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A szam tanulmanyainak
¢és szemléinek
angol nyelvu osszefoglaloi

Empirical study of student dropout — theoretical
and methodological frameworks

Anik¢6 Fehérvari — Eva Magyar — Krisztian Széll

Abstract

The introductory chapter of this thematic issue presents the background of a complex research study that aims
to analyse school dropout in Hungary. Based on international empirical research results, our study tests a com-
plex model that was developed on the basis of a systematic analysis of the international literature of this topic,
on which we built a suitable, primarily quantitative methodological framework. In the past decades, systematic
literature reviews have come to the foreground in studying school dropout, which differentiate between indi-
vidual, family and school factors among its causes. In our research study, we applied this categorisation and
investigated it from multiple perspectives. In addition to outlining the theoretical framework of our research,
this article presents the methodological background of our empirical study based on this framework, conducted
in academic year 2018/2019, using convenience student (n=1.953) and teacher (n=1.136) samples and online
data collection technique.
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School engagement, school climate from students’
and teachers’ points of view

Krisztian Sz¢éll — Lilla Szabo — Aniko Fehérvari

Abstract

The study focuses on the analysis of multiple perspectives by comparing students’ and teachers’ points of view.
Basically the paper explores the characteristics of school commitment, involvement, engagement, climate but
also compares other areas closely related to the issue. Differences between students’ and teachers’ aspects
regarding the degree of community involvement, judgement of school goals and expectations, assessment
of teacher competencies, life satisfaction and trust. In the first part of the study interpretations of students’
engagement to school, teachers’ commitment to work and organization, and school atmosphere are elaborated,
also the most important empirical results on the topic are presented. Focusing on these topics, the second part
analyses the differences between students’ (n = 1,953) and teachers’ (n = 1,136) points of view based on a
questionnaire survey conducted in the autumn of 2018 in the framework of a complex research aimed at the
analysis of school dropouts in Hungary.

Keywords: school engagement, school climate, dropout, students’ point of view, teachers’ point of view,
comparative analysis
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Examination of classroom learning environment

Katalin Tokos — Nora Rapos — Judit Szivak — Sandor Lénard — Judit T. Karasz

Abstract

Based on the analysis of the complex learning environment of the research as a whole, our study focuses on
teachers’ learning support activities, the classroom learning environment they create. This is because research
confirms that a significant proportion of students at risk of dropping out come close to dropping out due to
teacher-related factors, eg. their relationships with students, the expectations they convey, the support of learn-
ing process and their attitudes toward it. In our analysis we examine 1) how teachers and students perceive the
peculiarities of their learning environment, 2) which combination of factors they think the supportive classroom
learning environment can be described as, and 3) what differences can be seen between teachers’ and students’
perceptions in this regard. Our research results confirm that teachers and students see the specifics of the learn-
ing environment differently. Teachers give an optimistic picture of the learning environment when judging
their own activities, emphasizing how purposeful they are in their own instructional role. However, the focus
of students’ opinion is on the personal aspects of learning, thus teachers’ learning management activities are
also assessed through this personal focus. In addition to the characterization of the learning environment, our
goal was also to present a theoretical framework and tool that allow getting to know and analyzing the optimal
learning environment, and formulating development proposals based on all this.

Kewywords: classroom learning environment, teacher beliefs, teacher’s learning support activities

Individual and contextual factors of school dropout

Borbala Paksi — Krisztian Széll — Eva Magyar — Aniké Fehérvari

Abstract

Our study intends to provide a complex, multi-level analysis of school dropout based on an empirical research
study (self-administered questionnaire) conducted in the academic year of 2018/2019. Convenience sampling
included teachers (1.136) and 7th-grade students (1.953) from 88 primary schools (school sites). The frame-
work of analysis is derived from the systematic analysis of international literature, which break down the
causes of dropout into individual, family and school level factors. Previous Hungarian research results confirm
this typology, however, national research still lacks a complex investigation of this phenomenon and the appli-
cation of multiple (sociological, pedagogical, psychological) perspectives. Our study aims to provide these.
Our results confirm international research findings, though we can highlight the massive dominance of family
background as a fundamental Hungarian peculiarity.

