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Investigating the application of active learning methods
among primary and secondary school teachers

Gréta Banfi— Erzsébet Korom

Abstract

This paper presents the results of a questionnaire survey which inquired about primary and secondary school
teachers’ (n=182) use of different learning organisational- and teaching methods. There was a particular focus
on active learning, its judgement, and the difficulties of spreading it as perceived by teachers. The survey took
place in schools in four cities in the Southern Great Plain region. The 43-item paper-based questionnaire con-
sists of four sections, each with good reliability (Cronbach’s alpha: 0.86-0.92). Data were analysed and com-
pared by school type, in humanities/sciences subsamples based on teachers’ subjects, and in three subsamples
based on professional experience. Results show that the teachers included in the study consider teaching
objectives related to active learning to be important, but that there are differences in the use of active learning
methods across the subsamples. In primary schools, individual-, pair- and group work are more common and
active learning methods are more widespread. Computer-assisted learning, inquiry-based learning, and student
experimentation are more frequently used by teachers who teach sciences, and mainly by those at the beginning
of their careers. Among the difficulties related to active learning, teachers in both types of schools highlighted
the lack of curricular support, the appropriate teaching materials and teaching support materials, as well as
time constraints and large class sizes. The least perceived problem is methodological uncertainty. Those with
the least professional experience have the most methodological difficulties, but those who have been in the
profession for more than 20 years are often uncertain about the use of active learning methods. Participation in
training has a positive impact on the use of active learning methods.

Keywords: active learning, instructional methods, teachers’ questionnaire survey, primary and secondary
school

Factors influencing attitudes toward distance education
on a sample of primary school students living
in disadvantaged regions

Karolina Eszter Kovacs — Kitti Mercz-Madarassy

Abstract
The investigation of disadvantaged children is a priority area concerning both education and health. The
more negative attitudes towards learning, lower academic achievement and more negative manifestations of
non-academic achievement indicators such as health and sport among disadvantaged young people have been
highlighted in several studies. However, little attention has been paid to pandemic-specific investigations of the
recent years. Although research has been conducted on the impact of pandemic COVID-19 on young people’s
education and social inclusion, very few studies have focused on young people in rural and disadvantaged
areas. In the present study, we aim to explore attitudes towards distance education and the factors that influence
them in a disadvantaged sample (N=305) of 7-8th grade students studying in disadvantaged settlements. In our
questionnaire, attitudes towards distance education were investigated using a 16-item instrument in Hungarian
(based on Dlugosz, 2022), and the impact factors were measured using validated instruments of well-being,
perceived stress and peer support, as well as independent questions on support and academic achievement, in
addition to social background variables. The results indicate that four factors (learning difficulties, poor health,
time management and safety, and distance learning preference) can be distinguished in the attitudes toward
distance education. Concerning social background, the effects of gender, type of settlement, deprivation and
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objective financial status can be identified in distance learning preference and perceptions of poor health.
Regarding the health indicators, the protective role of support from teachers and the hindering role of stress
indicators were found. The role of variables related to academic performance was not significant. Overall,
the factors influencing attitudes towards distance education partly follow the trends of the factors influencing
perceptions of traditional education. However, it is necessary to stress the manifestation of the pandemic, in
its crisis nature, which highlights the role of components such as peer support, certain stress components, or
even the disadvantage itself. These segments need to be highlighted, and, in case of a similar crisis, particular
attention should be paid to prevention and intervention strategies focusing on these factors.

Keywords: remote education, attitude analysis, disadvantaged situation, health, social support

Investigation of the effectiveness of prison education
among female prisoners

Barbara Di Blasio — Adrienn Acs-Bir6

Abstract

In our study, we present the empirical data used by international research to prove the effectiveness and useful-
ness of education in prisons. The goal of our research is related to this, the establishment of female prisoners’
profile of from the point of view of education and training, which is also a neglected area on international
level. In our study, we used a measuring device that can be easily incorporated and applied in the prison edu-
cation system. With the Cognitive Profile Test, we measured three main areas: cognitive abilities, information
processing, school skills. We sought the answer to the following question: to what extent the current school
preparation supporting reintegration contribute to the social reintegration of women after release. Based on our
results, the studied group shows a significant difference compared to the characteristics of the adult population
serving as reference group. Deficiencies in the cognitive areas necessary for the development of a life manage-
ment strategy supporting reintegration are significant. It was confirmed that women’s strengths in education
(attention, holistic thinking) and their advantageous skill level has not been exploited yet. There is no targeted
help for their weaknesses (school skills, abstraction, sequential thinking), so the impact of the improvements
is contingent. Our research confirmed that the methodology of prison education organized on the model of the
majority school is not very effective for female convicts who struggle with a complex network of problems.

