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History education in Hungary faces new challenges t Hungary
having joined the European Union in 2004. This nseéor example,
concentrating on and contextualizing the so caliedopean culture,
and in parallel with this it also means the baladakscussion of
world, European, regional and national historieshaVdoes history
didactics mean nowadays in Hungary? What kind bffglds
constitute the contextualization of history methodg in Hungary,
and how does this discourse fit the European ste@avihat space is
constructed for gender history, the history of mites, or for
national, European and world history on the powetmx of history
teaching?
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The History Didactics section of the History Wo@angress held in Oslo in
2000 stated that new spaces, fields and focal pbiatl been constructed in
history teaching. For example, in the process tdctieg materials for the
syllabus this means the weakened hegemonic rof@atdnal histories and
the history of politics and events, and more spfrehistories outside
Europe, for the histories of women, children anel ¢éimvironment, and also
cultural histories (Fischerné, 2002).

My research is focused on the topic of initial tirag for history teachers
in Hungary. The analysis is based on a comparatiudy conducted in
2005, ‘The Structures and Standards of Initial flireg for History Teachers
in Europe’. The study concentrated on various elements tiirfiistory
teaching in higher education. Many important isswese included, which
addressed the content and structure of initiahitngi for history teachers.

Apart from the so called general issues and probdgeas of initial
training for history teachers | will focus on thesgtion of gender history and
minority history in the academia. | have chosers¢hivo fields because of
two main reasons. According to the questionndiresé two fields are totally
neglected and sometimes even ignored and rejeatdtiei academia, or
provided with hostile environment. My second reasothat | work in the
field of gender history, more precisely the histofywomen’s education as a
researcher, and | also consider it as one of my méiatives to create space

! Structures and Standards of Initial Training fastbiry Teachers in Europe. A Comparative
Study, organised by European Commission, Direct@aneral for Education and Culture,
University of Vienna, Department of Economic andci@b History. 2003-2006. Expert on
Hungary: Andrea Pét Participants: Tamas Foki, Andrea Boddczy, Zsuzaejbossy and
Orsolya Kereszty.
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in the academy to be able to reconstruct the krigee and foster the
gender approach in higher education.

First, based on the existing literature and thearks of the Hungarian
experts, | explore the problematic and key isswsch include for instance
the total negligence and absence of gender histioeyunequal relationship
between majority and minority issues, the questiberitical thinking in the
learning and teaching process, the negligence stbrical relationships
between the global, local, regional, national andogean levels, and also
the issue of awareness-raising about the Europiezendion.

Second, contrary to the fact that new dimensioesrmt addressed in
institutional contexts in general, some existingnbfarian approaches that
address critical issues will be discussed. Theseviations are based solely
on individual and cooperative efforts though. Adestn the Hungarian case
the products and practice of EUROCLIO (that is arternational
organization for history teachers, which deals veidactly the same issues)
are addressed in this study. Furthermore | suggegender-sensitive
approach on the content and structure of initehtng for history teachers,
which takes into account the presently neglectesieis, focusing in
particular on education for democratic citizenshighe 2f' century.

The questionnaife

Six experts from universities of Budapest, Miskalad Pécs participated in
answering the questionnaire. All the six experts w@miversity professors of
history didactics or education. They answered testionnaire in the form
of interviews, since all of them indicated thatvits impossible to cover the
particularities of the Hungarian context accordimghe questionnaire due to
its all-European categories.

The comparative questionnaire was constructedsiardardizing way to
be capable of measuring European tendencies. Teri¢fwas supposed to
use the same categories for each country, whichetsoms resulted in
situations where no possible answers could be gedvby the experts. The
aim of the questionnaire was to point out thosiedi¢hat cannot be included
in a standardized form of initial training for tosy teachers in Europe.

The questionnaire has three main parts. The flrstidl Training of
History Teachers’' includes statistical data (A)e tstructure and the
organization of initial training (B), the studer{@), the trainers (D), and the
training of teacher trainers (E). The second péfistory Teaching in
Secondary Schools’ include the subjects (F), th@lp(G), the teachers (H),
the relation between school and university (l), aheé status of the
professions ‘history’ and ‘history teaching’ (J).h& third part ‘The
Educational System’ includes general informatioroutbthe educational
system K), the diagram of the educational systejn §¢hd key data of the
educational system (M). Data on structures anddatas of initial training
was provided from year 2003/2004.

