collect dataafcomparative study
and, based on the findings, to stipulate simikesitidifferences and possible
patterns to be followed.

Hypotheses

Data in present academic literature show that reBess do not agree on
whether it is sufficient and practical to use thxpressiongesearch questions
and problemsr setup hypothesis qualitative research (Santha, 2006). | am of
the opinion that setting up hypotheses has helpedonundertake a qualitative
investigation including quantitative elements aratadrepresentation, which
thereby become easier to interpret and explain.avehset up dominant
alternative hypotheses also indicating a direction.

1. The more accepting a society is the higher is #regmtage of children
with special needs integrated in mainstream edutati

2. If a government’s policy is clear-cut and the pplis financially
supported, educational integration must be aimed at

3. | also suppose that should the special educat®ystem in a country
be of a mediocre quality this factor would also tpuwards
educational integration.

4. Whereas an excellent quality of special educati@ystem and the
professional competence of special teachers wilehan opposite
effect, i.e. support segregation in education,esitds the vital interest
of special education to keep their institutions isegregated form.

| have focused on these broad issues in my resehostever, | have also
stipulatedsub-hypotheseat points connected to concrete issues.

The methodology of the research
The sampling method

| have applied various procedures when establistliagsample to be tested, in
order that it would reflect the characteristic teas of the population, thus
random, stratified, cluster and full sampling methdave been employed.
Random sampling was used in the case of adultsSpadish children. The
pupils between 10 and 14 of a primary school, thdets in their final year of
a high-ranking and a mediocre grammar school wetected by stratified
sampling. Cluster sampling was applied by the dqomsaires sent to the parents
of children receiving conductive education in thedfas Péet Institute for the
Motor-disabled and Conductor Training College anel Institute in Pamplona
(Instituto Espanol de Educacion Conductiva). Fathpling was applied in the
case of conductors who are all employed by thdtinst of all the parents
whose school aged children are pupils of theé Restitute and also by

70



Practice and Theory in Systems of Education, Vol@maumber 2 2008

contacting all primary schools in Budapest and MaveDue to the hypotheses,
the research strategy is a correlation explorirafesy.

Data collection

Written questioning was used as the means of dataction: questionnaire
survey and attitude examination.

Main questions dominate the questionnaire. HoweWeralso includes
supplementary questions, which increase the rétialaf information gained.
Open and direct questions were both included toigeoa larger scope for the

respondents, who also had the opportunity to sapghé or add their comments
to nearly all the questions.

The range of questionees

The investigation was comparative, therefore qaestires in Hungarian and
Spanish with identical content were sent out to fillowing groups in the
second term of the academic year 2005/2006:

No. of
. . No. of sent %
The sampling frame: Responses .
out No. Responding

Children (HU) 489 381 78
Children (ES) 100 37 37
Adults (HU) 150 53 35
Adults (ES) 150 33 22
Pet parents 120 60 50
Conductors 73 23 31
Former Pet parents (HU) 75 19 25
Former Pet parents (ES) 60 9 15
Headmasters, teachers (HU) 116 3 2
Headmasters, teachers (ES) 349 2 0.5
z 1682 620 37

1682 guestionnaires were sent out in total and 8A% were returned. There
is a rather significant discrepancy between thentityaof responses among the
different groups, i.e. between 0.5% of the groupeddmasters and teachers and
78% in the case of children.

The content of the questionnaires was similar fithladults and children, as
well as teachers and parents.

Information from adults and children concerned toatvextent they were
able to accept children with special needs.

The main questions for teachers focussed on ewadugbrofessional
competence. However, this was also put to par@umslike support, financial
situation and the dominance of acceptance or reflsaturally, everyone

(except for the children) could express his orview concerning integrated or
segregated education.
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Data processing

The raw data were collocated in larger units byabding process and were fed
in a special, purpose-made data handling progranmmerder to make the
description of the contents and the investigatiolietation possible. When
putting the questionnaires together | already tfiedwork with pre-defined
categories, but new ones were also devised dutmgqtestigation.

The questionnaires contain a higher number of gquesthan the analysis.
The questions and responses to them were not extlundthe processing, which
did not show relevant data.

Research results

Conclusions based on the results for the given Eawmere drawn at the time of
data processing and interpreting. During the rebearcontrasted my general
hypotheses with the experience and facts. Thuew dny conclusions as to how
far the hypotheses were confirmed or why they hadbé¢ discarded on a
deductive logical basis. During data processingltesvere contrasted with the
sub-hypotheses stipulated at certain places. Ttier larocess is not being
discussed here. Only the relevance of the sub-hgget are analysed.