Keywords: female prisoners; ability profile; special pedagogy; return to society; methodology of prison education

Attempts of restricting the professional authority
in the secondary school teacher training after the great war

Imre Garai

Abstract
Modern professional occupations including the professional groups which exercised authority over second-
ary teacher training emerged in Hungary in the second half of the 19" century. Their professional field was
monopolized by the bureaucratic regulatory system of the state thanks to the close cooperation between the
ministerial branch and the professionals. However, this partnership broke up during the Great War and the
era following it. In this study, through the personal nominations of the secondary teacher training institution,
the initiated changes in the curriculum of the teacher training institution and the reform of the training of PE
teachers are investigated from the perspective of whether the professional group scrutinizing the secondary
teacher training were deprofessionalized as a result of the endeavour of the state to intrigue into the internal
affairs of the teacher training institutions. The current paper intends to present the preliminary results of a
research project, which could be labelled as a deductive and idiographic type of investigation based on the
examination of archival and secondary types of sources. Document analysis of archival sources and secondary
literature review were employed as primary methodologies. Out of the main research questions of the research
project, the analytical aspect of revealing the nature of the connection and its changes between the Ministry of
Religion and Public Education and the professional institutions of secondary teacher training are investigated
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in this study. The previously mentioned measures almost resulted in the dissolution of the boundaries of the
theoretical-ideological frames of secondary teacher training, which were solidified before 1920 and played a
crucial role in monopolizing the scrutiny over secondary teacher training. Additionally, the cessation of the
previously established ideological background of the teacher training could have led to limiting the operation
of professional institutions based on professional competencies. Thus, it would have resulted in an immediate
deprofessionalization of the professional group. Even though the professional institutions managed to evade
the immediate deprofessionalization through a fortuitous involvement of an influential politician, who was in
favour of the argument of the professionals against the planned measurements of the ministry. Still, this did not
result in decreasing the recurrence of state intrusions in the rest of the Horthy-era.

Keywords: secondary school teacher training, teacher training institute, reform of PE teacher training, depro-
fessionalization

Measurement and evaluation expected of teachers —
in the light of a research

Anik6 Banné Mészaros

Abstract

Professional requirements towards teachers are described as teacher competencies, in which no. six elaborates
educational assessment. Self-assessment in the educational institution, school inspection and certification
process by external delegate were investigated regarding the fulfilling the requirements. Successful execu-
tion of the nine teacher competencies presents a variable challenge for each teacher. We researched how the
teachers participating in the preparatory training for the professional examination at the Faculty of Pedagogy
of the Karoli Gaspar Reformed University evaluate their own performances regarding competence 6: which
requirements make them face difficulties and which do not. Content analysis of students’ essays was conducted
on students’ essays. Our research is based on the content analysis of these essays. Competence 6th contains
10 indicators (subareas). We examined which indicators were mentioned; which were stated 100% achievable;
and in what proportion indicators were considered easy or difficult to achieve by teachers in different areas of
public education (kindergarten, primary- and secondary school). Kindergarten teachers mentioned 44% of the
indicators, while primary- and secondary school teachers mentioned 52.5%. In all groups, the proportion of
positive answers was very high, over 80%. The number of indicators that were considered successfully com-
pleted were seven among kindergarten teachers, four among lower-grade elementary teachers, and two among
secondary school teachers. All indicators were mentioned to some extent, but indicators 6.1-4 and 6.8 were
mentioned by less than half in all groups. It was found that teachers try to fulfil the requirements; the difficulties
at different school levels are distinct; and declaration of professional difficulties is typically not followed by
an action plan to improve.

Keywords: Iskolakultira, teacher competence, educational assessment

Fair play teaching methods among Turkish, Kenyan and Hungarian
physical education teachers — qualitative examination

Gabriella Hideg— Giilfem Sezen-Balcikanli — Aysegiil Gamze Ceren

Abstract
Education in the spirit of fair play is a task at all levels of the sport, but it is especially important in the training of
schoolchildrenand futurecoaches, physicaleducatorsandteachers. Inourexperience, theyearsspentinsportsand the
experience gainedtheredonotinthemselves guaranteethe developmentofavalueorientation forsport-likebehaviour.
The aim of our study is to examine the level at which physical education teachers from different cultures can
and do apply fair play education methods.

In the framework of online interviews, 9 open-ended questions were asked. The respond-
ents were physical education teachers from three countries - Turkey, Hungary, and Kenya. The
first question asked how teachers define fair play. The second question was about the importance
of fair play education, and the last one asked about the methods they used in fair play education. The
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sample included 26 physical education teachers, 10 Turkish, 10 Hungarian and 6 Kenyan physical educa-
tion teachers. The responses to the interview questions were analysed using a qualitative research method.
Results show that physical education teachers in all three cultures believe in the importance of fair play educa-
tion, but the methods they use are not sufficient to teach fair play successfully and effectively.