2 All the translations in the text are mine.
% The official Web Site of the questionnaire isphfitt-history.univie.ac.at/
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My paper is based on the main critical questiohshe questionnaire,
though goes further. Based on the basic findingbefjuestionnaire | aim to
explore the major problem areas, key issues andigleties of the initial
training of history teachers in Hungary, conceimespecially on the space
of gender and minority history.

‘General’ problem areas

Before analyzing the position of gender historyniitial training of history
teachers in the academy, | will discuss criticay k&sues and problems of
history teaching based on the questionnaire, bec#iusse also contribute to
the fact that this environment does not foster, dmrhetimes neglects the
gender approach in higher education. | will concdeton two areas, firstly
on the problems with the content and structureigtbly teaching in higher
education. Secondly | will discuss the situatiorpoffessors of history and
history methodology, and also the students majdrirtgstory.

One of the most problematic issues of the questibenwas the
positioning of history methodology on the power mxatof different
scientific fields. Contrary to the situation in tMéestern part of Europe,
where history methodology is considered a legitemsatientific field, in
Hungary its scientific characteristic is being diesed, and sometimes it is
even considered as a part of educational studiedigiory. Its close
connections with sociology, the history of eduaatiand psychology cannot
be doubted. Clarifying these connections and dsngsthe limits of
competence would enable professional cooperatioprajects requiring
teamwork, for example, constructing syllabi (Katoh897).

The experts pointed out that there are two mainosiog views on
history teaching in the academia at present in ldondgOne claims that the
chronological order of discussing history is thetbgay in history teaching.
The other argues that this should be rejected, aanthnovative thematic
approach should be applied. Though very distamh feach other regarding
the main questions, the two agree on the basic®lyatmat initial training
for history teachers in the academia should bedbarethe requirements of
the National Curriculum and the school leaving exation. The experts
claimed that due to the autonomy of the institigioeach has the
responsibility to construct its own syllabus, whisking into account the
accreditation requirements.

Though discussion of history in the Hungarian higb@ucation is based
on the chronological sequence of the events, m@gees is given to
synchronic and thematic discussions of historicalysis. Still, the majority
is given to political history, then social histomnd much less attention is
paid to economic history and social history. Onpegk stressed that the
further the country is from Hungary, the less hkilis to be included in the
syllabus, simply because the content of higher afituc should fit the
content of secondary education. The so called We&earopean dimension
of history teaching is getting overemphasized, ianhes not leave enough
space for the history of Central-Eastern Europespite of the European
dimension, which has created new challenges fdotdyigeaching due to
Hungary’'s access to the European Union in May, 20@4ch supposes a
special focus on creating connections and relatipss that make the
European culture different from the ‘other’, thegimal identity has had
little influence on history teaching (Knausz, 2Q01his would be important,
since ‘Central-Europe is not only a region, but enax philosophy:
recognizing the fact that the problems of thesenties and peoples have
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almost the same structures, and these are diffen@ntthe problems of the
orthodox East and the developed West' (Knausz, 2001

When the questionnaire was conducted in 2004, bilgeanain problem
fields was argued to be the confused and undefsitedtion of Education
for Democratic Citizenship (EDC), but due to theldma process some
institutions accredited new majors, such as EDQ. dwy EDC, but many
other departments are being formed and also newrsaje accredited from
2006 due to the Bologna process. This tendencyibaigs to the formation
of Gender Studies courses also form 2006.

Another lacking factor is the absence of the udifigofessional profile
for history teachers. However, one of the expdeasned that together with
the students they create a profile each year. Thiggprofessional profile is
based on the shared experiences, needs, interastknawledges of the
students. The absence of the professional prodifees to demonstrate the
contingency that means that it is basically theviddal professor’'s and the
students’ responsibility to construct, carry outl @olve particular questions.
When this is so with the so called general isswEs thich involve
everybody in the field of history teaching, we oaasily think about the
balance of individual efforts and institutional pessibilities concerning
gender history in initial training for history tdears.

Apart from the problems with the content and theicture of history
teaching in higher education, another issue wdsdécontinuing education
courses offered for professors of history methoghpldpart from this, no
PhD course has been offered in history methodolaigyhe universities.
Those, who wish to continue their education, shaldda PhD either from
history or from educational studies, or as thedthiption should educate
themselves individually.

