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Vocation or compulsion? Examining practising educators’
career commitment motives

Eva Szab6 — Gabriella Fehérvary

Abstract

Commitment to a career in teaching is not only important for successful performance, but also for preventing
burnout. In our research, we wanted to explore the factors that play a role in keeping teachers in the teaching
profession, despite or even in spite of increasingly difficult working conditions. Our questionnaire survey,
based on both qualitative and quantitative methodologies, involved 149 teachers. We used an open-ended ques-
tion to investigate the factors of staying in teaching, while burnout was measured using a questionnaire devel-
oped by Jagodics and Szabo (2014). Job commitment and intention to leave the profession were measured with
one item each. Content analysis using AGA (Szalay and Brent,1967) method revealed that the most prevalent
career retention forces were psychological rewards of work and love of children. Intrinsic motivational factors
were more important than extrinsic ones, such as coercion or work-related circumstantial benefits. However, for
teachers who showed stronger signs of burnout, these extrinsic factors played a greater role in career retention
than for their colleagues who did not show burnout. Our results confirm that the main attraction of a career in
teaching, besides the love of working with children, is the freedom to work creatively, the persistent absence
or severe limitation of which may contribute to leaving the profession.
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Hungarian adaptation of the Five Facet Mindfulness Questionnaire
(FFMQ-24) and results of pilot studies in the case of 10 grade students

Imola Budis

Abstract
Mindfulness is a rather new research area in Hungary and there is no empirical research in the field of education
regarding this phenomenon. The aim of our study is to report about the domestic adaptational process of the
FFMQ-24 measurement tool and the results of two pilot studies carried out among 10% graders. Using SPSS,
Jamovi and SmartPLS3 programs, we examined the function and indicators of goodness of the adapted ques-
tionnaire through detailed statistical data analysis. The purpose of these examinations was to create a question-
naire version with adequate reliability, factor structure and item-level discriminant validity values. The second
version of the questionnaire was applied in this research, which was developed based on the results of the first
version of the questionnaire. The factor structure and internal consistency of the latter instrument version are
particularly good despite the small sample-size (n=66). The RMSEA value (0.080) also indicates an excellent
fit. All in all, three items did not have a perfect fit. Item 23 (acting with awareness factor), probably did not
function properly due to individual preferences. In the case of statements 18 and 21 (nonreactivity factor), the
latent effects of the virus situation may have influenced the response patterns of the participating students.
The entire questionnaire has good reliability (¢=0.803). Among the five subscales, only the Cronbach-a value
(=0.487) of acting with awareness is less adequate, while its CR value (0.711) showing structural reliability is
acceptable, so the items fulfil their function and are suitable for data collection. The reliability (0¢=0.586-0.779)
and CR values (0.696-0.850) of the other subscales indicate adequate functioning. Summarizing the results, the
second version of the questionnaire can be considered as a reliable tool for measuring mindfulness in Hungary.

Keywords: mindfulness, questionnaire-adaptation, confirmatory factor-analysis
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Developing outside-class, self-regulated vocabulary learning
from secondary-school teachers’ viewpoints: Cognitive,
motivational and pedagogical interrelations and effects

Szabina Adamku

Abstract

Self-regulated learning, that is, controlled outside-class learning processes, has been gaining more and more
ground with today’s information and technology development. It is especially true in the field of English lan-
guage acquisition, within which vocabulary learning is one of the most important aspects. As self-regulated
learning (SRL) can be developed (Lewis & Vialleton, 2011), pedagogy plays an essential role in the promotion
of students’ outside-class learning processes, the success of which may be influenced by effective strategy use.
This strategy use can be promoted by teachers. The present quantitative questionnaire study inquired about the
in-class developmental processes of self-regulated vocabulary learning (SRVL) and its underlying factors, such
as perceived opportunities and feasibility, as well as self-efficacy and motivation for developing SRVL, among
Hungarian secondary-school English teachers (N = 86). The results show the teachers’ positive attitude towards
the development of SRVL but indicate lower averages regarding the actual developmental mechanisms. How-
ever, teachers who develop SRVL proved to apply all scrutinized mechanisms; they develop both self-regulated
learning strategy use and vocabulary note-taking processes, moreover, they equally track these activities of
their learners. Several connections and effects were significant between the development of SRVL and its
underlying factors, which proves the importance of teachers’ perceptions, self-efficacy beliefs and motivation
in their development and promotion of SRVL. Although the sample size and the self-selective participation in
the study does not allow for generalization to the population, the results carry certain implications in the topic,
regarding, for instance, educational activities and teacher training; furthermore, they can serve as directions
for further investigation.