Keywords: school dropout, student family background, student performance, school context

Development of inquiry skills through digital game-based
learning in subject content

Lilla Bonus — Laszloéné Nagy

Abstract
The development of 21st century skills in a learning environment that is inquiry-centered and technology-rich is
a highly researched field. This is due to comprehensive skills like problem solving and critical thinking having
become emphasized in public education. The standards aiming to develop these 21st century skills support
inquiry-based approaches. In an inquiry-based learning environment, students employ their inquiry skills,
which are closely connected to both problem solving and critical thinking. Skills of scientific investigation and
problem solving are: analysis of problems and phenomena; formulating questions and hypotheses; observation,
investigation, designing and performing experiments; identification and control of variables; method selection;
data gathering; data presentation and analysis; evaluation, interpretation, communication and presentation
of results; and drawing conclusions. Thus, inquiry skills are 21st century skills, so their development is an
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important task of public education. However, the integration of game elements into inquiry-based learning
environment aiming the enhancement of learning outcomes is a new approach. Because of the increased
interest, several researchers have proven that a correctly chosen and implemented game can increase students’
content knowledge, is beneficial to attitude and motivation, and can be used for capability development. In this
study, inquiry skills, domestic demand for the measurement of inquiry skills, and some possibilities for the
development of inquiry skills are discussed first. In the second part, the interpretation of digital game-based
learning (DGBL) is reviewed. In the third part, the theory of digital game construction and the connection
between digital game-based learning and inquiry skills are presented.

Keywords: inquiry skills, digital gam-based learning, game-transformed inquiry-based learning

Sandor Imre, on the necessity of eliminating party- and
denominational bias from public service work, and on
the autonomy of universities in 1924

Péter Donath

Abstract

Sandor Imre (October 13, 1877 — February 11, 1945), who is known in Hungarian cultural and educational
history as the father of “national education theory”, as the professor of Pedagogy and director of Pedagogy at
Dunamelléki Diocese of the Calvinist church for two decades was one of the few scientific experts possessing
broad, general views on cultural policy. For a short period of his life between 1918-1924, he was assistant
state secretary then deputy minister and finally administrative state secretary of the Ministry of Religion and
Culture. This way he could experience from up close how political-economical-societal realities can reduce and
significantly limit ideas for broad reforms, even for those in the highest positions to promote them. The aim of
this study is to remember Sandor Istvan, who was an excellent professional, on his 75th death anniversary by
sharing and publishing the circumstances of the creation of his letter written on May 22, 1924. This letter was
written to Istvan Bethlen, who was the prime minister at the time, on the occasion of Sandor Imre’s dismissal
from public service. , The letter, which conveys Sandor Imre’s views on some of the evergreen questions of
public life, meant/caused the end of his short career as a professional in educational politics.

Keywords: Sandor Imre, VKM (Ministry of Religious Affairs and Education), educational politics 1918-1924,
public service, university autonomy

“Write onward!” Commentaries to a half-finished Hajnoczy-text
Ideas to write onward for students in their 11™ and 12t grades

Katalin Cserjés

Abstract
What I would like to introduce on these pages as ,,good practices” is an example of a literary analysis-exper-
iment, based on logical, consistent, clear thinking; correctly asked questions; and following disciplined steps.
Furthermore, the paper aims to provide a motivating adventure; to surprise or startle the reader — as you wish.
It is a noble play, opening and penetrating a semi-ready text, which hasn’t got ANY solutions by the author at
all. (It has been waiting to be continued in an archive for more than 30 years).
Let’s adopt Ottlik’s advice, when we take a chance: “Do, what you want with this, my dear Fellow!”

Keywords: comprehension, reading, cooperation, replacing missing parts
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Fehérviri Aniké — Magyar Eva —
Széll Krisztian

A tanuloi lemorzsolodas
empirikus vizsgalata — elméleti
és modszertani keretek

E tematikus szam bevezet6 irdasa bemutatja annak
a komplex kutatasnak a hatterét, amely az iskolai
lemorzsolédas hazai elemzését célozza meg. Kutata-
sunk nemzetkozi empirikus kutatisi eredményekre
alapozva tesztel egy olyan komplex modellt, amelyet
a téma nemzetkozi szisztematikus irodalomelem-
zései alapjan épitettiink fel, és amelyre egy ehhez
illeszkedd, alapvetéen kvantitativ vizsgalati keretet
épitettiink. Az iskolai lemorzsolodas vizsgalatiban
az elmult évtizedben el6térbe Keriiltek a szisztema-
tikus elemzések, melyek egyéni, csaladi és iskolai
tényezékre bontjak az iskolaelhagyas hatterében
allé okokat. Kutatasunkban ezt a felosztast alkal-
maztuk, és mindezt tobb nézopontbdl is vizsgaltuk.
Tanulmanyunkban a kutatis elméleti keretének fel-
vazoliasa mellett az erre a keretre épitett 2018/2019-
es tanévben késziilt kutatas — hozzaférés-alapu
tanulé6i (n = 1 953) és pedagogus (n = 1 136) mintan,
online lekérdezési technikdval — médszertani hatte-
rét mutatjuk be.