From 1998 it is a requirement at universities apitbges in Hungary that
the future teachers take part in constructing ilals and other documents.
The students also have the rights and responigbilid create and revise the
structures and details of certain courses. Onertieehand one of the experts
of the questionnaire mentioned that no matter stisdeave the rights to take
part in constructing the semester; they usuallyndfy due to lack of such
initiatives in primary and high school. On the oth@nd the same expert
admitted afterwards that even he as the professwiaers this opportunity
for students a fake democracy, since it is a chércene professor to get rid
of responsibility.

Where is minority history?

Minority history does not constitute a relevanttpsrhistory teaching in the

academy in Hungary. There are two basic reasorthdéoseparate discussion
of minority issues and minority history. The fiistthat history should offer

reference points for the identities of the minestiand second, that if the
majority and the minority constitute the societiyeit learning from each

other and living with each other, the respect atikhawledgment of each

other’s particularities is the basis of social pe@tnausz, 2001).
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Knausz (2001) argues that based on the conceptpluoélity and
diversity ‘history teaching is mostly about the afisity of people, therefore
it is considered as extremely important in fostgrithe acceptance of
otherness, practicing tolerance towards other mgtand life styles. This
could also be read that the aim is to produce oggrin students that
promote that they not only tolerate people thinkidgferently, but
understand them, and make efforts to include theegaof the others into
their own system of values’ (Knausz, 2001). Thougbnsider the absence
and negligence of minority history a crucial prabld do not agree with the
reasoning of the quote above, since it does ndégatebn the problem of
‘otherness’ and being ‘different’. | think it is portant to avoid the we-
others dichotomy, in which situation it is ‘we’ tha supposed to understand
the ‘other’ and learn from them. Apart from thifietuse of difference
always suggests something that is ‘normal’ andé¢keis different.

Since history education is managed at differeit zarious departments
in the academia, there is diversity in terms of tghbility of minority
issues, and also gender history. Only one experthef questionnaire
highlighted on the situation of roma people as lmeihg a relevant part of
history education in the academia. According to,ramother essential part
could be the discussion of the minorities after Ti@non Peace Treaty,
which is usually part of the majority history, whas it should not be. Both
minority and gender issues raise the questioneopdsition of those who are
creating history, and also the position of the gssbr in the academy.

Where is gender history?

Eva Thun (2002) discusses in detail the positionGehder Studies and
Women’s Studies in Hungary. She finds that thegratgon process of
Women'’s Studies and Gender Studies in the Hungduigimer educational
system can only be described as a patchwork. Tieare been some courses
related either to Gender Studies or to Women'si8suat some departments
of the so called traditional disciplines, but thieécoming an organic part of
the system has not started yet. In spite of thiwithaal efforts and initiatives
of some professors, the environment of the unityersemains hostile
towards Gender Studies and Women’s Studies. Thguear that this
phenomena is due to the fact that the so callgitivaal environment of the
university makes it difficult to discuss and coaosttthe position of Gender
Studies and Women's Studies in the academia. Pedsymthese
circumstances contribute to the lack of source dwrations and literature
in these fields. Journals of different disciplineave published various
papers related to Gender and Women's Studies, Ibeget cannot be
considered as continuous and repeated practices (P0902). There is only
one institution, the Central European Universitattthas established a
Gender Studies department. The department offersa¢idsn in English on
a postgraduate level.

Just as minority histories, gender history alscsdua constitute a part of
initial training for history teachers. The opiniohone of the experts of the
guestionnaire describes the mainstream attitudarttsmgender history in the
academia in Hungary, when it was stated that tiparsge discussion of
gender history is completely useless, and insteak remphasis should be
given to the history of marriage, in particular thestory of married
heterosexual couples, and also the history ofbtifée.
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Apart from the initiatives in institutionalized Higr education, there are
also important private and collective venturesrigrate gender history a
part of the syllabus, and also to foster the gers@asitive approaches in
history teaching, analysis, and education (Thui®220Fostering the gender
approach was the main aim of an accredited furltkercation for history
teachers and university students majoring in hjstdhe project ‘Teaching
women'’s history and children’s history in high solg claimed that ‘If it is
true for the situation of women that they were siie in history, and the
men-dominated power relations denied them their mgdependent actions,
it is more relevant for children too. However, imetcourse of the last
century defining and enforcing children’s rightsdaalso fighting for
women’s rights are the stories of success; thezefloey are to be taught.
The project was one part of a bigger program calldidtory and the
teaching of history in South-east Europe’. Its ams to discuss the history
of South and Eastern Europe from the point of teesgns, and not from
politics. The final outcomes of the project wereotmaterials for high
schools, namely ‘Childhood in the past. 19*2€entury’ and ‘Men and
Women in the past. 19-20century’. Instead of concentrating on the
differences, the focus points of these two volumese the shared and
common problems of the region, especially on theticans between women
and men (Kanusz, 2001).