Acceptance is the primary and most important camdiof social integration
in a broad sense and integrated education in amarsense of the wordll the
other existing or missing conditions may enhanceénbibit the integrational
process, however, it must be seen that the praegsenly be successful even in
the case of the optimum existence of all the camlitif people give up their
prejudice and accept children with special needsgasl partners. How far it is
actually manifested has been investigated from raévaspects with the
following questions:

Have you ever helped a person with disabilities?

Can you imagine a disabled child to be your friend?

What is your attitude to people with disabilities?

Do you think you behave differently with childrerithivspecial needs
and healthy children?

Do you feel teachers discriminate against yourdéhil

Do you feel any teachers discriminate against ibabied?

Do you feel healthy children discriminate agairisalled children?

Do you feel other parents discriminate against ybild?

Do you think there is any discrimination betweea thisabled and the
healthy on a social level?

PN PE

©COoNoOO

As a summary, it must be stated that the resposdembd do not themselves
face the problem, in principle children and adplitssent almost the same level
of acceptance in both countries. Therefore | mawels qualify my hypothesis,
which says that the more accepting a society isrthiee dominant integration in
education is, as correct in principle. Howevenmgality my presupposed concept
is incorrectsince if we thoroughly look at the respondents, wr®involved in
the issue on a daily basiat least one third or even four fifth in a certaBpect
feel negative discrimination against children wsiecial needs Hungary. The
same is true for 50% of the respondents at moghénSpanish sample. Thus
Hungarian data show marked discrimination and fbegeit is not surprising
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that integrated education is not dominant in Hupgdihe Spanish data show
discrimination by 30% less, however, it cannot texlared fully that my
hypothesis were correct. Since the direction okeaand effect is not clarified it
can be presumed that in Spain integration in edutdias fully taken place for
the last more than one and a half decades; onBp @#children with special
needs eligible for education is taught in specratiiutions (35). So the
population may be more acceptable because integritian everyday practice
and it's been accepted as such. The general paabimad shows that schools
must take pupils with special needs and the printarystion who cannot be
integrated is raised and not the opposite, who aaha. In Hungary we have
only reached the level where a school must be foumal is willing to accept a
child with special needs. Of course, it is a loreyalopmental process and
Hungary is only at the beginning (Csanyi, 2003).

If the opportunities for integration in education ameamined from the aspect
of government policy, legislation and financitige following must be the
starting point. As a member of the EU Hungary hasjained a community
which is still looking for an outcome in this fieltut one which rhanifests an
extremely strong, coherent policy representing abtaristic values and
directions (Halasz, 2004). The policy to integrate childneith special needs
began to take effect in the 1980s. In 1990 the EBWUNCIl of Ministers made a
commitment to integration in the form of a resalatiand enacted that
integration must represent the primary form in edion. As a result the
problems of children with special needs was emphallyi included in the EU
educational programme. At the same time in the haidaf the 1960s the
European Social Fund was introduced, which alscatete the financial
resources. In the 1980s they served social infegrétielios Programme) then
assisted to finance projects aiming at the impldéaten of integrated
education. The resources of the European Sociad Fame accessible to
Hungary, as an EU member state in the frameworthefHuman Resources
Developmental Operative Programme of the Nationavdlopment Plan
(HEFOP).

In Spainsince the declaration of the Constitution (1) i lnecome clear that
"every citizen has a right to education (Article 2Adthe administrative bodies
are to promote the integration of the disabled Ihspheres of society (Article
49) with special regard to educatiorA few years later in 1985 the integration
programme began and as a result the number ofrehildith special needs was
rapidly reduced in special education. An availatikencial background also
helped the process of integration. Similarly to thengarian model, financial
support in Spain is also based on input, i.e. dehexeive a raised sum per
capita depending on how many children with speeticational needs they
have.

It was much later, in 1993 when Law LXXIXX on Edtica opened the way
to integration. Still, the percentage of thoseipgrdting in integrated education
did not reach 3% ten years later, although the d#taational professional
committees on rehabilitation (OSZRB) show that greportion of children
recommended for integration and tested in 1997/B1899/2000 grew by 20%
in the case of children with visual impairment, 3@#ong children with motor-
disabilities and 58% in the case of pupils withrirggimpairment (Kpataking,
2004).