Keywords: Fair Play education, teaching methodology, physical education teachers, international review
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a tartalombal

Banfi Gréta — Korom Erzsébet

Tanuloi aktivitasra alapozott
oktatasi modszerek
alkalmazasanak vizsgalata
altalanos és kozépiskolai tanarok
korében

Az aktiv tanulassal kapcsolatos nehézségek koziil

a tanarok mindkét iskolatipusban a tantervi timo-
gatas, valamint a megfelelé tananyag és tanari
segédanyag hianyat, tovabba a feszitett tempoja
tananyag-feldolgozast és a magas osztalylétszamot
emelik ki. Legkevésbé a modszertani bizonytalansa-
got érzik problémanak. A human szakosok jobban
aggodnak a fegyelmezetlenség és a magas osztaly-
1étszam miatt, mint a real szakosok. A legkevesebb
szakmai tapasztalattal rendelkez6k kiizdenek legin-
kabb az altalunk vizsgalt nehézségekkel, de az aktiv
tanulasi modszerek hasznalatiban a 20 évnél régebb
ota palyan levok is gyakran bizonytalanok. Ezek

az eredmények magyarazhatok azzal, hogy néhany
aktiv tanulisi médszer, mint példiul a kutatasalapu
tanulas, a problémaalapu tanulas, a szamitogéppel
tamogatott kollaborativ tanulas, a jaték, szimulacié
az utobbi évtizedben kezdett intenzivebben megje-
lenni a hazai médszertani kutatasokban, a tanar-
képzésben, -tovabbképzésben, és mindezek hatasara
az oktatasi gyakorlatban.

Kovacs Karolina Eszter — Mercz-
Madarassy Kitti

Hatranyos helyzetii térségekben
tanulo altalanos iskolasok
tavolléti oktatassal kapcsolatos
attitiidjeire hato tényezok

A faktorok atlagértékei alapjan lathatd, hogy az id6-
sporolas és biztonsag faktor a legjellemzébb a min-
tara, ami azt sugallja, hogy a tanul6k megtalaltak az
alapvetéen negativ helyzet pozitiv oldalat a hatrany-
bol kvazi elényt kovacsolva, ami a mentalis egészség
és a megkiizdés szempontjabol kiemelkedden fontos
(Kovacs, 2020). A tavoktatas-preferencia viszonylag
magas értéke azt az érzetet kelti, hogy a tanulék
hajlamosak lehetnek atallni egy tartos online okta-
tasi periddusra, ami adott esetben el6nyos lehet.
Ugyanakkor felhivja a figyelmet a hagyomanyos
oktatassal kapcsolatos esetleges negativ megitélésre,
amely hosszi tivon novelheti a lemorzsolédas esé-
lyét. A tanulasi problémak faktor atlagértékei a har-
madik helyre keriiltek a mintaban, ami azt sugallja,
hogy a tanuléknak kevésbé kellett komoly tanulma-
nyokkal osszefiigg6é problémakkal szembenézni.

Di Blasio Barbara —Acs-Biré
Adrienn

A bortonoktatas
hatékonysaganak vizsgalata noi
fogvatartottak korében

Az oktatas révén a ,,valami cselekvés” gondolata
szemben all a ,,semmilyen cselekvéssel”, ,,az ido
pazarlasaval” és a ,,paternalisztikus megévas”
élményével, amelyek a borton vilagaban kiilonb6z6
vonatkozasban érvényesek. Az ilyen megjegyzések
arra utalnak, hogy a bortonidé eredménytelen és
értelmetlen modon telik el. A fogvatartottak részé-
rol tipikus nyilatkozat: ,,A legnagyobb probléma a
bortonben, hogy oly sok évet vesztegettem el.” Azok
a rabok, akik az oktatasban olyan Kivezet6 utat lat-
nak, amely lehetévé teszi az élet feletti ellenérzést,
a termelékenységet, eloszeretettel jelentkeznek a
Kiilonboz6 oktatasi programokra. Osztonzést érez-
nek az onhatékonysag megtapasztalasara egy olyan
kornyezetben, amely jellemzden a passzivitast és a
személyes autonémia tagadasat segiti el6.

Garai Imre

A szakértoi autoritas
korlatozasara tett kisérletek
a kozépiskolai tanarképzés
teriiletén az elso vilaghaborut
kovetéen

Ez az egyoldalu valtozas felveti a professzionaliza-
cié-elméletek kritikai megkozelitésében alkalmazott
deprofesszionalizacié fogalmanak alkalmazasi lehe-
téségét. Mivel a modern hivatascsoportok eredetileg
a polgari tarsadalom keretei kozott formalodtak,
igy a tarsadalmi keretek megvaltozasaval a szak-
ért6i csoportok miikédésének bizonyos aspektusai
részlegesen vagy teljesen megsziinhettek. Depro-
fesszionalizacio abban az esetben fordulhatott elo,
ha az dllamhatalom (1) megsziintette a professzios
intézményeket, (2) felfiiggesztette a szakért6i cso-
port egészének vagy egyes tagjainak miikodési enge-
délyét, (3) az utanpétlasi folyamatokba egyoldalian
beavatkozott, (4) megsziintette a szakérték kiemelt
tarsadalmi statuszat, esetleg (5) a szakértdi csoport
miikodésének ideologiai hatterét fiiggesztette fel,
vagy modositotta egyoldaliian (Friedson, 2001.
128-130.).