In one of the last sections of the paper | hameedito include a list that
highlights the (in) visibility and space of gendeistory issues in the
academies in Hungary. The list would have included name of the
academies that had gender history courses lastssemgnfortunately, not
even one gender history course was offered lasestm at Hungarian
universities and colleges. The absence of the disarly indicates the
environment where individuals working in the filed gender history are
supposed to work.

Plans and possible contributions

| have discussed the key issues and problems tidlitiaining for history

teachers, especially concentrating on the issgermder history and minority
history. One immediate step should be the critiegision of the content of
history education in the Hungarian academy, incigdhe re-discussion of
the relationship between national, regional, Euanpand world histories,
and also the visibility of gender and minority bist Another close step
would be the definition and positioning of histadidactics on the power
matrix of the academia, and the discussion of diecritical questions
among various scientists, both from Hungary, arsb dom parts of the
world.

One example that aims to establish strong colldisoraand close
relationship between the participants is EUROCLHattwas established
with the help of the European Council. It includesropean, regional and
national Teachers’ Associations, and aims to hapty teaching, in terms
of living in peace, democracy, and developing caitithinking. Apart from
EUROCLIO, the European Council makes efforts ifiedént fields as well,
such as having organized the conference ‘The rblaon-governmental
organizations in the field of Education for DemdiraCitizenship’ that
aimed to develop a forum where the participantddcdiscuss their topics,
and they could also learn from each others’ exasnptel experiences. The
issues discussed at the conference are similarhéo problem areas
highlighted in this questionnaire and selectedHi® paper. One of the main
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foci of the conference was the positioning of thedpean dimension after
2004, of which Education for Democratic Citizenshigolves a great part.
One defined aim of the conference was to providesor those initiatives
coming from the civil society that are working imetfield of education for
democratic citizenship, in the field of informalusgtion.

Another way of managing the absence of, for exajrgdeder history is
the strengthening the connection between formal iaf@mal education,
and increasing the role of civil society in thi®pess. This contribution may
create an important space not necessarily in tiredfloacademia, but in the
form of initiatives coming from the civil societ@ne initiative is from our
Hungarian NGO called IgEN, International Gender &gy Network that
aims to organize a Feminist Open University (FQdJ¥eries of roundtable
discussions open for anybody interested in gendédrfaminist issues. The
university will take 18 months, from January 20@6June 2007. Having
completed the course, the knowledge and the exmaseof the course will
be published in a book. The course will be a sgacehose professionals
and non-professionals who are working on issuegy@linterested in issues
that are connected to gender and feminism, and alglatform for future
initiatives and projects that are critical to tlealization of women’s human
rights. The Feminist Open University is unique histfield in Hungary,
since it aims to provide a platform for future iaitons for those who wish
to share a common ground. The topics of the FetmDypen University will
differ from session to session, and will includa, éxample politics, history,
education, environment protection, media, bodyggaohy, etc. Technically
the Feminist Open University will be organized orecenonth, and each
session will take four hours. A person, who haspitudessional background
and knowledge about that particular field, will dked to lead each session,
and each discussion will be based on readingstedlé&y professionals and
provided by the organizers. Each session is to ddenated by a member of
our association.

| started my paper with a personal reason why él@nosen minority and
gender history to concentrate upon, and | will dlatsh my paper with a
personal contribution. As it could be read earlibere were no courses
offered in gender history at universities and @ last semester. From
next year though, there will be at least three sesiroffered by three
universities. As | consider myself working in theed of gender history in
the academy in the future one of the courses isredf by me, with the
special aim to create space for gender historgeracademy.

In sum as for the situation of gender history andamity history in
Hungary it is important to consider that individeaintributions are needed
especially when the formal educational system ighlki resistive and
rejective towards the gender approach in highecattbn. One of the result
of this situation is that those individuals working the fields of Gender
Studies, who ‘speak the same language’, have beeatig informal
networks with the help of which keeping in touclelging each other,
working with and learning from each other is gefteasier, and also in the
hope of reconstructing knowledge to be able to troos space for the
gender approach in the academy too.
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