Recalling the hypothesiff the legislative and financial conditions are
present integration must take prioritiie following statements must be made.
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Unlike in several European countries, the full edinction of integration in
education has been delayed by more than a decalda lmmg period of time is
still needed for a change in attitude. More sogesithe professional competence
of teachers is unsatisfactory with regard to thecation of children with special
needs and employing special teachers or utilidieg tissistance are not built in
the system yet. In Spain, however, special edutagigart of the curriculum in
general teacher training thus the country is nd¢ ahan advantage with regard
to timing but also professional expertise. Themfan to contradict my
hypothesist must be stated thattegration in education is not to be introduced
categorically and by all means as soon as possid®ther counter-argument
may be the child himself, since the possibilityimtegration is largely affected
by the extent the special educational needs areriexged in individual
children. In addition, the facts, that access far tlisabled in public buildings
has not yet been implemented and no supervisorgrammme has been
introduced to record whether the raised sum peitacgpovided for the schools
is really spent on children with special needsncabe disregarded.

Another of the hypothesis at the beginning of theearch was that a
country does not have an excellent special edutaltisystem integration in
education will have a stronger preferendéhe hypothesis mainly referred to
Spain because in Hungary special education hasng tmadition with an
outstanding system of special institutions and \gellified experts. Since the
questionnaires filled in Spain represent only alkssmple, no conclusions of a
general nature can be drawn. What we can still idensis the academic
reference which analyses the education reform @ dtudy "The Education
Reform and the Centres of Special Education”. Tiognamme was adopted
favourably mainly for the reason becawssgregated education of pupils with
special needswvhich had earlier been providgupved to be unsatisfactaryydo
not have the right to question this strong staténidpn experience when visiting
special institutions shows that emphasis shiftsfeducation to care. Thus it
can be stated that those schools did not reallysfgathe educational
requirements in correspondence to the requirementgpresent so-called
"knowledge based societies".

The last hypothesis was that extremely good special education system and
the professional competence of highly qualifiedcideteachers reinforces
segregation in educatigrsince the existential interest of special edocais to
maintain its institutions in a segregated form.cOfirse, this hypothesis referred
to the public education practice in Hungary.

The high standard of Hungarian special educatioduis to well-qualified
special teachers:The deep traditions of special education in Hungahe
professional mission of its historical personaltiand its humanistic attitude
have created such a special educational, professioonsciousness which have
not questioned the positions of segregated edutétioa long time' (Lanyiné,
1995)

Today as a member of the European Union we musttj@ organisations
and processes supported by the EU and follow itsagtbnal policy including
the implementation of equal opportunities both cpeial level and education.
Legislation has been passed and measures arbeitii adopted. However, in
many cases the legislative measures are not adegagtfor example, in the
case of a free choice of schools. Parents, a pmiofeel and rehabilitation
committee and the special school or the headmastehe school in the
catchment area decide whether a child or pupil wsfibcial educational needs
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will start his studies in a special (segregated)aomainstream (integrated)
school. The law stipulates thah& parents have the right to chose a school for
their child. If they decide on integration the ms$ional committee makes a
recommendation and the local educational authaditgws up a list of schools
and the parents will chose one corresponding tartbkild’'s special needs
(Ministry of Culture and Education, MKM, measut&/1994, § 15, Article 5;
MKM measurel4/1994, § 12, Article 3). The above shows thag fthoice is
not fully possible since a list is predefined. Aalthough the parents can freely
chose a school from the list in reality they ofteave to go from one school to
another as long as they find a headmaster whollisgvio accept the child with
special needs, change the founding document o$cheol and employ special
experts to provide for the development of the ¢hilddividual developmental
requirements. A free choice is further hinderedtlyy lack of free access to
buildings and although it has to be provided lggalleadlines are constantly
changing and implementation is difficult and sld®ersonal problems may also
make the inclusion of pupils with special educatloneeds in mainstream
schools difficult. Children with perceptive and sery problems require
completely different attitude and treatment frorasth with motor-disabilities or
who are hyperactive. If schools do not get suitadgecial experts, travelling
special teachers to help them, their positive uatéf which existed in the
beginning, slackens and by the time the child reacmiddle school they
actually want to get free of the problem. Othertdez which reinforce
segregation in education could be drawn up in a Ibst. Any educational
differentiation intends to provide education basedchildren’s abilities and
needs for their optimum development. But how far tli® intention to
differentiate present in Hungary's public educatidhmust be unfortunately and
honestly stated that it is not daily practice inimsceam primary schools. In a
knowledge based society the teachers’ interest pga@sent as much material as
fast as possible and that is what teachers do yhinteaching in the frontal
method. Therefore, education based on individuallitieb cannot be
implemented and it is only a question of time hapidly the difference from
the average turns out when the child becomes &finld or when a child with
better abilities than the average gets bored. simtuwould require helpful and
well-motivated teachers with outstanding expertiseice differentiated
education should be dominant in an integrated dctvivich demands much
extra work on behalf of teachers.