Keywords: self-regulated learning, vocabulary acquisition, teachers’ views, teaching languages, L2 acquisition

Detecting perfectionist behaviour during literature
therapy groups session among adolescents

Zsoka Gal — Anita G. Toth

Abstract

During the pandemic, not only the economic and social effects had to be considered, but also people’s psycho-
logical condition required special attention and care. The unusual teaching situation caused by the coronavirus
and digital education, which to this day has had an impact on the students’ performance at school, also needs
to be mentioned. Digital education has required, from teachers and students alike, to rethink and redesign the
teaching material, and how it is delivered. Adjusting to the new situation and being forced to stay at home is a
huge emotional burden and a shock for anyone, although we believe that it is especially the young adolescents
and adolescents who suffer the most from this, who might feel lost without their friends and peers. Literature,
reading, and other similar forms of mental recreation match well with the ‘stay at home’ principle. As we
know, the world of books keeps our minds busy and organised, and reading can be a good option to fill in the
increased leisure time. The aim of this study is to present the advantages and disadvantages of bibliotherapy for
adolescents, focusing on the performance anxiety caused by the epidemic situation. Among other things, it will
also describe the procrastination and perfectionist behaviour that emerged during the sessions. We believe that
the data obtained from bibliotherapy group sessions can be useful for understanding this phenomenon and for
developing targeted interventions in counselling with adolescents and in working with teachers.

Keywords: literature therapy, bibliotherapy, perfectionism, adolescence, pandemic
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Inherited fairy tales — The presence of family mythology in
Magda Szabé’s and Lenke Jablonczay’s fairy tales

Villé Buda

Abstract

In several of her autobiographically inspired works (such as Okiit or Fiir Elise), Magda Szabo referred to the
fact that her mother, Lenke Jablonczay, was a published writer, whose extensive imagination greatly influenced
her fairy tales, and without whom Tiindér Lala, Sziget-kék, or Barany Boldizsar would not have been possible.
This raises the question of how Magda Szabo drew on her mother’s fairy tales, what identifiable elements
and motifs she lifted from her stories, and how much the author relied on the so-called “family mythology”,
which had been created by her mother in creating her own unique stories. In the present study, I compare
Magda Szab6’s Tiindér Lala, published in 1965, with her mother’s story A boldogsag gytiriije (‘The Ring of
Happiness’), which was published in 1925 in the political daily Egyetértés as a serial story. In examining the
similarities between the two works, I focus on the characteristics of world building and the peculiarities of the
plot in the two stories. On the basis of these main aspects, I will take stock of the world-building devices of the
two works (the use of space, the form of government, the diversity of the species inhabiting the two worlds,
the existence of a science-centred world view, the use of language and words) and the congruent moments in the
plots. My work shows that Magda Szab6 not only drew on her mother’s story in creating the imagined world,
but also adopted certain historical elements in writing the plot.

Keywords: Magda Szabo, Lenke Jablonczay, comparison, fairy tale, world-building, family mythology

The first phase of the development of supplementary
education in Hungary, between 1898-1920

Krisztina Kovacs

Abstract
This study deals with the history of remedial education for students with mild intellectual disabilities in Hungary,
which was created in the first half of the 20t century mainly based on the German model (cf. Gordosné, 1996,
2000; Mesterhazi, 2019). The study presents an institutional development path with social and institutional
historical connections in mind. It explores the innovative processes of the first phase of Hungarian supplemen-
tary education from 1898 to 1920. It examines the institutional background within the framework of which
professional thinking about students with mild intellectual disabilities was most prominent in the 19" century.

Keywords: educational history, special education, school history, auxiliary school, students with mild intel-
lectual disabilities
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Budis Imola

A tudatos jelenlét 6t aspektusa-
nak mérésére alkalmas kérdoiv
(FFMQ-24) hazai adaptacioja és
10. évfolyamos tanulok korében
végzett eloméréseinek eredményei

A tudatos jelenlét azzal kezdodik, hogy a figye-

lem fokuszanak szabalyozasaval tudatositjuk az
aktualis tapasztalatokat, vagyis odafigyeliink a
gondolatok, az érzések és az érzetek pillanatrol pil-
lanatra torténo valtozasara (Bishop és mtsai, 2004).
A fejlesztéseknél gyakran a 1égzést alkalmazzak
»horgonyként”, az erre iranyulé folyamatos fokusz
igy az aktudlis tapasztalathoz rogziti a figyelmet.

A mindfulness neurobioldgiai kutatasai alapjan a
gyakorlas a rugalmassagot (flexibility), illetve mind
a figyelmi, mind az érzelmi 6nszabalyozast elésegit-
heti (Meiklejohn és mtsai, 2012). A valtasi készségek
lehetévé teszik a tanuld szamara, hogy a figyelmet
visszairanyitsa a 1égzésre, amint egy gondolatot,
érzést vagy érzetet elfogadott a tudataramban.