Tokos Katalin — Rapos Nora —
Szivak Judit — Léndrd Sandor —
T. Karasz Judit

Osztalytermi tanulasi
kornyezet vizsgalata

Tehat a pedagogusok a tanulasi kornyezetet fesze-
sebben értelmezik, mint az elméleti keretrendszer:
mig az elmélet hangsulya a tanulastimogatasbdl
értelmezi a pedagogus szerepét az optimalis tanulasi
kornyezet megteremtésében, addig a pedagégu-

sok inkabb a tanitashoz és annak iranyitasahoz és
szervezéséhez kapcsoljak azt. Megkozelitésiikben
azonban fontos, hogy a tanitas rendszerszeriivé for-
malodik (tervezés — tanulas iranyitasa — értékelés),
kapcsolatot mutat a didaktikai tudas elvarasaival,
ugyanakkor mindez elvalik a tanulé személyétél, igy
kevéssé jelenik meg benne a didkok egyéni, szemé-
lyes nézépontjainak mérlegelése. Fontos latni annak
hianyat, hogy ebbdl az értelmezésbdl kimarad a
tanulék motivaciojanak, érzelmeinek megértésre,
megismerésére torekvés. Ennek hidnya felerositi a
tanitas pusztan kognitiv tevékenységként torténo
értelmezését (Boekaerts, 2010; Hinton és Fischer,
2010; Schneider és Stern, 2010), a személyes koto-
dés, az érdeklodés hijan a tanulasi motivacio elvesz-
tését, végso soron az onszabalyozas képességének
hattérbe szorulasat (Boekaerts, 2010).

Dondth Péter

Imre Sandor a koztisztviseloi
munka part- és felekezeti
elfogultsagtol valo mentességének
sziitkségességeérol s az egyetemi
autonomiarol 1924-ben

A magyar miivel6dés- és neveléstorténetben ,,a nem-
zetnevelés-elmélet” atyjaként, a pedagogia profesz-
szoraként, a reformatus egyhazban a Dunamelléki
Egyhazkeriilet nevelésiigyét kozel két évtizeden

at iranyitoként ismert Imre Sandor (1877. 10. 13.
—1945. 02. 11.) azon kevés atfogo miivel6déspo-
litikai elképzeléssel rendelkezé tudés szakember
egyike volt, akinek élete egy rovid szakaszaban a
Vallas- és Kozoktatasiigyi Minisztérium helyettes
allamtitkaraként, majd iigyvivé minisztereként,
végiil adminisztrativ allamtitkaraként médja volt
megtapasztalni, hogy a mindenkori politikai-gaz-
dasagi-tarsadalmi realitasok milyen sziik korlatok
kozé szoritjak az atfogo reformok viszonylag magas
beosztasi szorgalmazéit is. Az 1924. majus 22-i
levél megsziiletése koriilményeinek ismertetésével és
kozzétételével a 75 éve elhunyt kitliné szakemberre
szeretnénk emlékezni/emlékeztetni.

Cserjés Katalin

,,ird tovabb!”

Kommentarok egy félben maradt
Hajnéczy-szoveghez — Otletek a
tovabbirashoz 11-12-es diakok
szamara

Felolvassuk, vagy veliik olvastatjuk el? Eléttiik
legyen a szoveg, ha a sajat felolvasast valasztjuk,
vagy sem? Esetleg otthon olvassak el el6z6 este?
Adjunk-e el6zetes megfigyelési szempontokat
nekik? Sorolhatnank még a tovabbi lehetéségeket
és variaciokat az olvasmanyélmény manipulaldsara.
Minden viltozat j6 lehet, amennyiben a kozvetité
tanar atgondolta, és hisz benne, azaz hitellel képes
kozvetiteni. Viszont konnyii belatni, hogy valameny-
nyi megkozelitésmod mast eredményez, s meglehet,
észrevétleniil bar, de akar radikalis kiilonbségeket
is generalhat. A didk tin nem is érzi, mi torténik, de
a befogadas-torténés, az elso érzet felvétele masként
jon létre, s ez az érzet tovabb gyiiriizik a konkreti-
zalas folyaméan.