If European trends are to be followed, but onlyfas as they meet the
requirements of children with special needs atimum level, the institutions
of special education have to be converted to resouentres. This change in
function means that the compiled expertise mustrfilhrough to mainstream
education including the full employment of or p&érhe ‘travelling’ special
teachers. The process has already begun but aifoags still needed to reach
the optimum standard. This, however, should notresgnt the idea that
institutions of special education must disappedly.fThey must partly remain
since the number of children with special needs wald best benefit from
integrated education is limited. The above shows tite hypothesis was correct
or needs only some adjustment, i.e. the systemexial schools must be partly
maintained and well-qualified special experts memtribute to mainstream
education at least in part of their time in theufet
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Summary

My research has made an attempt to explore themengis for and against
integration, primarily in the case of motor disablehildren with special
educational needs in a comparative study. | haeesah this topic because on
several of my trips to Spain my experience shovirad mobody turned around
when seeing a person in a wheelchair, no-one weddszeing people who are
blind or have impaired vision selling lottery ti¢ckeand children with special
educational needs went to mainstream schools ety children. | hope that
my research will have results which may be wortplgpg in the process of
achieving equal opportunities in Hungary.

Academic literature and experience show that tiedeuntries under review
occupy two opposite ends on a scale regarding ptteat integration. In Spain
integration in education has a past of more thandecades, while in Hungary
development in this respect began a decade adwmugh with a couple of
examples as early as the 1970s. In Spain the qudstivho cannot be included
in a mainstream school at all; in Hungary the is@ievhether there is a
mainstream school where the opportunity to integmists. In Spain only
children in a severe condition and with multipleueational problems would
participate in special education, while in Hungamnly 3% of children with
special educational needs learn in mainstream $£h®bis can be attributed to
the fact that Spain cannot be characterised as¢pavivery high standard of
special education, whereas the opposite is truklfmgary.

Although since the end of the 1990s more atterftembeen paid to children
with special needs (with motor disability) alsoHangary, the transport issue is
not resolved, unlike in Spain. While moving off andto pavements with a
wheelchair does not present a problem in Spais,i¢tstill the case in Hungary.
In Spain where buses do not have low floors a apeamp can be let down
operated by the driver at the middle door, allowpegple in wheelchairs to get
on, which is not otherwise used for boarding the. i Hungary there are only
a few buses with low floors and only a few traméifeve vehicles which are
suitable for wheelchairs for boarding. The samérug for the underground.
Compared to Spain, the underground stations caémaipproached either by a
well-built, mildly sloping ramp and/or a lift. Th&ituation is even worse with
regard to long-distance transport, in that coaclwed trains are practically
unsuitable for people with disabilities. Electriki@elchairs, which would ease
the problem of moving around in the city, cost kigh a price, thus only a few
can actually use them. Parents of children withcigheneeds have no other
choice but to buy a large size car or a mini-busyiged they can afford it. The
families can get financial support towards that buolty in principle, since the
sum does not contribute sufficiently to the prideadegally specified suitable
vehicle - a maximum 330 thousand forints can bdiegor. The small group
of people who have dealt with the maze of bureaygrhaving proved all the
necessary conditions were present and in the eaghbdhe car face the next
problem, which is parking. Although free parkingaigailable and marked for
cars with the necessary licence, other driversalmhserve this and take up the
parking places, what's more for free. It cannodbelared that in Spain nobody
ineligible would use a parking place for the digablbut driving morale is much
higher than in Hungary in all respects.

| would like to outline only one aspect with regaodequal opportunities in
education - computer assisted education. When aiadpeducational need is
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stipulated in Spain the employees of the specighouwlogical centres begin to
acquire and adapt the suitable means so that bimtieethe child starts school
everything, adjusted to his individual needs, il at his disposal. This does
not mean that everything is free of charge forahiédren but the means are for
their personal use and in addition the methodo#&gientres also make sure that
the means are still suitable, modifying them ifemsary. It cannot be stated that
this is the case in all the administrative regi@isSpain. However, in my
experience the above is true for Navarra provinbere the regional authority
regards education and health as of primary impoetaand invests considerable
financial recourses in the two areas. In Hungagy shuation is unfortunately
very different. Although a part of the families leaa PC, they buy the computer
themselves or the parents sometimes put in apigiicatin order to make a
purchase. A PC adapted for individual needs is vang, even in special
education. Most frequently it is the absence of paters or their adapted
version for the individual which prevents childrénom performing in
correspondence with their intellectual abilitie@atappropriate level.