A valtas magaban foglalja a figyelem rugalmassa-
gat, igy az egyik targyrol a masikra helyezheti at a
fokuszt (Bishop és mtsai, 2004; Posner, 1980).

Szabé Eva — Fehérviry Gabriella
Hivatas vagy kényszer?

A gyakorlo pedagogusok palya-
elkotelezodési motivaciojanak
vizsgalata

A tandari palyardl valo elvandorlas egyre sulyosabb
problémat jelent a hazai oktatasiigyben is. Kutata-
sunkban arra a kérdésre kerestiink valaszt, hogy
melyek azok a tényezok, amelyek elésegitik, hogy a
pedagégusok akar a nehezed6 munkafeltételek mel-
lett is a palyan maradjanak. Ennek vizsgalatiahoz
részben kvalitativ médszert valasztottunk. Ered-
ményeink f6 vonalakban alatamasztottik a korabbi
hazai és nemzetkozi kutatasok altal feltart ered-
ményeket (Perrachione, Rosser és Peterson, 2008;
Skaalvik és Skaalvik, 2015). Az altalunk megkérde-
zett pedagogusok is az intrinzik motivacios ténye-
zoket emlitették elsé helyen, viszonylag nagyobb
sullyal. Ami a palyan tartja a pedagogusokat sajat
bevallasuk szerint, az els6sorban a munka kozben
meg¢élt pszicholégiai jutalom, azaz a valtozatossag,
kreativitas és a szabadsag lehetosége. A gyermek-
szeretet és a tanitas szeretete szintén el6kelé helyet
foglal el a kategoria rangsorban. Ugyanakkor fontos
megemliteni, hogy a kényszer is megjelenik a palyan
maradas indokaként.

Addamku Szabina

A tanoran Kiviili, 6nszabalyozott
szotanulas fejlesztése kozép-
iskolai angoltanarok szem-
sz0gébol: kognitiv, motivacios,
pedagogiai osszefiiggések és
hatasok

Az itt bemutatott tanulmany az angoltanulék
onszabalyozott szétanulasi folyamatainak fejlesz-
tését tanari oldalrol vizsgalta. Az 6nszabalyozott
tanulasi folyamatok elésegitik a tanulast (David és
mtsai, 2014). Ezek fejleszthet6é folyamatok (Lewis
és Vialleton, 2011), igy a pedagogiai tamogatas
szerepet jatszhat az 6nszabalyozott tanulds mingsé-
gében és sikerességében (Joo és mtsai, 2000; Nagy
és D. Molnar, 2017; Young, 2005; Zimmerman,
2008). Ennek fontossagat pedig az itt megkérdezett
tanarok is jelolték, tovabba arra is fény deriilt, hogy
errdl tanuldikkal is folytatnak diskurzusokat, ami a
regresszios eredmények alapjan befolyasolé ténye-
z0je is az onszabalyozo stratégiak fejlesztésének.
Mivel a szotanulas a nyelvelsajatitas egyik legfon-
tosabb eleme (Folse, 2011; Ghazal, 2007), a kutatas
erre az aspektusra sziikitve vette gorcso ala az
angoltanarok onszabalyozott tanulast fejleszto
mechanizmusait.

Kovacs Krisztina

A Kkisegit6 iskolaztatas
kialakulasanak elso szakasza
Magyarorszagon, 1898-1920
kozott

Jelen tanulmany, egy nagyobb kutatas részeként,

az enyhén értelmi fogyatékos tanulok szamara
Magyarorszagon, a 20. sziazad els6 felében létrejott
kisegit6 iskolak genezisével foglalkozik. Intézmény-
fejlodési utat mutat be tarsadalom- és intézmény-
torténeti osszefiiggéseket szem elott tartva. Feltarja
a magyar Kisegito iskolaztatas elsé szakaszanak
innovativ folyamatait. A kutatas interdiszciplinaris
alapozasi, a feldolgozott téma foként a gyoégypeda-
gogia-torténeti kutatasokhoz (pl. Gordosné, 2001;
Mesterhazi, 2019; Varga és Hatos, 2015) kapcsolé-
dik, valamint épit a modern magyar iskolarendszer
kialakulasaval foglalkozé neveléstorténeti kutatasi
eredményekre (pl. Kelemen, 2004; Németh, 2005,
2012; Pukanszky és Nobik, 2015). Magyarorszagon
az elmult évtizedekben leginkabb a gyégypedagogiai
kutatasokban jelentek meg az enyhén értelmi fogya-
tékos tanulok iskoldztatasanak kialakuldsaval és
valtozasaival foglalkozé irasok, melyek jelen kutatas
kozvetlen el6zményeit jelentik.