Parents play a determining role in any country whgoal opportunities or
integration in education are concerned. Eitheradami educational integration
can only be successful if parents accept theirdaodil and realistically regard
them for what they are. They must be aware of tbkildren’s special needs,
abilities and condition at any time, so that they atilise the facilities of the
education system, other types of intervention asjiide medical treatment. In
addition, they must also handle the extra experisesa cooperative and
disciplined way.

| have participated in the education of childrethvéipecial needs throughout
my career and | am deeply shocked and offended rbjugice experienced
daily. Since my entering into the profession was accideftidl acceptance
cannot be regarded as an acquired attitude on miyalbe [What does this
previous sentence mean? Bdbis true, however, that an optimum standard and
efficient education of children with special neemm only be performed by
those who see the difference in the children asfawe are all individual and
different. | support and regard integration in eation as a positive tendency,
provided it is kept within reasonable limits andrist enforced under any
condition. | consider it important to begin intefipa as early as possible, in
nursery school, where the pleasure of playing weunlance mutual acceptance.
As a result, an accepting generation would growslguwly. With regard to
choosing a school much consideration is requiredrelty a form of education
must be found which is adapted to the child's optimdevelopment and is
based on his individual needs and abilities. Atsemg there is much good
experience in the field of special education aretdlis a slow, positive change
towards inclusion. However, a long time is needdawell-established network
of integrated school to be available. Thereforeghihk thorough, restrained
consideration and moderation should prevail in figkl. With reference to the
questionnaires filled in by children, there is sosnepe for hope in the fact that
they thought the motor-disabled were the easieattept in principle. Thus it
can be expected that when children with motor-diigls participate in
mainstream education in large numbers theoretice¢@ance will be an easy
daily practice.
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Further research tasks

During the research | had to constantly confromt igsue of how many more
questions should have been raised or, betterlmitatcontrol group should have
been set up, more should have been read and pedcess never finishing task.
Obviously not all the ideas are adequate or nepessamplement. There is,
however, one field in which | consider the reseamulst continue, namely a
representative survey should be conducted to obsand statistically show
whether integration or segregation in educatianadse effective. This, however,
cannot be executed in a short period of time by merson. A few years time,
when enough experience is available with regarihtegration, it would be
important to conduct a comparative study involviag high number of
questionees from the participating countries ireotd explore the performance,
academic level and social relationships of childneth similar special needs,
both in segregated and mainstream education. Sonchweestigation would
definitely have a result in terms of further oragitin and reaching an objective
opinion.

Recommendation

In order that accepting difference would not caasgroblem for anyone, and
everyone would be able to accept anyone withoytigiee and discrimination, |
would recommend the application of the Spanishepatto the Hungarian
authorities, organisations and enterprises in durest think that in Hungary
something similar to the idea of the Spanish Feeraf the Blind or the blind
themselves - selling lottery tickets. | am convihdihat many people with
special needs would be able to sell bus, lotteryheatre tickets as well as
anybody else. It is especially fortunate if thosmaerned had a share of the
income. But even if this is not implemented, therenpeople with special needs
who are encountered in many places and everydaatisihs, the less
wonderment there would be. Even free theatre tickmay contribute to
increasing equal opportunities in the cultural dielThere is much to do to
change the attitude of people. In order to doithabuld be important to involve
psychologists in education and to have mental-mygitraining courses to help
everyone who requires it. However much integratsooconsidered a trend to be
followed, no positive experience can be expectddragas adults do not change
and show a positive example for their childrenaitofv.

Everyone takes his full place in society in theligggand condition he exists
or has to exist. Therefore, there is a need to gkathe attitude of people and
also make operative steps in order that existirglifees and job opportunities
would be provided for those who require help ane i&r need. Conditions and
opportunities must also be created in society wkiolld promote a full life for
everyone living with a disability, so that integaat and later inclusion could be
implemented both in education and at a social level
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